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Abbreviated Curriculum Vitae 
 
NAME: 
Hughes, Robin, L. 
 
EDUCATION: 
 
Undergraduate 
B.A. Chemistry, University of North Texas 
 
Graduate: 
M.S.  Educational Administration, Texas A&M University 
Ph. D. Educational Administration, Texas A&M University  
 
ACADEMIC APPOINTMENTS:  
 
August 2005- Assistant Professor, College of Education, Higher Education and Student 
Present Affairs, Indiana University School of Education, Indianapolis.   
 
August 2003- Assistant Professor, School of Educational Studies, Higher Education 
June 2005 Oklahoma State University, Stillwater  
 
June 2004-  Visiting Summer Scholar, Higher Education and Student Affairs 
August 2004  Indiana University, Bloomington, Indiana 
 Taught: The Student Athlete in Higher Education 
 
June, 2003- Visiting Summer Scholar, African American Studies and Higher Education 
August 2003  Indiana University, Bloomington, Indiana 
   Taught: African Americans in Higher Education  
 
 
PROFESSIONAL ORGANIZATIONS  
Association for the Study of Higher Education ASHE 


Critical Race Theory in Education  


National Association of African American Studies NAAAS 


American Educational and Research Association AERA 


Research Focus on Black Education 
 


Research Focus on Education and Sport  
 


Critical Examination of Race, Ethnicity, Class and Gender in Education (SIG  #27) 
 


Critical Educators for Social Justice 
 
HONORS AND AWARDS: 
2010 Outstanding Woman Leaders Nominee. Indiana University Purdue University 


Indianapolis.  







Robin L. Hughes, Ph.D. 
 


 
2008 Mentoring Award Nominee, Indiana University, Bloomington, Indiana  
 
2007 Outstanding Alumni (former student) College Station, Texas, Texas A&M University  
 
2007 Outstanding Woman Leaders Nominee. Indiana University Purdue University 


Indianapolis 
 
2004  Minority Faculty Fellowship, Indiana University, Bloomington, Indiana 
 
2003  Minority Faculty Fellowship, Indiana University, Bloomington, Indiana 
 
 
 
PROFESSIONAL SERVICE: 
 
Reviewer for conference proposals/papers  
 
March 2007-2009 Critical Race Theory Conference  
 
August 2003 American Educational Research Association, AERA 
2004, 2006-present 
 
June 2002-03 National Association of Student Personnel Administrators, NASPA 
 
June 2002-06 Association for the Study of Higher Education, ASHE   


 
Journal Editing and Reviewing 
  
March 2009 – current Advisory Board, Journal of Student Affairs Research and Practice, 


NASPA 
 
November 2007-current Editorial Board Member. Educational Foundations  
 
May 2006 - current Co-Editor: Journal for the Study of Sports and Athletes in Education 


(JSSAE)   . 
 
January 2006-current Outside Reviewer. The Journal of Educational Foundations.  
 
January 2006  Outside Reviewer. Journal of Urban Education.  
 
December 2006 Co-Editor. National Association of Student Affairs Profession: 


Special Focus on the Millennial and Hip Hop Student  
 
June 2004  Editorial Board Member: National Association of Student 
-current    Affairs Professionals (NASAP) 
 
September 2002-current Outside Reviewer: Teachers College Record.    
 
PRESENTATIONS: Samples 
 







Robin L. Hughes, Ph.D. 
 


Hughes, R. L. (submitted, 2010). Story Telling: Documenting sports history through film and other 
media. Proposal submitted to the Scholarly Conference on College Sport. Chapel Hill, NC. 


 
Hughes, R. L. (submitted, 2010). History of sport: Ballin’ in a Texas town.  Proposal submitted to the 


Scholarly Conference on College Sport, Chapel Hill, NC.  
 
Hughes, R. L. (2010, April). African American male educational success: Examples of school success in 


Indiana. The Infusion Conference, Indianapolis, IN.  
 
Hughes, R. L., Baker, T., Ingram, S. (2010, March). African American male success. The Equity Project. 


Multicultural Teaching and learning Institute. Indianapolis, IN.  
 
 
Skiba, R., Baker, T., & Hughes, R. L. (2010, May). Understanding African American disproportionality 


in school discipline: Beyond the simplistic dichotomy. Paper to be presented at the American 
Educational Research Association for Education. Denver, CO. 


 
Hughes, R. L., & Marbley, A. (2010, May).  Examining cultural influences on learning and development 


across multiple levels of context. Dialogue to be presented the American Educational Research 
Association for Education. Denver, CO. 


 
Hughes, R. L. (2009, July). African American male equity: Who’s accountable? Presentation to the Lilly 


Foundation for Education. Indianapolis, IN.  
 
Hughes, R. L., & Baker, T. (2009, July). African American male educational success and demographics 


in the state of Indiana. Presentation to the Indiana Black Caucus, Indianapolis, IN.  
 
Hughes, R. L., & Baker, T. (2009, September). African American male demographics in the state of 


Indiana. Presentation for the National Council for the Education of Black Children. Indianapolis, 
IN.   


 
Bonner, F. A., II, Marbley, A. F., Hughes, R., Preston-Cunningham, T., Turner-Driver, T., & Brown, 


L. A., (2009, February). Professing to transgress: African American faculty and staff contesting 
hegemony in academe through counternarrative. Symposium presented at Teachers College 
Winter Roundtable, New York, NY. 
 


Hughes, R. L., Bonner, F. A., II,, Giles, M., & Marbley, A. F. (2008, February). So who's 
meritorious? Debunking the myths of African American male achievement. Symposium 
presented at the Teachers College Winter Roundtable, New York, NY. 
 


 
Hughes, R. L. (2008, April). Does race still matter—in college? Contemporary and historical 


perspectives in the education of African American students.  Presented at the annual meeting of the 
American Educational Research Association, New York, NY. 


 
Hughes, R. L. (2008, February). The millennial college students of color: Implications for faculty, staff 


and students of color. Presented at the Southwest educational Research Association,  New Orleans, 
LA. 


 
 







Robin L. Hughes, Ph.D. 
 


Hughes, R. L.  Seabrook, P., & Gridiron Smith, T. (2008, March). African American male educational 
success. Presented at the Student African American Brotherhood (SAAB), Conference. Chicago, 
IL.  


 
Hughes, R. L., & Giles, M. (2007, October). Black paper: Closing the privilege gap. Invited presentation 


to the Lilly Endowment and Black Philanthropists of Indiana, Indianapolis, IN.   
 
 
Hughes, R. L., Bonner, F., & Giles, M. (2007, February) Still behind: African American males in 


education. Presented at the Teachers College Winter Roundtable, New York, NY.   
 
 
Bonner, F. A., II, Marbley, A. F., Hughes, R. L., & Nave, F. M. (2007, February). Traditional and 


non-traditional approaches to capitalizing on leadership capacity: Gifted African American 
males in high school. Symposium presented at the Teachers College Winter Roundtable, New 
York, NY. 


 
Hardrick, J., Bonner, F. , Marbley, A. L.,  & Hughes, R. L.  (2007, July).African American professors 


in predominantly White institutions. Negotiating the higher education terrain. Panel presented 
at the American Association for Affirmative Action Conference, Austin, TX.  


 
 
Hughes, R. L., & Bonner, R. (2006, February). The myths of meritocratic education: Revisiting the Mis-


Education of the Negro. Presented at the meeting of the National Association of African American 
Studies, (NAAAS). Baton Rouge, LA.  


 
Hughes, R. L.,  & Bonner, F. (2006, November).Still separate (tracked), still unequal: What do 


graduation rates for Black and White males really mean? Presented at the American 
Educational Studies Association (AESA), Spokane, WA. 


 
 
Hughes, R. L. (2006, November). Playing the game or tommin’. Being the difference: Black faculty 


and scholarship in higher education. Panel presented at the annual meeting of the Association 
for the Study of Higher Education (ASHE), Anaheim, CA. 


 
 
Madsen, J., Mobekala, R., & Hughes, R. L. (2006, April). Program Chair/ Discussant for Cultural 


responsive schools, presented at the annual meeting of the American Educational Research 
Association, San Francisco, CA.  


 


Hughes, R. L. (2006, October). The mis-education of Black boys. Presented at the Diverse 
Researchers Forum, IUPUI, Indianapolis, IN.  


 
 
Hughes, R.L. (2005, February). There are just no “good” Black candidates in the pool: A critical race 


theorist deconstructs the logic of the pool. Paper accepted by the National Association of African 
American Studies, (NAAAS), Houston, TX. 


 







Robin L. Hughes, Ph.D. 
 


Hughes, R.L., & Satterfield, J. (2005, February). Race does not matter, the jersey does: How Black male 
athletes describe their college experience. Paper accepted by the National Association of African 
American Studies, (NAAAS), Houston, TX. 


 
Hughes, R. L. (2005, April). Separate and unequal: The schooling of the African American male. 


Presented at the annual meeting of the American Educational Research Association, Montreal, 
Canada.   


 
Hughes, R. L. (2005, March). African American women in higher education: And still we rise. paper 


presented to  the annual meeting of the  American Counseling Personnel Association.   
Philadelphia, PA. 


 
 
Hughes, R. L. (2004, November). African American scholars and balla’s: The social construction of the 


Black professor.   Paper presented to the American Educational Studies Association, Kansas City, 
MO.  


 
 
Hughes, R. L. (2003, November). Aint I a professor? African American professors in the ivory tower. In 


D. Cleveland (Chair), Broken promises. Panel presented at the annual meeting of the Association 
for the Study of Higher Education (ASHE), Portland, OR.  


 
 
Lincoln, Y., Fine, M., Denzin, N., Weems, M., Brady, I., Bratich, J., Hughes, R.L., & Leffel, R. (2003, 


April). Performing 9/11: Teaching in a terrorized world. Paper presented at the annual meeting of 
the American Educational and Research Association National Conference, Chicago, IL.  


 
 
Invited Speeches and Symposiums: Samples 
 
Hughes, R. L. (2010, April). Intersectionality: What I do as an African American and as professor. 


Higher Education Student Affairs Symposium, Indiana University, School of Education, 
Indianapolis/Bloomington, IN.  


 
Hughes, R. L. (2009, July). Mentoring students of color in graduate programs. UROP.  Indianapolis, 


IN.  
 
Hughes, R. L. (2008, November).  Conversations about race and whiteness. Panel presentation for 


the Student African American Brotherhood, Indianapolis, IN.  
 
Hughes, R. L. (2008, February). The Mis-Education of the Negro, Panel presentation for the Asalah 


Student Organization. Indianapolis, IN. 
 
Hughes, R. L. (2008, October). Student African American Brotherhood. Center for Urban and 


Multicultural Education .. Indianapolis, IN.  
 
Hughes, R. L. (2007, February). Flagrant fouls: Sports and education in the Jim Crow south. Black 


History Month Speaker, IUPUI, Indianapolis, IN.  
 
 







Robin L. Hughes, Ph.D. 
 


Hughes, R. L. (2007, September). Black scholars and sports. A private moderated roundtable session 
for the Wharton School of Business, The University of Pennsylvania,  Philadelphia, PA.  


 
Hughes, R. L., & Giles, M. (2007, October). Closing the privilege gap.  Invited talk for the Lilly 


Foundation, Indianapolis, IN.  
 
Hughes, R. L. (2007, October). What raw data tell about the “Privilege Gap”: Leaving some 


children to the left, to the left behind. Presented to the Indiana Commission for the Social Status 
of African American Males, Indianapolis, IN.  


 
 
 
UNIVERSITY SERVICE: 
 
Indiana University Core campus 
 
 
 
2007 – current Disproportionality Commission. Indianapolis, Indiana 
 
 
June 2007-2009 Executive Board Black Faculty Staff Council,  Indianapolis, IN  
 
October 2007-  Diversity Committee, School of Education. Core campus 
2009   
 
October 2007 Multicultural Center Planning Committee, Indianapolis, IN.  
 
 
August 2007 Summer Bridge Program, Student African American Brotherhood. 


Indianapolis, IN. 
 
2006-2007  Mentor, Norman Brown Scholars Program. Indianapolis, IN. 
 
2006-2007 Indiana Commission on the Social Status of African American Males. 


Statewide committee participation. 
 
2006- 2007  Co-Chair, Black Faculty and Staff Caucus, Indianapolis, IN.   
 
2006-2007  Indiana Civil Rights Educational Committee, Statewide Committee 
 
 
2005-2007 Advisory member, Indiana Commission on African American Males 


(ICAAM), Indianapolis, IN. 
 
GRANTS AND FELLOWSHIPS: Samples 
 
 
Spring 2010 Hughes, R. L., Murtadha, K, Thompson, C., & Suzuki, D. The Equity Institute.   


$300,000. Submitted 
 







Robin L. Hughes, Ph.D. 
 


Spring 2010 Skiba, R., & Hughes, R. L.  W. T. Grant. School disciplinary climate and 
educational outcomes for African American students: Phase II, School-Level 
Analysis. $444,000.funded. 


 
Spring 2009.  Hughes, R. L. American Legion Foundation. Using media to document change 


in education. $70,000. Not funded 
 
Spring 2008 Hughes, R. L., Murtadha, K., Thompson, C., Skiba R., & Giles, M. Lumina 


Foundation. $650.000. Funded. 
 
 
Fall  2007 Skiba, R.,  & Hughes, R. L.  W. T. Grant Foundation. Study on 


disproportionality and Black male suspensions. $190,000.  Funded.  
 
 
Summer 2006 Hughes, R. L. Solutions Center Lilly Grant. Indianapolis Commission for 


African American males (ICAAM) $30,000. Funded.  
 
 
PRINT AND OTHER ELECTRONIC DOCUMENTS: Samples 
 
Books  
 
 


1.  Hughes, R.L. (in press). Black white and gray all over: College students discuss change at Lone 
Star University.  Lanham, MD: University Press of America.  Also T 


 
 


2. Giles, M. , & Hughes, R. L. (in press). "Dismantle this!” Deconstructing policy and 
institutionalized 'isms' through critical race theory. Boston, MA: Sense Publications.  Also T  


 
 
Peer Reviewed Journal Articles and Documents 
 
Peer Reviewed Teaching  
 


1. Hughes, R.L. (2010). Tales from the ivory tower: Exploring race in graduate programs of 
educational administration.  Educational Concepts.  


 
2. Hughes, R. L. (2009). Evaluating difference: Paradigmatic shift lag. Teachers College Record, 


http://www.tcrecord.org/Content.asp?ContentID=15630. Also R and T  
 


3. Hughes, R. L.  (2009). What counts as research, teaching and scholarship?  A commentary. The 
Mentor, 11(12). http://www.psu.edu/dus/mentor/090520rh.htm 


 
4. Giles, M., & Hughes, R. L. (2009). CRiT walking race, space and place in the academy. 


International Journal of Qualitative Studies in Education, 22(6), 687-696. Also R and T  
 


5. Hughes, R. L., & Bonner, F.  ( 2006). Leaving Black males behind: Debunking the myths of 
meritocratic education. The Journal of Race and Policy, 2(1), 76-90. Also R and T  


 







Robin L. Hughes, Ph.D. 
 


Peer Reviewed Research : Samples 
 


 
1. Hughes, R. L.,& Giles, M (in press).  A crisis in the community: Exploring African American 


males and academic success.  Journal of Educational Foundations. Also T  
 
2. Hughes R. L. (2010). Engaging African American males for educational success.. Gifted Child 


Today, 33(2). 55-60. 
 


3. T Hughes R. L., & Giles, M. (2010). CRiT walking in higher education: Activating critical race 
theory in the academy.  Journal of Race, Ethnicity and Education, 13(1), 41-57. Also T  


 
4. T S Hughes R. L., Giles, M., & Satterfield, J. (2007). “Athletisizing” high profile athletes: The 


role of peer perceptions in the construction of the Black student athlete.  National Association of 
Student Affairs Journal (NASPA), 10(1), 113-128. Appears as Morehouse University posting.  
http://morehousemaleinitiative.com/?page_id=219. Also T  


 
 
 
Peer reviewed work Under Review: Samples   
 
Research  
 


1. R  Hughes, R. L., & Giles, M. (submitted, 2009). Leaving some children behind: Where are all 
of the Black boys?  International Journal of Urban Education. Also T 


 
2. R  Hughes R. L.,  Izquierdo, E., & Rippberger, S.  (submitted , 2009 ). Changing perceptions: 


Associating without begetting the assimilation. Multicultural Learning and Teaching. Also T  
 


Peer Reviewed Book Reviews 


1. S  Hughes, R. L. (2010). Review of book by J.S. Holloway & B. Keppel. Black scholars on the 
line: Race, social science, and American thought in the twentieth century. Teachers College 
Record, page numbers? Also S 


 
Peer Reviewed Book Chapters  
 
Teaching 


1. Hughes, R. L., & Bonner, R. (2006). The myths of meritocratic education: Revisiting the Mis-
Education of the Negro.  National Association of African American Studies Monograph Series. 
Baton Rouge, LA: National Association of African American Studies. 


 
2. R S Hughes, R. L. (in press). Sports shorts. In R. L. Hughes, J. Satterfield, Jr., & K. Kearney 


(Eds.),  ASHE reader for the study of sports and athletes in education. Boston, MA: Pearson.  
 


3. Howard-Hamilton, M., Hinton, K., & Hughes, R. L. (2010).Critical borders: Student 
development theoretical perspectives applied to culture centers . In L. Patton (Ed.), Cultural 
centers in higher education. Perspectives on identity, theory, and practice (pp. 105-118). 
Sterling, VA: Stylus. 


 







Robin L. Hughes, Ph.D. 
 


4. Hughes, R.L. (2009). Two degrees of separation: The Good Old Professor’s Network: Ivory 
tower tales.  In D. Cleveland (Ed.), When “Minorities are Encouraged to Apply”: Diversity and 
affirmative action in higher education” (pp. 135-147). New York, NY: Peter Lang Publishers. 


 
5. S Hughes, R. L., & Satterfield, J. (2007).  Hiring faculty of color: Stealing all the jobs, not 


qualified, and reverse discrimination. In M. Howard-Hamilton (Ed.), Case studies in higher 
education (pp. 161-172). New York, NY: Peter Lang Publishers.  


 
 
Op-Ed and Other Commentary: Samples 
 
All work under header has been reviewed by journal or news outlet editor and chief  


*NOTE: Diverse Issues in Higher Education asked me to contribute quarterly or more. All papers 
are reviewed by the Editor and Chief. All appear electronically. However, four articles also 
have appeared as a last word articles in print. They are noted in the text.  


 
Teaching  
 


1. Hughes, R. L. (2010, April). Tennis anyone? Race and class matter in sports. Diverse Issues in 
Higher Education. The academy Speaks. Current Affairs in Academe 


 
2. Hughes, R. L. (2010, February). Are You in This for the Love of Sports and Winning? The New 


Academy …… Sport Academies. Diverse Issues in Higher Education. The academy Speaks. 
Current Affairs in Academe. http://diverseeducation.com/blogpost/221/1.php 


3. Hughes, R. L. (2010, February).Princess and the frog, Tiger and the cablinasian, tier one and the 
good journal: Of fairy tales, meta-narratives and affirmation. Diverse Issues in Higher Education. 
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Dr. Hughes’s mastery of the concepts and of novel teaching methods that permit students to 
gain insights within the time frame of a semester’s course is both amazing and a testament to 
her extraordinary skills as an educator. 
 
I believe that my personal evaluation is consistent with those of the students that I know who 
were taking the class that I sat in on for several weeks.  We all came away from weekly classes 
energized and eager to gain more insights into complex issues and concepts related to race, 
diversity, and education. There is no doubt that the excellence of her instruction is due to 
thoughtful course development that merges a strong knowledge base, an outstanding 
conceptual framework for teaching, and an innovative teaching style.  Combining these factors 
with the significant impact she has on her students, I would rank the learning outcomes of 
her classes as excellent. 
 
 
Service - A review of Dr. Hughes’s Statement of Service indicates significant service to a 
multitude of campus, local community, state, and national entities, which supports the ranking 
of her as excellent in service.  While academe often defines service to national organizations 
in terms of self-promotional activities, e.g., leadership positions in national professional 
societies, the contribution that Dr. Hughes makes to national organizations are above and 
beyond the self-promotional and result in significant impact on organizational goal attainment 
and, most importantly, on students in K-20 throughout the country. 
 
The list of the many organizations that she serves or has served is too extensive to include in 
this letter, so I refer the reader to her Curriculum Vitae and Statement of Service.  I would like 
to emphasize that a unique and important service activity was her being a co-establisher of a 
new scholarly journal, The Journal for the Study of Sports and Athletics in Education.  A few 
of our colleagues at IUPUI may become section editors or primary editors of professional 
journals, but it is rare for a colleague on this campus, to have served the academic community 
by starting up a new journal.  The fact that this journal, co-founded by Dr. Hughes, has existed 
for seven years bodes well for its longevity.   It fills a niche that is clearly expanding.   
 
Little known on campus is the fact that the Multicultural Center owes much of its existence to 
the foundation laid by an ad hoc group of faculty and staff that met over the period of a year 
before the Black Student Initiative and before the formal planning committees were named by 
the Chancellor.  I was part of that visionary group and it was there that I first met and came to 
know Dr. Hughes.  It was immediately clear that Robin was a driving force that moved forward 
the committee’s conceptualization of a multicultural center at IUPUI.  While I will not speak to 
the resistance that IUPUI administration erected that impeded more timely establishment of a 
multicultural center, I can say that without the Black Student Initiative and the foundational 
work done by that ad hoc faculty-staff group, the multicultural center may not have come 
about.  The vision for the center that was solidified by the ad hoc group was subsequently 
transferred to the formal, Multicultural Concept Development Committee and finally 
implemented by yet another, Chancellor appointed, committee.    Robin’s involvement from 
the initial conceptualization stage was key to the establishment of the Multicultural Center that 
now serves many students. 
 
Dr. Hughes was also a very active and key member of a group that advocated for the retention 
of Dr. Khaula Murtadha’s expertise and leadership on this campus after she resigned her 
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January 14, 2011 


 


Chancellor Award Selection Committee 


I am writing this enthusiastic letter of support for Dr. Robin Hughes who has been nominated for the 


Chancellor’s Award.  Although our disciplines are different, Robin and I share a strong commitment to 


social action and anti‐racism scholarship.  Indeed, Robin saw value in cross‐disciplinary collaboration and 


was instrumental in organizing scholars from different fields to take part writing a proposal for an 


action‐research project targeting Black boys.  She invited me to work with her and others, like Russ (IUB) 


Skiba, Mark Giles (from Miami University Ohio), and Khaula Murtadha (IUB), on the proposal for the 


African American Male Equity Project (AAMEP), a three‐year grant funded by Lumina Foundation in 


Education.  Robin serves as a co‐principal investigator of the project.  The goal of AAMEP is to 


uncompromisingly advance change in communities and schools throughout the state relative to the 


persistence of Black males throughout the educational pipeline.  As a researcher with the Project, I have 


observed Robin present papers, orchestrate administrative meetings and retreats, and meet with a wide 


range of constituents, from the highly influential ‐‐‐ elected officials and the leaders of national 


education organizations, to those who are often in need of resources to create an impact on their 


communities, like parents and students.  I am well‐positioned to comment on her case and very honored 


to do so. 


I’ll begin by describing the particular thrust of the project we work on and why Robin’s leadership can be 


characterized as nothing short of brilliant.  The basis of our activities as action researchers of the AAMEP 


is relationship‐building.  We want to go much further than collect data or provide a service to 


communities by entering in and out of very troubled, public spaces.  For example, knowing how violence 


plagues Black communities especially in settings like Gary, Indiana, we have to take into account issues 


of distrust, manifestations of internalized racism where Black people can set themselves apart from 


other Black people and even prefer their engagements with Whites over other groups.  We knew at the 


outset that we needed to be realistic about the longevity of our relationships, but more significantly, 


many of the relationships we have formed throughout the state were already in the “forming” stages 


prior to the research.  In other words, many already had begun building relationships in Indiana and 


were known for our commitment to advocacy.  But Robin knew that we also couldn’t rest on our 


coattails.  We needed to be actively involved in various aspects of organizations, consequently, she 


knew that our commitment needed to involve having a presence in various arenas, especially in 


legislative circles.   


Furthermore, we knew that an essential feature of our work was to operate using a critical race 


theoretical set of lenses.  Critical race theory attends to the reproduction of racism in virtually all aspects 


of life.  In hiring research assistants ‐‐‐ three doctoral students and three newly minted scholars, it was 


also clear that the way research was approached required careful mentoring and informed guidance.  


What Robin has managed to do is not only to develop not opportunities for our less‐seasoned team 







members to equip themselves with research skills, but also to expose them regularly to discussions 


about ways of interacting with various audiences.  To me, the production of research is one thing, but 


the cultivation of critical race scholars is yet another.  Both of these tasks require considerable skill and 


patience.  But more than anything, the execution of these tasks requires a level of brilliance as few 


doctoral programs help students navigate their way toward professional excellence inclusive of a 


deliberate advocacy orientation.  This orientation is also clearly evident in her work with her students.  I 


have heard on a number of occasions how exciting her courses are.  She doesn’t just talk about the 


different forms of oppression like racism, sexism, class exploitation, and heterosexism.  She also 


challenges her students to discover their ability to work against the perpetuation of oppression.   


Robin Hughes is a scholar who sees her role as addressing multiple audiences ‐‐‐ a public intellectual is 


what many call it.  She’s as concerned about how her knowledge and research reaches low‐income, 


Black parents who express hopelessness in how their experiences in schools, as she is about the 


colleague in another state who is eager to build upon the treasures she offers in her own scholarship.  I 


highly recommend her for the Chancellor’s Award. 


 


Sincerely, 


 


Chalmer E. Thompson, Ph.D. 


Associate Professor, IUPUI School of Education 


Fellow, American Psychological Association 


Researcher, African American Male Equity Project 


chathomp@iupui.edu   
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January 13, 2011 
 
 
Chancellor’s Award Selection Committee: 
 
I strongly recommend Dr. Robin Hughes for the Diversity Scholars Award.  I have known her 
for approximately 8 years and find her scholarship innovative, provocative, and first-rate.  Robin 
is one of the leading race-equity scholars in the study of Higher Education.  Robin brings 
meaningful critical perspectives to her research, mentoring, and teaching.  Her professional 
practice aligns with and advances the Diversity vision and initiatives of Indiana University-
Indianapolis.  I have witnessed her commitment to Diversity first hand through guest lecturing 
and co-teaching and we have co-authored several research articles on racial equity in higher 
education.  Her work as a co-Principal Investigator of the Lumina Foundation funded African 
American Male Equity Project serves as another high profile example of her focus on diversity 
related issues that transcend campus based issues. 
 
Between 2006 and 2008 I had the pleasure to serve as a guest speaker in two of her student 
affairs courses (U546: Diverse Students on the College Campus, and U544: Introduction to 
Student Affairs) at Indiana University-Indianapolis.  In addition, she and I co-taught a social 
foundations course at IUPUI in the summer of 2007.  Across each of these experiences, I had the 
opportunity to witness her commitment to diversity, passion for teaching and empowering 
students, and her polished and engaged pedagogical skills.  She deeply cares about what her 
students learn and how they understand what they learn.  Robin applies highly interactive 
engagement to raise the level of critical thinking of her students.  I found that she used her 
mastery of subject matter, humor, and an open style of communication to invite students into the 
type of active engagement most university faculty would envy.  I work at Miami University were 
high quality teaching and a commitment to diversity is taken very seriously.  In my opinion, 
Robin is an excellent scholar-educator who takes seriously the classroom experience of each 
student while maintaining rigorous high standards.  
 
Further, her class assignments push students to become activist scholars.  For instance, during 
the U546 Diverse Students class, she required that they create projects that would make a 
difference or affect something tangible in their current educational context.  Students selected 
what Robin referred to as, “real” projects that would influence campus policy or college 
students’ experiences directly.  The U546 students created websites to inform 21st century 
scholars, Poetry Jams, documentaries, and film series.  These highly praxis oriented activities 
will not only prepare students to become culturally competent leaders in student affairs, but the 
assignments make sense in real world settings and contexts.  Ultimately, this type of approach 
encourages students to engage both inside and outside the classroom.  
 
Robin is the type of scholar who challenges and supports her students to go beyond surface 
issues and wrestle with not only the reading material but also the meaning making process that 
leads to critical thinking and ways of integrating and applying those tools and knowledge to best 
advance the work students hope to perform.  For example, during the graduate level social 
foundations course we co-taught, several students, who worked as K-12 teachers in Indianapolis 
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Public Schools, struggled to reconcile the racial disparities of the types of middle and high 
school students routinely disciplined and suspended with notions of how all students are treated 
the same across all school settings.   
 
These teachers were reluctant to recognize the obvious issues of race, gender, and social class 
involved in the disproportional negative treatment of black male students in their schools.  To get 
them to explore their thinking, Robin broke the class down into small groups to discuss specific 
examples of the instances of the middle and high school students who were labeled as “trouble 
makers,” or “difficult.”  This process allowed the graduate students to hear each other and share 
the particular dynamics from their professional settings without the pressure of proving one point 
or the other.  Robin then shared statewide and national data on the suspension and expulsion 
rates disaggregated by race, gender, and school districts.  The student teachers were surprised to 
see the patterns of black students suffering punishment at rates disproportionate to their 
populations in the schools.  They learned how the data patterns mirrored the arguments made by 
the scholars in the readings that caused some of the original denial.  Robin ended the class by 
asking everyone to reflect on their respective work place experiences and consider the role that 
power, privilege, and place played in the type of students referred to special education services 
versus gifted and talented opportunities.  
 
The following week, those same graduate students shared how the process of reading, discussion, 
and reflection allowed them to advance their critical thinking on the subject.  They realized that 
numerous students of color are indeed less likely to receive the benefit of the doubt when acting 
in similar ways to white students, and how quick the students of color receive referrals for 
discipline or special education, while other students might receive counseling, or had their 
behavior mediated by parent intervention or teacher forgiveness.  The graduate students argued 
for the importance that all teachers become more conscious of these issues, continue to look 
beneath the surface of classroom behavioral issues and raise questions about which kids get 
labeled one way or another in their schools.  Even in this one example, it demonstrated Robin’s 
ability to help her students understand data, personal perspectives, concepts of diversity, and 
work though difficult concepts such as systemic inequity to reach new ideas on professional 
praxis.  
 
Robin continues to serve as a strong role model for me and captures the joy of engaged learning 
that is at the heart of the university enterprise.  I endorse and recommend Robin for the Diversity 
Scholar Award because she is an outstanding scholar, an excellent teacher, and a committed 
professional educator dedicated to advancing the inclusive mission of Indiana University-
Indianapolis. 
 
Sincerely, 
 
 
Mark S. Giles, Ph.D. 
Miami University 
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Chancellor’s Award Selection Committee 


Indiana University 


 


Dear Selection Committee, 


 


The purpose of this letter is to provide feedback about Dr. Robin L. Hughes’ teaching, research, and 


service activities and skills. As a student who has not only attended a course taught by Professor 


Hughes, but has the privilege of serving as her researcher associate. I am honored to share my 


comments with the Chancellor’s Award Selection Committee on her behalf. 


 


I am currently a 3rd year doctoral student in the HESA program (Ph.D track). On campus, I currently serve 


as a research associate for Dr. Joshua Smith and the IU Center for Urban and Multicultural Education 


(CUME) and for the IU Community Learning Network’s African American Male Equity Project (AAMEP) 


headed up by Vice Chancellor Murtadha and Professor Hughes. Off campus, I work as a project manager 


for the United Way of Central Indiana’s Youth as Resources (YAR) where I manage grants given to youth 


groups to engage in service learning opportunities. My work on and office campus has afforded me the 


opportunity to work with Professor Hughes in several capacities; first being my experience with her as a 


teacher. 


 


I met Professor Hughes when I took her Intro to Higher Education and Student Affairs course as a non‐


degree post‐graduate student in the spring of 2008. I was slightly undecided about applying to join the 


IU Higher Education and Student Affairs (HESA) program, so took the course with the intention to judge 


whether or not to complete the application process. I had not formally met Professor Hughes before 


hand and was unsure as to what type of professor she would be; inspiring or discouraging. During the 


very first class I was a little taken back. Despite being the only doctoral student in the class, I also 


seemed to be the oldest. However, Professor Hughes introduced herself and really showed her age by 


opening with a song from the late 70’s. I was immediately interested in what I could learn from her 


because she came across as being approachable despite her literary accomplishments. Here was an 


accomplished scholar that knew some of the pop culture that still thrives today. That day I learned that 


the becoming a professor does not mean I have to be “tight‐ lipped” and “stuff‐necked” , and that 


because I come from a diverse background does not mean I can’t incorporate some of that diversity in 


the classroom; Dr. Hughes was living proof! 


 


During her class I learned that students come from varying types of backgrounds and face a multitude of 


issues in higher education and those issues can be brought to  light and resolved by conducting research. 







Unlike previous courses in higher education that guided me through the history of the sector, Professor 


Hughes’ course revealed that conducting research as a higher education professional can have 


immeasurable impact on the institution and how it serves its students; which are becoming increasingly 


diverse as time goes on. I learned the benefits of using the Chronicle of Education to stay fresh on 


current and diverse trends in Higher Education. She showed how writing soap boxes and “op‐ed” pieces 


can be fun all while learning a new skill.  


 


My classmates and I built a relationship with one another based off our experiences in the class. We 


researched each others’ backgrounds and highlighted different issues we might face based off our 


profiles. Students represented different races, religions, genders, and sexual orientations, which made 


for interesting conversations, research, and accomplishment of shared goals.  Our emotions and bonds 


were tested when a fellow classmate committed suicide during the course. Professor Hughes was an 


integral part of our bond by halting her lesson to allow us to grieve and she had a Counseling and 


Psychological Services (CAPS) worker on hand to speak to those in the class that wanted to. And, still 


remembering that she is a professor, she encouraged us to find other instances in the Chronicle on 


Higher Education where campus suicides where the topic. Needless to say, we are all still good friends to 


this day, and I decided to join the HESA program based off my semester long observation of Professor 


Hughes. She not only exceeded my expectations as a professor, she showed how much she cared about 


her student’s learning experiences and made sure they covered an array of topics, and she used every 


opportunity as a teaching moment. She has shown that same attention to diversity as a researcher as 


well. 


 


In the spring of 2009 I started working with CUME as an hourly staff on a mix‐methods project dealing 


with teen parenting support programs on the secondary education level. Before that time, I had several 


experiences with program development, assessment, and evaluation of student support programs 


housed at University College. During my work with CUME, Professor Hughes was also a researcher 


evaluating the Student African American Brotherhood (SAAB) program. As a result of the course I had 


with, I if I could assist her on the project. The very first task she assigned me with was to conduct an 


annotated bibliography on a group of authors she wanted to familiarize herself with. She took me 


through the process of turning theory into practice by having me use those annotated bibliographies to 


conduct a literature review. In addition, she had me conduct in‐person interviews with SAAB staff and 


students over the course of several months and showed me how observer notes and comments are 


used to flush out themes when you are participating in action‐research. It was a hands‐on experience 


that I am grateful for. Professor Hughes showed me how to put what I was learning into practice to 


make a difference in higher education for all students, not just traditional ones. However it wasn’t until I 


joined her research team as an associate for another project that I was witness to how her personal 


research actually makes a difference in higher education. 


 


 In the summer of 2009 I was approached by Professor Hughes in regards to a research associate 


position she had available with AAMEP. She had a chance to observe my developing skills as a 


researcher while working with CUME and my tenacity as a student and an emerging scholar. She 


appointed me as one of the team’s qualitative research associates alongside herself. Working directly 







with Dr. Hughes on her research interests was, and remains to be an eye opening experience. She has 


challenged me to abandon my tendencies to use “deficit model thinking” in my research and writing. 


She has encouraged me to present and publish to highly popular journals and conferences, as well as the 


not‐so popular (which happened to contain a lot of minority focused journals). Despite the health 


problems she and her family faced, she has remained in the forefront regarding submitting and 


presenting at state and nation wide conferences on diversity and student issues. She has authored and 


co‐authored several publications since 2009 on the state of the educated and uneducated minority. She 


has afforded me the opportunity to co‐author a paper she successfully submitted the Journal of African 


American Males (JAAM); one of those not‐so‐popular journals we found during one of our many 


searches of journals to submit to. 


 


What makes me in awe about this aspect of Professor Hughes is the fact that she chooses to remain 


stead‐fast to her research interests despite the negative feelings associated with minority female 


professors and the personal issues she has faced over the past few years. Notwithstanding having a 


daughter diagnosed with cancer, Professor Hughes still managed to stay diverse in her teaching and on 


top of her research. She created an alternative office in the Union Building just to stay closer to her 


daughter while she was going through chemotherapy; all in an effort to continue to conduct research 


and write. There were many times she slept overnight on campus because she had a proposal or 


conference deadline to meet. In addition to dealing with an ailing child, focusing your research on 


minority student issues as a professor is not considered a noble path, as my research on the 


professoriate socialization process as lead me to believe. Yet it seems like every day Professor Hughes is 


submitting an article to Diversity Issues, writing an op‐ed piece on Critical Race Theory or presenting at a 


conference on the success of African American males. This is because Professor Hughes recognizes she is 


an African American, and as such she has a duty to uplift and educate not only African Americans, but 


other students as well. And in conjunction with that task, she also has a duty to educate others on the 


plight of minority students from a Afro‐centric perspective. She has made an academic and professional 


name for herself not only on the campus of IU, but other campuses around the country as a Black 


female professor that has remained “true to the struggle”. Professor Hughes is a true researcher, and 


she inspires me every day to stay true to my research interests, keep a diverse frame of reference when 


studying and become the best researcher I can possibly (by writing, publishing, and presenting). She is 


also just as committed to service, as she is to her research. 


 


As stated before, I work as a grants manager for UWCI’s YAR. One thing I have always done regardless of 


my work capacity is pass along information and resources to the many people and community 


organizations I come in contact with on a daily basis; conferring a MA in Philanthropic Studies has 


equipped me with finding resources (whether tangible or intangible) and sharing them. Professor 


Hughes was aware of my community work and asked if there was any way I could help out some of the 


groups she worked with on and off campus. One particular group was the SAAB program. She worked 


with the SAAB staff and made them aware of some grants I had available regarding a service learning 


project. The grant would go to fund SAAB members as mentors as they partnered with a local high 


school for mentoring opportunities. She also made several other groups she worked with aware of YAR 







funds and thus we now have a funding relationship with IUPUI’s Twenty‐first Century Scholars, Alpha Phi 


Alpha Fraternity, and Upward Bound. However Professor Hughes was not done there. 


 


She recognized my grant writing and reviewing skills and asked me to work with her as she helped 


various organizations seek funds from private foundations regarding providing support programs to the 


African American community. We have worked with the National Coalition on the Education of Black 


Children (NCEBC) and Indiana Black Expo (IBE) to not only set up community forums on the state of 


African Americans and education, but to develop comprehensive community action plans that parents, 


educators and community leaders can use to stay abreast on current trends in secondary and post‐


secondary education. Professor Hughes has even served on several steering committees involving 


several school districts and community organizations to offer her expertise in Black studies and 


research. Professor Hughes has showed me that your work does not stop in the classroom or with one 


publication. She has exemplified what action‐research is by not only continuing to contribute to the field 


of Higher Education by producing publications and studies, but by taking what is learned and sharing it 


with the community at large and charging them to act. As an up and coming doctoral student it is very 


important to see “someone like me” conduct research on minority student issues while building their 


academic and professional career by doing so. 


 


I end this letter by stating I hope I have been able to convey that in my opinion, Professor Hughes has 


excelled in being very diverse in not only her teaching, but more importantly her research and service. 


She has exemplified to me what it means to be an excellent professor, great researcher, and more 


importantly a scholar coming from a diverse background, and I am honored to provide this feedback to 


the Chancellor’s Award Selection Committee on Dr. Robin L. Hughes’ behalf. Please feel free to contact 


me if you have any questions or need further information from me. 


 


Sincerely, 


 


Demetrees Lee Hutchins 


515 Bradley Ave. 


Indianapolis, IN 46201 


317.602.2343 (h) 


dlhutchi@iupui.edu  
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My scholarly work closely mirrors the themes outlined throughout my teaching and service.  Much of my 
research involves the study of cross-cultural relationships, faculty, students, staff, and administration that are 
framed within a intersectional discourse situated around social justice, equity and race.  The primary focus of my 
research and scholarship has been to investigate and explore the roles that race plays in educational settings (Giles 
and Hughes, 2009; Hughes and Giles, 2010).  While many of such works appear in scholarly journals, I found that 
my work had to be more closely connected and available to communities and members throughout the state and 
country in order to truly effect change in school, educational spaces and social spaces. Similar to other public 
scholars, such as, Jonathon Kozol, bell hooks, Robin Kelley, Cornel West, Michael Eric Dyson, and Lamont Hill, I 
too ‘live’ best in a shared public intellectual discourse. Therefore, I decided to open the gate from the ivory tower 
to the house next door where the ultimate goal is to support  surrounding communities. My inquiry includes the 
exploration of recruitment and retention of people of color in post-secondary educational institutions, their 
development and change, and the critical role that issues of race, equity and social justice play throughout the 
educational continuum --including the professorate (Hughes, 2007; Hughes and Giles 2009; Hughes and Giles, 
2010).  


SCHOLARSHIP: For instance, in my 2009 TCR piece titled, Evaluating Difference: Paradigmatic Shift 
Lag, I describe a theoretical and conceptual construct, “paradigmatic shift lag”.  Shift lag occurs when one enters a 
particular space or paradigm in which there is assumed to be only one viewpoint, one way of understanding the 
world—one that is rarely if ever challenged. There is a simple cure for shift lag. It begins with the simple task of 
considering or shifting paradigms as a way to engage in diverse dialogue and understanding.  


CRiT Walking in higher education: Activating critical race theory in the academy introduces the 
epistemological concept of CRiT walking based on critical race theory.  We use performance methodology, an 
operational extension of critical race theory as a way to foreshadow a CRiT walk through academic neighborhoods. 
Through this intellectual and metaphorical ‘walk,’ we ask readers to view the daily world through a framework that 
is not so comfortable, and not so traditional.  While the piece is typically well received, we interrogate institutions 
and systems of higher education—the very places in which each of us lives.  


Leaving Black males behind: Debunking the myths of meritocratic education, is an important teaching and 
research piece, because it challenges students to think more critically about what role they may play in myth 
making in their own schools. Fred Bonner and I address disparities in Black male participation in higher education 
by exploring several pervasive myths that have been used as rationales for low enrollment in college. We strongly 
suggest that much of the current discourse regarding Black males and their schooling, educative abilities, 
sociological and mental developments often provides the fodder to pathologize Black males. Simply stating that 
education is meritocratic is not enough when the reality of the social, political and racialized condition for certain 
populations and their access to social and cultural capital is often severely constrained.   While this piece was 
published in the journal of  Race and Policy in 2006, it has been included in a new publication, Academically 
Gifted African American Male College Students, (Bonner, 2010,). In another recent piece, Engaging African 
American Males for Educational Success, I explore how successful educational spaces are purposefully created for 
African American males who attend institutions of higher education. In this piece, I  document the experiences of 
African American male undergraduates who participate in programs aimed to retain African American males in 
college. Much like the k-12 literature,  the findings  illustrate that  African American males who were held to high 
expectations  believed that they were capable of academic success and achievement. Another central focus of my 
research is that of race and sports. Specifically, I examine the images and cultural stereotypes of African American 
males, and why they are often depicted as super-human, or less than human, “Studs-Bucks” or “Thugs” who 
possess special brutish powers to support their athletic prowess (Hughes, Giles and Satterfield, 2007).  One such 
piece, Slam-dunking sports myths: Thoughts from a “dumb jock” professor (2008) appears as an Op-Ed for the 
national newspaper distributed in the Dallas Fort Worth Metroplex. While the op-ed piece appears later, I actually 
wrote it earlier in my academic career. I revisited the piece which provided the necessary fodder for Satterfield, 
Giles and I to write and publish,  “Athletisizing high profile athletes: The role of peer perceptions in the 
construction of the Black student athlete.  This piece is particularly critical to the understanding of how athletes 
specifically and uniquely experience college.. In this piece  we describe a sociology of space—where race does not 
matter or is dependent upon special context.  It might be interesting to note that  this article is listed on the 
Morehouse University Initiative Website  as critical scholarship about African American males. Morehouse 
University is  the only predominantly African American male institution of higher education in the country. 
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I have also completed a book/screen play, Flagrant Fouls: Jim Crow Sports and Education about sports 
participation and outcomes for students who played during the segregated, Jim Crow era in Fort Worth Texas. 
While I started research with historical document and artifact analysis, I found that I had collected so many 
artifacts, that I might contact a museum curator to see whether the items may be of interest. I contacted Gene 
Smith, the curator at the nationally recognized Fort Worth Children’s Museum. He is preparing a piece for Fall 
2010 about I. M. Terrell High School (the school that I researched for the last 5 years). They will be using the 
artifacts and the story that I have written about the school. In addition,  I, along with two  HESA students are  
preparing a showing for the Campus Center, Cultural Arts Gallery.  Further, I will deliver a lecture as a Scholar at 
Lunchtime Lecturer (SALT) in the Spring 2011 about the exhibit.  


This historical piece chronicles how Black students, teachers, and a coach combated racism, segregation while 
actively participating in sports during Jim Crow  in the state of Texas. The readers are introduced to both  the 
idiocy and normalcy of segregation in education and sporting activities. It describes how the  school community 
was able to effect change in the city through sports participation. Despite segregation, Jim Crow, and racism, those 
athletes who attended I.M. Terrell were able to graduate from college and become successful, productive 
community members. This piece shows how the I. M. Terrell team was  not only instrumental in changing 
basketball and how it was played, but how the game of basketball became a way to parlay social, racial justice 
agenda into the game, the school, and a larger community context.  


SERVICE: My service contributions are closely connected to my commitments in research and teaching. 
I serve on the Diversity Planning Committee in Indianapolis and the Diversity Committee for the core campus 
School of Education.   Of course, I, like many or most faculty of color, serve as mentor and advisor to numerous 
undergraduate and graduate students of color across campus and across academic disciplines. I also have 
maintained a strong commitment to serving on committees and engaging with activities in surrounding 
communities. While a major complaint from communities surrounding universities is that faculty spend much of 
their time in the ivory tower, this is rarely the case for most faculty of color.  However, many take seriously the 
commitment to “service,” to whom much is given, much is expected (JFK, 1961 as cited in Luke, 12:48). The 
expectation for faculty of color at a university implies that our service to the communities that connect to our 
research and teaching efforts is significant. In fact, the demands and expectations of community of color from 
scholars of color is tremendous. Service to communities of color are a necessary part of community uplift and an 
anticipated rite of passage.. It often means taking on multiple community projects. This sort of kinship mentoring 
(Hughes, 2009) is part of the necessary and normal paradigm for people of color.  I am also involved with 
numerous campus related organizations. In particular, I have worked closely with the Student African American 
Brotherhood (SAAB). I have also served as an executive member of the Black Faculty and Staff Council and was 
one of the ten selected members of Black Faculty Caucus which was created to serve as an umbrella organization 
to assist the University in carrying out its commitments to diversity and equity. 


My service includes a variety of activities that are focused on mostly urban communities and people of 
color. As such, I have provided research support to community based organizations. Over the years, I have worked 
closely with government agencies and state organizations across Indiana. For example, I have worked directly with 
the Indianapolis Commission for African American Males (ICAAM) and the Indiana Commission for the Social 
Status of African American Males (ICSSAAM)  on grant funded projects where I collected data which helped to 
show how African American males performed in K-16 educational institutions throughout in the state.  I have also 
provided on-going research assistance to the Indiana Black Caucus and to the National Council for the Education 
of Black Children (NCEBC). Of course, this collaborative research means that outside funding plays a critical role.   


In 2006 I was awarded a small venture grant, 30,000.00, through the Lilly Foundation.  I worked closely 
with community members who were concerned about Black males’ educational achievement and success across 
the state.  I am presently working closely with several scholars and the Director of NCEBC on a recently-funded, 
650,000.00, Lumina Foundation, research grant where the impetus is to find and describe institutions in the state of 
Indiana where African American males excel (educational, faith-based, community and others).  This information 
will not only serve as a resource to state agencies but will also serve as a national blueprint for educational 
excellence for other state agencies, schools, and spaces that provide services to African American males.  Lastly, 
because of my concerns about conducting cross-cultural research as an African American researcher, I have 
worked for three years with Professor Russ Skiba (Indiana University, Bloomington), an expert on school 
suspension and disproportionality (we were awarded 200000.00 from WT Grant). That grant allowed us to study 
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disproportionality and the suspension and expulsion of African American males in Indiana . We were recently 
awarded another significant grant from the W. T. Grant Foundation to continue looking more closely at race, 
culture and institutional climate, disposition, behavior and its impact on the disproportionate suspension and 
expulsion of African American males. Through this inquiry, we found our own different racial and cultural 
backgrounds to be important to the process of both data collection and interpretation.  For instance, while we know 
that the extent research suggests that the ways in which we interpret data may be influenced by how we are situated 
in the world, we often find ourselves reflecting about and sharing our own interpretations of the same data. We are 
also Co-Pi’s on another W. T. Grant project. This service-research commitment has also provided me with an 
institutional positionality, which enables me to work collaboratively on two campuses within the School of 
Education 


The service professional activities and services in which I have been engaged all have a very focused 
commitment to African /American students education, schooling, racial identities and experiences, and how racial 
politics and the social constructions around race in America may play a role in schooling, community uplift and 
engagement. Secondly, these activities include assisting in providing data, professional service, and expertise to 
support needed policy changes at the local, state and national levels. As a result, in 2009 I was asked to present 
data about the current state of Indiana African American children and schooling at the Statewide Black Caucus 
Meeting. I have continued to serve as a resource to state legislators Bill Crawford and Greg Porter.  As a members 
of the African American Male Equity Project, I have also provided testimony (research evidence and actual 
testimonials) to legislatures and legislative sessions in order to support the passage of multiple educational bills 
(see two pager in Service appendix).  I have served as an evaluator for the Student African American Brotherhood 
(SAAB) through the Center for Multicultural and Urban Education,(CUME).  However, My interest in and support 
for the success of students from underrepresented groups goes much deeper than that of a “detached” researcher 
(like other colleagues). Accordingly, I have made national connections to support the efforts of Dr. Tyrone 
Bledsoe, director and founder of SAAB. I served as a plenary speaker at a national SAAB conference to present the 
first research evidence that programs like SAAB “work” to support the educational success for males from 
underrepresented groups. It is interesting to note that Dr. Bledsoe was awarded a significant Lumina grant to be 
used to create and implement an instrument that would assist in measuring success on campuses throughout the 
US. Dr. Josh Smith and I provided the bibliography for the creation of the instrument.   


For the past few years, I have worked closely with the National Council for the Education of Black 
Children (NCEBC). Ms. Diana Daniels, the former president and current Executive Director, requested that I 
support the organization as part of the research team to assist with much of the local and national work. Most 
recently, I analyzed data from 16 local NCEBC city members who collected data for “Community Black Male 
Action Plans.” Ms. Daniels also created an educational circle that serves as a statewide support system made up of 
various organizations focused on sustaining the educational, health, and well being of African American children. 
Specifically, the work that I do has become a part of the organization’s first level of support (there is a five-tiered 
system)—research and policy. The Plan has led to quarterly meetings with the Indiana school superintendent Tony 
Bennett to discuss work that is needed to support students of color.   


My work with communities of color has lead to invitations to present to the Indiana Black Philanthropist 
Association. This group comprises representatives from all of the major non-profit funding agencies throughout 
Indiana.  In March 2010, I attended a three day workshop in Washington, DC, (Russ Skiba made the 
arrangements), where I was able to establish a solid rapport with the President and Vice President of the  W.T. 
Grant Foundation. Russ, who had already established a long term relationship with the foundation, and I were 
awarded a substantial grant in July of 2010. This grant is particularly significant in that we will now be able to 
include the necessary ethnographic work that looks more closely at how disciplinary procedures play out in schools 
and classrooms through Indiana.  


FUTURE WORK: I plan to work more intentionally on  my creative work (museum, books and film). I 
will to continue to work collaboratively with faculty members from across campuses, institutions and discipline. I 
will also continue my work with the African American Male Equity Project and the National Council for the 
Education of Black Children.  In addition, I will continue to work on other recent collaborative projects, The 
Equity Institute,  with David Suzuki, School of Medicine, Maria Sapon-Lopez, School of Law, Gina Gibeaux, 
School of Liberal Arts, and others. We have started to think more seriously about how we, as scholars of color, 
should be  engaging in meaningful work that deeply impacts communities of color by taking a multidisciplinary 
and a multiple theoretical approach.   








 5. Evidence of program development and other descriptions of diversity 
development efforts. 


Assisted in the early development of SAAB (still serves in some capacity for research advise to statewide 
programs) 


National Council for the Education of Black Children – currently works with Executive Director on program 
initiatives.   


Equity Institute Diversity Open Forum – currently working with several members from EI on development of 
campus and community wide forums geared to begin conversations about race, immigration and diversity of 
thought.  


Working with members of EI to create programs that teach administrators about how to negotiate racial 
conflict. 


Working with school districts and other organizations to  teach about how parental engagement is a social 
construct and what I means for different groups (specifically African Americans). 


Working with current and former students to create international class that focuses on issues of race in global 
settings.  


STUDENTS:  


While I could continue to list the work that I do, I would also like to mention some of the  GREAT work of 


students. I  encourage ALL of  my very bright students to create programs that will impact campus, city, 


state and national change models.  


The results have reached well beyond what I ever could have imagined. Students have used the arts, film, 
poetry, as well as others nontraditional and unique academic methods to engage students and the campus, 
faculty, staff in a discussion about diversity and equity. For instance, one group of students produced the first 
annual statewide Diversity Film Festival.  Another group held a highly advertised and successful “Poetry 
Showcase.” They contracted with professional spoken word artists and poets who volunteered for the event. 
Students throughout campus also participated. And yet another group of students filmed powerful and 
troubling imagery that described the displacement of African American families in Indianapolis (see Teaching 
Appendix). These same students are currently working with another professor in the school of education to 
begin to talk about creating a mandatory history course that speaks to the property rights and displacement of 
families in Indiana.   


Another student created a study abroad program after her interest in study abroad was sparked during 
the diversity course. She began by asking why students and faculty of color rarely participated in study abroad 
opportunities. While I offered her some working hypothesis, she researched the topic during capstone class and 
created a syllabus and unique experience for students. She now takes a group of students to the Dominican 
Republic every year as part of a study abroad excursion.  She is assisted me and another faculty member to put 
the final pieces together for a study abroad experience in the UK where I will co-teach an international course 
on race and education.  Another student has worked to begin a national organization, Student African 
American Sisterhood (SAAS), which serves as the sister organization to nationally known Student African 
American Brotherhood (SAAB). This organization is active at several Indiana institutions of higher education 
and now SAAS will be launched outside the state (all through her own hard work and mentoring  from another 







colleague who is an expert on Black women in education). The student first conceived of the idea through her 
work with SAAB when she also noticed the need for academic and social support for African American 
females. Another student, has written and received several grants totaling well over $100,000 to support 
students from low income families and foster youth. These examples echo what I tell all of my students, that 
they are capable of doing great things to impact this world and there is plenty of room for everyone’s gifts!   
Ultimately, students know that they are capable and expected to take their work in the classroom beyond the 
confines of the building and into their communities and campuses where they will work.  


 








6. Evidence of activities and leadership roles where diversity was showcased 
either in the department, school, university, community or national levels. 


I provide service leadership to the Indianapolis Commission for the Social Status of African American 
Males by completing a research-policy report, titled, the Black Paper in 2007. The paper was presented to key 
administrators, legislators, community members in the state of Indiana. The paper was evidence of a 
partnership with Dr. Charlie Nelms prior to his leaving Indiana University  and the Social Status of African 
American Males.  To complete that report, I supervised two graduate students who collected demographic data 
from the IDOE website. I analyzed and presented the data to a group of community members, local and 
national organizations and legislators.  


Contributions to State and local Community: I have been asked to work more closely with Indiana’s Diversity 
Coordinator, NCEBC and others to assist in the collection of statewide data regarding disproportionality in school 
suspensions, graduation rates, diploma types and other indicators of disparity.   
 
I participated  in a 20-member roundtable discussion with Andre Carson and Mayor Ballard where we focused on 
educational success for African American students.  
 


I am also currently working with leadership from the juvenile justice system, the Urban League, The National 
Council for the Education of Black Children, 100 Black men, and 100 Black women to support their work on 
educational initiatives for Black youth.  


I serve in leadership roles on many projects with AAMEP that provides service to surrounding communities 
and organizations.  


National Contributions: I directly support the Director of the National Council for the Education of the Black 
Children on all research endeavors. I serve as one of the statewide liaisons from African American Male 
Equity Project and the National Council for the Education of Black Children.  I, along with other researchers 
serve as the research arm for the local organization. We play a major role in assisting with the 21st Century 
Scholars grant in Lawrenceville. True to the theme of an Afrocentric framework the work is centered around 
cooperation, collective responsibility, and interdependence.  


I also provided the leadership on work with National Council for the Education of Black Males through the 
analysis of quantitative and qualitative data which showed that communities were not only concerned about the 
education of Black children, but were activist in helping to cultivate success in the schools. I continue to work 
across16 cities on this statewide initiative.   


University ServiceMy diversity work  as a colleague in the School of Education, Indianapolis and 
Bloomington is most readily evidenced through  my work with the following committees.   


SAAB Advisory: I advised the director of the SAAB Program who is a doctoral student in the program (no 
longer formal advisor. She does an excellent without my input!). She has designed the program using 
theoretical and conceptual framework grounded in significant student affairs work. The program boast higher 
GPA’, campus involvement, leadership and graduation and retention for African American males.  


Core Campus Diversity Committee: provided a report on the state of diversity in the IUB undergraduate 
teacher education program. The report provided clear evidence of the serious underrepresentation among 
African, Latino, and Native American students in applications, admission, and graduation from IUB /Teacher 







Education Program. In response to that report, the committee was asked by the Dean’s Office and Policy 
Council to develop practical and comprehensive recommendation and submit them.  


The Diversity Committee also prepared and administered a Faculty Climate Survey. We addressed Task 5.5 
Recruit and retain under-represented faculty. According to the findings from the committee:  


 








 


7. Evidence of professional development activities participation, involvement, or 
planning within their discipline. 


I work with the newly established Equity Center.  This work is a collaborative effort  including cross-
disciplinary colleagues; David Suzuki, School of Medicine, Maria Pabon-Lopez, School of Law, Gina 
Gibeaux, School of Liberal Arts, and others. This Center is particularly critical as we begin think more 
seriously about how we, as scholars of color, should be  engaging in meaningful work that deeply impacts 
communities of color by taking a multidisciplinary and a multiple theoretical approach.  We have started to 
talk about how we as scholars engage in “work” and how we should go about redefining work through 
partnerships in the community—whether they be academic, institutional, practical, grass roots, 


I work closely with the Critical Race Theory Conference organization located University Illinois and Chicago. 
I am also an active member of three SIGS within the most prestigious national professional organization for 
educators, American Education Research Association. Those SIGS have a research focus on Black Children, 
Social Justice and Critical Race in Education. I specifically work with Graduate students in these organizations 
and have a formal role in the Critical Race in Education SIG.  


I have also played a role in the National Association for Student Affairs Professionals conference planning and 
have been an invited speaker on several occasions to talk about black faculty and research and publishing in 
education.  


I am a contributor to a column  with Diverse Issues of Higher Education one of the premier outlets for news in 
diversity and education and have been  y asked to write for another higher education magazine  (under contract 
negotiation).  


I regularly attend educational professional organizational conferences to develop my own research and 
professional activitiy.   
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Examples of research or publications exemplifying diversity infusion.  


**All of my scholarship includes a discourse on race, diversity and social justice. I can 
forward copies of articles. I have included a sample listing below.  


 


 (2010). Engaging African American males for educational success. Gifted Child Today, 33(2). 55-60 


Although there is some research addressing gifted African American children who attend K–12 schools (Ford, 
2006; Moore et al., 2006), few studies address high-achieving and gifted African American male college 
students. Moreover, the vast majority of research highlighting the schooling of African American students 
focuses on their negative educational outcomes instead of their educational successes (Bonner, 2001, 2003, 
2005, Bonner & Jennings, 2007; Fries-Britt, 1997, 1998, 2004; Fries-Britt & Turner, 2002; Harper, 2004, 
2008). With this focus, educational stakeholders, and the students themselves, often begin thinking about 
within-student deficits, which, in turn, leads to expectations of failure (Hughes & Bonner, 2006; Steele, 1997). 
Researchers and educational institutions should highlight the successful educational characteristics of high-
achieving African American male students and promote success for all students. These types of research and 
programs might not only encourage others to think more intentionally about pushing African American 
students toward educational success, but more importantly, it also would encourage stakeholders to think 
differently about African American students and their families. This article, therefore, describes my 
observations of the components of a program for African American males that focuses on improving their 
educational success at the university level. 


 


 


(2009) CRiT Walking Race, Place, and Space in the Academy International Journal of Qualitative Studies 
in Education, 22(6), 687-696 
This article is a social commentary on several issues relevant to critical race theory (CRT), education, and 
race related discourse. Public and private discourses on race and racism in American society are moving 
targets. Just when you or we (individually and/or collaboratively) think, “Aha, now I understand the 
complexities of race in America,” it slickly slides to the liberal left, or safely scurries to the conservative 
right (yes, we mean mainstream political left and right). It might drop down to gut bucket non‐sense 
(e.g., what we see on most television news‐talk shows), or float up into the whimsical idealism of 
colorblindness only to gently drift back down to earth landing on the left or right side of the politically 
correct political spectrum. Alas, “it” is always on the move, the slippery bastard.  
 
In this article, we hope to contribute to the dialogue on race and education, and raise a few thought 
provoking questions regarding ways of seeing and thinking about critical race theory as both a 
theoretical and practical tool when focused on issues of race, structural racism, and education. We 
understand that as scholars, educators, and public intellectuals what we say, what we do, and how we 
do it has political implications. As socially conscious citizens, critical race theorists, social constructivists, 
CRiT walkers, and progressive Black scholars, we work within settings that offer both opportunities to 
serve as change agents and restrictions that compel adherence to a system that does not always work 
for people who look like us. We seek to exercise our voices to complement, critique, compare and 
contrast, and converse on the conditions that shape our experiences. 
 
(2010). CRiT Walking  in Higher Education: Activating Critical Race Theory  in the Academy, Journal of Race, 


Ethnicity and Education, 13(1), 41‐57.  
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In this article, the authors introduce the epistemological concept of CRiT walking based on critical race 
theory.  Using performance methodology, an operational extension of critical race theory is introduced 
as a CRiT walk through academic neighborhoods. The authors recommend openly questioning the 
structural inequities deeply embedded within the academy.  In so doing, they take a metaphoric walk 
through several ‘gated communities’ of higher education.  The authors employ inter‐story dialogue, 
humor, healthy skepticism, and critical reflexivity to highlight typical struggles that many faculty of color 
confront in the academy.  Lastly, the article interrogates assumptions of the higher education enterprise 
and argues for faculty agency in pursuing their authentic voices despite the pressures of hegemonic 
policies and practices. 
 
(2009). Evaluating Difference: Paradigmatic Shift Lag: Teachers College Press. 
http://www.tcrecord.org/Content.asp?ContentID=15630.   
 
While the tenure process is a part of the normal tradition of the academy, it may sometimes be wrought with 


evaluation criteria that need to undergo considerable change to reflect not only a changing demography, 
but also diversity of thought—and scholarly approaches. In this piece, I explore how some elements of 
the tenure process might be compared, on a smaller scale, to how the nation evaluates political 
figures—in this case President Barack Obama. This piece not only asks the reader to become more 
reflective and more thoughtful about academic, societal and political discourse , but it also begs that we 
become more engaged in conversations that may be centered about diverse discourse and paradigms as 
well as discussions centered on race. This reflective commentary describes a theoretical and conceptual 
construct, “paradigmatic shift lag” and asks that we begin to consider shifting paradigms as a way to 
engage in diverse and difficult discourse. 
 
(2006). Leaving Black males behind: Debunking the myths of meritocratic education. The Journal of 
Race and Policy, 2(1), 76-90  also appears in Academically Gifted African American Male College Students, 
(Bonner, 2010,).  


This piece addressed disparities in Black male participation in higher education by exploring several 


pervasive myths that have been used as rationales for low enrollment in college. A CRT framework is used to 


challenge assumptions and offer new insights regarding low collegiate enrollment as an outcome of various 


structural inequities—that is, teacher propensity to pathologize Black males in their early school experiences, 


and “educational tracking” that locks Black males into substandard classes and ineffective classroom learning 


environments. In this piece we ask individuals both within and outside of educational context to do several 


things. First, pay attention to the research— because certainly this work is not new. Second, we ask that 


those who teach Black youth, or any youth, be cognizant that all students, have unique needs and the the 


notion of “colorblindness” makes little sense in a world that claims to appreciate difference and  unique  


cultural, racial and ethnic assets. Third, we are adamant that Black males are not pathological. However, we 


strongly suggest that much of the current discourse regarding Black males and their schooling, educative 


abilities, sociological and mental developments often provides the fodder to pathologize Black males.  In this 


article we argue that a concerted and dedicated effort to address each of the myths has to become the goal 


of those committed to improving educational opportunities for Black males. Simply stating that education is 


meritocratic is not enough when the reality of the social, political and racialized condition for certain 


populations and their access to social and cultural capital is often severely constrained.   While this piece was 


published in the journal of  Race and Policy in 2006, it has been included in a new publication.,  
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(2009). Two degrees of separation: The Good Old Professor’s Network: Ivory tower tales.  In D. 
Cleveland (Ed.), When “Minorities are Encouraged to Apply”: Diversity and affirmative action in higher 
education” (pp. 135‐147 
 
Many faculty of color on HWI’s are charged with teaching courses on race, diversity and social justice ce. 
Moreover, because of their own socialization and experiences with racism many want to teach courses 
to raise awareness. However, minority faculty are not prepared for the level of resistance they will fact 
when teaching these courses to white students. In this piece I share personal experiences in a narrative 
describing my own job interview and hostile relationships. 
 
(2010).Critical borders: Student development theoretical perspectives applied to culture centers . In L. 
Patton (Ed.), Cultural centers in higher education. Perspectives on identity, theory, and practice (pp. 250-
268). Sterling, VA: Stylus. 
 
This chapter appears in Part II of Lori Patton’s Cultural Centers in Higher Education…. Part II offers 
theoretical perspectives that frame the role of culture centers from the point of view of critical race 
theory, student development theory, and a social justice framework. 
 
Sample OP-Ed  pieces appearing online in Diverse Issues 


1. Hughes, R. L. (2010, April). Tennis anyone? Race and class matter in sports. Diverse Issues in Higher 
Education. The academy Speaks. Current Affairs in Academe 


 


2. Hughes, R. L. (2010, February). Are You in This for the Love of Sports and Winning? The New 
Academy …… Sport Academies. Diverse Issues in Higher Education. The academy Speaks. Current 
Affairs in Academe. http://diverseeducation.com/blogpost/221/1.php 


3. Hughes, R. L. (2010, February).Princess and the frog, Tiger and the cablinasian, tier one and the 
good journal: Of fairy tales, meta‐narratives and affirmation. Diverse Issues in Higher Education. The 
Academy Speaks: Current Affairs in Academe.  http://diverseeducation.com/blogpost/194/1.php 


4. Hughes, R. L. (2009). Clare’s couch: Keeping it real mentoring. Diverse Issues in Higher Education. 
The Academy Speaks: Current Affairs in Academe.  
http://diverseeducation.com/blogpost/171/1.php 


5. Hughes, R. L. (2009). Ain’t I a professor? The academy speaks. Diverse Issues in Higher Education. 
The Academy Speaks: Current Affairs in Academe.  
http://diverseeducation.com/blogpost/114/1.php 


6. Hughes, R. L. (2009). Slam dunking sports participation myths: Thoughts from a dumb jock 
professor.  Diverse Issues in Higher Education. The Academy Speaks: Current Affairs in Academe. 
http://diverseeducation.com/blogpost/115/1.php 


 
7. Hughes, R. L., (2009). Diary of a mad Black professor: A critical race therapeutic moment. 


Diverse Issues in Higher Education. The Academy Speaks: Current Affairs in Academe. 
http://diverseeducation.com/blogpost/168/1.php 
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8. Hughes, R. L. (2009). Predicting academic success using shoe size: Affirming the action in 
college admissions. Diverse Issues in Higher Education. The Academy Speaks: Current Affairs 
in Academe. http://diverseeducation.com/blogpost/111/1.php 
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DRAFT: Recommendations for the School of Education 
  2010-2015 Technology Plan 


 


http://prezi.com/ujyd-ksels3j/ 
 


Overall Operating Framework 


The School of Education (SOE) Technology 2010-2015 Plan will interface with the Indiana 
University’s Strategic Plan for Information Technology (2009) while responding to our current and 
future vision. The specific areas of the University plan that appear to be relevant for the School of 
Education are: 
 


1. Vision for Faculty and Scholarly Excellence (p. 4) 


2. Vision for Student Success (p. 5) 


3. Lifecycle Funding (p. 10) 


4. Variety of Approaches-   
Recommendation 8: Implement a variety of approaches to IT education, skills 
acquisition, support, and communication that enable any willing learner to efficiently 
acquire desired IT skills (p. 22) 


5. Accessibility-- 
 Action 39 resources --accessibility for faculty, staff, students with disabilities p.28 (laws 


6. Professional Development-- Recommendation 14  (p.41)  Specially personalized plans 
and support leading to improved instruction and learning outcomes (Distance 
technologies and pedagogical approaches variety   (Action 67)   
 


Vision 


For the School of Education Technology 2010-2015 Plan, there must be a systematic and 
integrative plan that addresses the multi-faceted needs of faculty, staff, students, School of 
Education, and larger community now, 2 years, 3 years, 5 years, and beyond.  Special attention 
must be given to: 
 


1. Setting the stage to become leaders in the online education market 
(I.e., urban mission, diversity, inclusive);  


 Should our “niche” be focused on urban mission, diversity, or inclusiveness?  


2. Developing, adding, and nurturing faculty who have the knowledge, skills, and 
dispositions to  create and offer a variety of instructional delivery systems; 


3. Building the infrastructure and capacity needed to support and sustain current and 
future programs,  delivery systems, and people to enhance the use of technologies in 
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the operation of the School of Education as an innovative unit on the IUPUI Campus ( 
i.e., budget priorities, facilities/environments, hardware, technologies, etc.) ; 


4. Creating and supporting  innovative undergraduate and graduate curriculum and 
instruction;  


5. Preparing undergraduate and graduate students to interact in 21st century learning 
environments (i.e. technological tools and digital-age strategies); 


6. Growing responsive programs for and with our student populations and communities;  


 Where do we see virtual worlds playing a role in teaching and learning (i.e., 
Second Life)? 


7. Offering cutting-edge professional development for  degree programs, license renewal, 
certificates, career advancement, and personal growth;  


 How do we market what we offer?  


8.  Attracting new groups of students via  online  and hybrid course and program offerings  
for local, state, out of state, regional, national,  international delivery; 


9. Creating and   sustaining [new and flexible] partnerships ( i.e.,  governmental agencies, 
service centers, local businesses, industries, non-profits, community organizations, etc. );  


10. Creating  and supporting interactive online advising as  additional alternatives to “in 
person and email advising (i.e., interactive online); and 


11.  Seizing and creating opportunities to collaborate with professional associations, school 
districts, other IUPUI units, other universities, Ivy Tech Community College. 


Something of Interest:  View PBS Frontline Digital_Nation: Life on the Virtual Frontier 
http://www.pbs.org/wgbh/pages/frontline/digitalnation/    


 


Major Focus:  Online Education—Creating New Pathways 
 
Defining Online* 


“Online instruction” is defined as instruction that is distributed to students exclusively through the 
internet.  This includes asynchronous and synchronous delivery. 


There may be one mandatory face-to-face orientation for undergraduates, or one optional 
face-to-face orientation for graduate students for a course to be considered online.  


With the exception of an orientation, courses that require a ”physical on-site presence for any 
reason including the taking of examinations is considered to be a hybrid course of study.”  


A hybrid course is a blend of face-to-face instruction with online learning. In a hybrid course, a 
significant part of the course is online, thus reducing the seat time in a classroom.  The online 
component of a hybrid course may involve synchronous or asynchronous learning via the 
internet. For a course to be considered a hybrid, “scheduled classroom instruction shall not 
exceed fifty-five percent of the contact hours for the course.” 
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A traditional course with online components delivers content primarily in a physical on-site 
setting.  


For a course to be listed in the School of Education's online or hybrid offerings, scheduled 
classroom instruction shall not exceed fifty-five percent of the contact hours for the course.  


*http://www.indiana.edu/~deanfac/acadhbk/IPPolicy_Adopted_050208.pdf 


 Process: Online Course Development  


If a faculty member elects to develop an online or hybrid course, a request will be made to the 
Director of Online Course Development with evidence demonstrating a demand or need for the 
course. The proposal will then be reviewed by a committee comprised on a faculty 
representative, department chair, and Associate Dean of Academic Affairs.  Upon approval, 
the faculty member will work closely with the Director of Online Course Development to establish 
a support network and develop a timeline for completion of the online or hybrid course.   


If a specific course or series of courses is commissioned by a department chair and/or an 
administrator to be developed online, the department chair and administrator will appoint a 
faculty to work on development.  At that time, the faculty member would work closely with the 
Director of Online Development to establish a support network and develop a timeline for 
completion. Upon completion of the online or hybrid course project, faculty will receive a 
stipend in the amount of $3,000 for online or $1,500 for hybrid.   


Online modules used for non-credit professional development purposes will come through the 
Office of Professional Development.  Faculty may present a proposal to the Director of 
Professional Development or the Director may request assistance with special projects. Stipend 
amounts and approval processes may vary based on circumstances. Upon approval from the 
Director, faculty involved in developing the content will work closely with the Director of 
Professional Development and the Director of Online Development to create a process and 
timelines.  


 What data are needed to show evidence of a demand/need for online development? 


 How do we support faculty who support others in online course development?  


 Do we expect full time and part-time faculty will follow the same guidelines in terms of 
course development and evaluation?  


Faculty: Ways to Provide Support   


The School of Education (SOE) must decide how much of the budget can be dedicated to 
technology as a natural priority in the School of Education’s portfolio. At the same time, 
decisions must be made regarding release time for course development and professional 
development for technology integration whether funded or unfunded.  


In order to support faculty, we must ask faculty these questions:  


1. What will it take to encourage you to use technology-integrated tools to enhance or 
improve instruction and student learning as well as your own learning?   


2. What support should faculty expect from our SOE Technology staff during the day and 
beyond 5 p.m.?  


3. What types of hardware and software will enhance your instruction? 







4 
 


4. How much involvement do you desire in terms of SOE learning environment designs and 
redesigns with regard to technologies? 


5. How do we respond to the 24/7 culture of students?   


6. How do we approach technologies and the plan as support for instruction rather than 
the driver?   


7. How do we keep the transparency of this plan active? 


 
Faculty: Online Teaching 


When considering who should, could, or will teach online, one must ask are their pre-requisite 
knowledge, skills, and dispositions that make some faculty better candidates for consideration. 
What are the steps for beginning this process? The larger context would be what or who are we 
selling? Which programs will have a larger return for the investment now and later? How does 
teaching online fit into the teaching load of faculty?  What is the vision of the SOE for what will 
be face-to-face, hybrid, or completely online? Is this a faculty group decision, a program area 
decision or Dean’s office purview? 


 According to the University handbook, the curriculum will belong to the faculty. Would 
this mean that we as a group should create a set of guidelines for online teaching?  Will 
similar guidelines apply to “in the seat” classes, better known as face-to-face delivery? 


Curriculum is developed under the purview of the faculty, department chair, or team of faculty 
members within the department. The Director of Online Development and supporting faculty 
network may provide feedback in translating the curriculum into an online environment.  


The technology committee recommends that the faculty who develops the online course 
instructs the course the first time the course is offered online. If not possible, an additional faculty 
will be appointed early in the course development so that both the creator and instructor have 
ample time to undergo training before the course begins. 
 
Special Considerations:   


1. Cap for online classes should be 22 students. 


2.  How will the economics of delivering instruction and programs via online interface with 
affordability of university programs?  


3. What will be the least number of students in online sections before these sections begin 
to look like Independent studies? What are the expectations of faculty and students? 


 


Quality Control Measures  


Faculty developing an online course will receive ongoing support throughout the course 
development process from the SOE Online office/Director of Online Development, and a faculty 
network comprised of supporting roles to provide feedback. Student feedback and course 
evaluations will also be used to ensure the course is successful. As in face-to-face courses, it is 
recommended a mid-point evaluation (survey/poll) be placed in the course to provide valuable 
and immediate feedback to the instructor so that adjustments can be made if needed 
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(formative and summative assessments). 
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Equity in Online Teaching 


These questions need to be posed for the graduate and undergraduate faculty:  


 How will online delivery fit into the School of Education portfolio of courses? 


 How should teaching an online class count in terms of faculty load and evaluation (i.e., 
based on enrollment or program area)?  


 What is the cost/benefit of these classes? (bottom line for first time, second, third… and 
cancellation) 


 What must be the profit in order for these classes to be offered and maintained?  


 How will the success of these classes be evaluated? 


 How do we grow these courses and programs? How will faculty and academic advisors 
work together? 


 
Students: Support in Online Environments 
 


Built-in technological supports for students will be provided in each online course.  In addition, 
the instructor will receive training on how to support students in online learning environment. 
Indiana University resources, including the IU Knowledge Base, UITS Help, and STEPS workshops 
are also provided to support student growth and development with technology related to 
online learning.   


 What is our physical presence from the School of Education?  


 What supports can students count on beyond the instructor?  
 


BUDGET: Support and Development 


An important part of this process is the building of the budgets, working with individuals who 
have these skills while helping faculty develop these skill areas. There is a timeline to make these 
decisions happen. Understanding the budget process and organizing the priorities must invite 
faculty to participate and learn.  There are university and legislative timelines to be considered. 
 
At this point, the Budgetary Affairs Committee in consultation with Executive Associate Dean, 
must identify where in the budget priority list technologies, online course offerings, and 
faculty/staff professional development will fit as integral components of the budget.   


 Should faculty stipends be offered to widen access for this opportunity?  


 


Online Courses:  Ownership 
Indiana University’s Policy on Intellectual Properties 


 “Online instructional materials are considered Traditional Works of Scholarship, unless they were - 
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(a) Specifically commissioned by the University from a faculty member or any other person, 
 
(b) Created using Exceptional University Support (Exceptional University Support is financial or 
other support for research and teaching activities that exceeds the norm for a faculty member.) 
 
(c) Created by non-faculty staff within the scope of their employment, 
 
In which case the course would be considered University Works and would belong to Indiana 
University and the School of Education.  A written agreement between the University and the 
course developer "creator" that specifies ownership of copyright in all resulting works and the 
allocation of associated rights is required.”  
 
*http://www.indiana.edu/~deanfac/acadhbk/IPPolicy_Adopted_050208.pdf    


 


Other Considerations 


1. Who has access to the course and how is the access received?  


2. How do faculty feel about online teaching as an option or expectation? 


3. What else? 





