3

V.

For the best experience, open this PDF portfolio in
Acrobat X or Adobe Reader X, or later.

Get Adobe Reader Now!



http://www.adobe.com/go/reader


INDIANA UNIVERSITY

Moy e PHILANTHRGPY lOlu)i AR Slm.L Igb,
S

January 11, 2011

Chancellor's Award for Excellenée in Teaching Review Committee
Faculty Appointments and Advancement
Office of Academic Affairs
Administrative Building, Room 126 .
THE CENTER ON Indiana University-Purdue University Indianapolis

PHILANTHROPY
Dear Review Committee,

[ am quite pleased to nominate Robert G. Bringle for the Chancellor's Award for
Excellence in Teaching. I have had the opportunity to work with Bob since 1994, and |
have gained a unique and well-informed perspective of his abhilities and dedication as an
outstanding teacher at IUPUI. Qur initial work through the Office of Service Learning
developed and matured over time into the Center for Service and Learning (CSL). Under
Bob’s leadership, CSL is nationally and internationally recognized as a leader in creating -
campus-community partnerships to support teaching, research, and civic engagement
and producing scholarship and research related to each of these three domains. The
campus recognized CSL for its achievements with designation as one of the first
Signature Centers, and one of the first Signature Centers to maintain this distinction for
the next five years. Clearly, the work that Bob Bringle has orchestrated is recognized to
be of high excellence by the campus and others in higher education.

The supporting letters from faculty and students as well as the documentation provided
by Bob gives strong evidence that Bob’s career has been built upon an excellence in
teaching. Bob’s career has been dedicated to promoting student learning in Psychology
and across campus; mentoring faculty, staff, graduate, and undergraduate students;
developing curriculum and innovative teaching strategies such as service learning and
undergraduate research; and cantributing to campus policy through his active
leadership within University College, the Honors program, and the RISE initiative. My
comments bring forth additional evidence that comes through fifteen years of personal
interactions and hall conversations, observations of how he works with students on
research prolects, and seeing him inspire countless faculty through consultatlons
workshops, and summer institutes about their teaching.

- Three characteristics déscribe Bob's teaching abilities; his en'thusiasm, his dedicaticn to
550 West North Street excellence and good practice, and his philosophy of teaching that has a steady belief in

_ Suite,am ‘ the abilities of others to succeed. His enthusiasm is best illustrated by the various
Indianapolis, Indiana o . . .
462003272 napkin drawings” that he has created over the years. Napkins, or envelops, frequently
' become alternate means to communicate his ideas. He has a very inquisitive mind yet
3317-274-4200 wants to communicate his ideas to others, regardiess of the setting. | have learned
Fax: 317-684-8900 about co-efficient alpha, stages of relationships for campus-community partnerships,

~ and roles of “complete and connected scholars” through various napkin drawings.
weww philanthropy.iupui edu : : o _ .

Each fall, he enthusiastically greets a room of Freshmen Service Scholars with questions

Headguartered al and awaits the opportunity to wrestle with new ideas that are generated by their
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answers. He often refers back to lessons Eearned from the freshmen, foras a teacher he
is constantly learning.  He simply cannot contain his enthusiasm when a new.idea -
emerges and yet he readily awaits the critique and feedback of others to test and
extend his ideas. He is like an artist in this way, expressing his thoughts with passion,
yet awaiting feedback from others to improve his ideas.

In terms of his dedication to excellence and good practice, Bob willingly teaches others
in such a way that excellence prevails. He stays late and arrives early to-work one-on-
one with Graduate students around research and data analysis. He places a great deal
~of confidence in the work of G.A.s and CSL staff because he does an excellent job of
coaching and mentoring along the way. | haVe often overheard conversations that he -
has with G.A.’s about their professional goals and he eagerly questions their ideas and
assumptions. He takes students under his wing yet expects them to'fly. To me this is
excellence in teaching. '

Bob’s inquisitive nature is in constant pursuit of good practice in teaching. Specifically,
in terms of the pedagogy of service learning and international service learning, he -
convenes teacher/scholars to bring to light good practice. [ clearly remember working
with him in 1994 to modify his Introductory Psychology course into a service learning
course. He wanted to know the elements of good practice and eagerly modified his
course accordingly. In addition, he is willing to make changes to improve elements such
as structured reflection, mutually beneficial partnerships, and strategies to support

_ motivation and satisfaction for students as they work within community-based settings.

Bob’s philosophy of teaching holds firm to the conviction that all students can be
successful. Ininformal conversations and in University College faculty meetings, Bob is a
steady supporter of the unique role that IUPUI has in terms of supporting the success of
first-generation college students. He will often give first-year students the benefit of a

“second or third chance as they acclimate to the new environment of higher education.

“His dream would be for each student at George Washington Community High School to
be tutored and mentored by an IUPUI college student because he is convmcec[ of the
power of education.

For those who have worked with Bob on a campus committee, it is well-known that he
is an active faculty member who is willing to debate, deliberate, and maodify his-position
to improve and move forward campus policy. The campus is a stronger and more
responsive institution because of his teadership in service learning pedagogy. For this.
reason, and all others documented in the evidence provided, | trust that the review
commlttee agrees that Bob's career at IUPUI truly exemplifies Excellence in Teaching.

Sincerely;
Julie A. Hatcher, Ph.D.

- Associate Professor, Philanthropic Studie's_
Director of Undergkadqate Programs
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VITAE
(Abridged to focus on teaching, including service and research related to
teaching)

ROBERT GORDON BRINGLE
(Revised: October, 2010)
Office
Department of Psychology
Indiana University-Purdue University Indianapolis
402 North Blackford Street, LD 100A
Indianapolis, Indiana 46202-3275

Telephone: (317) 274-6753 FAX: (317) 274-6756
email: rbringle@iupui.edu

Center for Service and Learning
815 West Michigan Street, BS 2010
Indianapolis, IN 46202-2896

Telephone: (317) 278-3499 FAX: (317) 278-7683

Home Address

141 East 44th Street
Indianapolis, Indiana 46205
Telephone: (317) 283-3152

Education
Institution Field Degree Date
Hanover College Psychology and B.A. 1969
Mathematics
University of Social Psychology  M.S. 1972
Massachusetts- Ph.D. 1974
Amherst

Dissertation Title: The attribution of freedom by oneself and an observer.
Director of Dissertation: Professor Ivan Steiner
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Honors

Philosophiae Doctor (honoris causa) University of the Free State, South Africa, 2004
Designated a “Prestigious External Award Recognition” by IUPUI

Outstanding Contributions to the International K-H Service-Learning Research
Service-Learning Research Field Conference, 2004

W. George Pinnell Award

For Qutstanding Service Indiana University, 2003

Volunteer of the Year Boys and Girls Clubs of Indianapolis, 2001
John A. Whitsel Award for

Professional Staff IUPUI Student Activities, 2001

B. D. Hiltunen Faculty Indiana Campus Compact, 2000

Award

Thomas Ehrlich Faculty Campus Compact and American Association
Award for Service Learning for Higher Education, 1998

Designated a “Prestigious External Award Recognition” by [UPUI

Teaching Excellence

Recognition Award Indiana University, 1997, 1998, 1999, 2000
Member (elected) Campus Compact Invisible College, 1995
Service Award IUPUI School of Science, 1995

Teaching Award IUPUI School of Science, 1994

Professional Experience

2009 (Fall) Visiting Scholar, National University of Ireland, Galway
2002-present Chancellor’s Professor
1997-present Founding Faculty, University College
1997-2002 Professor of Psychology
Undergraduate teaching:
Introductory Psychology Social Psychology
Statistics Personality Theories
Laboratory in Personality Capstone Laboratory in Social Psychology
Interpersonal Relations First Year Success Seminar
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Graduate teaching:

Survey of Social and Personality Psychology
Statistics
Advanced Technology of Tests and Measurement

1997-present
1994-1997
1995-present
1980-1997
1987-1988
1983 (Spring)
1983 (Spring)
1974-1980
1973-1974
1973
1971-1973
1969-1972

1968-1969

Internship in Applied Social Psychology
Practicum in Applied Social Psychology

Executive Director, IUPUI Center for Service and Learning
Director, IUPUI Office of Service Learning

Faculty, Philanthropic Studies

Associate Professor of Psychology

Associate Professor, [IU/MUCIA Cooperative Program
Institute Teknologi Mara, Shah Alam, Malaysia
Visiting Professor, Katholieke University,

Nijmegen, The Netherlands

Sabbatical leave to New Mexico State University
Assistant Professor of Psychology

Research Associate, Department of Psychology,
University of Massachusetts-Ambherst

Lecturer, Department of Psychology, Western New
England College, Springfield, Massachusetts
Research Assistant, Department of Psychology,
University of Massachusetts-Amherst (Summers)
Teaching Assistant, Department of Psychology,
University of Massachusetts-Amherst

Assistant Project Director, Englishton Park Research

Research Activities and Interests

Major research interests are in the area of:
1. Service learning and civic engagement in higher education
2. Close relationships and jealousy
3. Evaluation of educational, health, and social programs
4. Social psychology of the life span

Publications (graduate students = italics; undergraduate students = bold)

Note: non-teaching publications with student authors are listed as evidence of mentoring

Bringle, R. G., & King, R. L. (1977). STP User's Manual (2nd ed.). Indianapolis: Center for
Applied Research and Evaluation.

Bringle, R. G., Roach, S., Andler, C., & Evenbeck, S. (1979). Measuring the intensity of
jealous reactions. Journal Supplement Abstract Service: Catalog of Selected Documents,

9(1832), 23-24.
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Bringle, R. G., & Williams, L. (1979). Parental-offspring continuity of jealousy and related
personality dimensions. Emotions and Motivation, 3, 265-286.

Stafford, J. L., & Bringle, R. G. (1980). Increasing elderly women's interest in new activities
through success on a task. The Gerontologist, 20, 642-648.

Kremer, J. F., Bringle, R. G., & Cave, P. (1980). Anxiety and aggression of high and low
assertive persons following conflict. Personality and Individual Differences, 1, 355-361.

Bringle, R. G., & Kremer, J. F. (1981). Adulthood and old age. In Understanding psychology
(3rd ed.) (pp. 243-263). New York: Random House.

Kremer, J. F., & Bringle, R. G. (1981). Stress and conflict. In Understanding psychology (3rd
ed.) (pp. 317-339). New York: Random House.

Svanum, S., Bringle, R. G., & McLaughlin, J. E. (1982). Father absence and cognitive
performance in a large sample of 6- to 11-year-old children. Child Development, 53, 136-
143.

Bringle, R. G., Renner, P., Terry, R., & Davis, S. (1983). An analysis of situational and person
components of jealousy. Journal of Research in Personality, 17, 354-368.

Bringle, R. G., & Boebinger, K. L. G. (1990). Jealousy and the "third" person in the love
triangle. Journal of Social and Personal Relationships, 7, 119-133.

Kremer, J. F., & Bringle, R. G. (1990). The effects of an intensive research experience on the
careers of talented undergraduates. Journal of Research and Development in Education, 24,
1-5.

Bringle, R. G., & Bagby, G. J. (1992). Self-esteem and perceived quality of romantic and
family relationships in young adults. Journal of Research in Personality, 26, 340-356.

Bringle, R. G., & Kremer, J. F. (1993). An evaluation of an intergenerational service-learning
project for undergraduates. Educational Gerontology, 19, 407-416.

Bringle, R. G., & Hatcher, J. A. (1995). A service-learning curriculum for faculty. Michigan
Journal of Community Service Learning, 2, 112-122.

Bringle, R. G., & Hatcher, J. A. (1996). Implementing service learning in higher education.
Journal of Higher Education, 67, 221-239.

Bringle, R. G. (1996). The psychology of intimacy [Review of the book The Psychology of
Intimacy]. Journal of Marriage and the Family, 58, 805-806.
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Bringle, R. G., Hatcher, J. A., & Games R. (1997). Engaging and supporting faculty in service
learning. Journal of Public Service and Outreach, 2, 43-51.

Bringle, R. G., & Byers, D. (1997). Intentions to seek marriage counseling. Family Relations,
46, 1-6.

Bringle, R. G. (1997). A blueprint for action [Review of Service-learning in higher education:
Concepts and practices]. Journal of Higher Education, 68, 715-717.

Hatcher, J. A., & Bringle, R. G. (1997). Reflections: Bridging the gap between service and
learning. Journal of College Teaching, 45, 153-158. [Reprinted in NSEE Quarterly, 1999,
24(3), 12-16.]

Bringle, R. G., & Velo, P. M. (1998). Attributions about misery. In R. G. Bringle & D. K.
Duffy (Eds.), With service in mind: Concepts and models for service-learning in psychology
(pp. 51-67). Washington, DC: American Association for Higher Education.

Duffy, D. K., & Bringle, R. G. (1998). Collaborating with the community: Psychology and
service-learning. In R. G. Bringle & D. K. Duffy (Eds.), With service in mind: Concepts and
models for service-learning in psychology (pp. 1-17). Washington, DC: American
Association for Higher Education.

Duffy, D. K., & Bringle, R. G. (1998). Professor McKenna teaches introductory psychology. In
R. G. Bringle & D. K. Duffy (Eds.), With service in mind: Concepts and models for service-
learning in psychology (pp. 111-118). Washington, DC: American Association for Higher
Education.

Bringle, R. G., & Duffy, D. K. (Eds.) (1998). With service in mind: Concepts and models for
service-learning in psychology. Washington, DC: American Association for Higher
Education.

Bringle, R. G., Games, R., & Malloy, E. A. (Eds.) (1999). Colleges and universities as citizens.
Needham Heights, MA: Allyn & Bacon.

Bringle, R. G., Games, R., & Malloy, E. A. (1999). Colleges and universities as citizens: Issues
and perspectives. In R. G. Bringle, R. Games, & E. A. Malloy (Eds.), Colleges and
universities as citizens (pp. 1-16). Needham Heights, MA: Allyn & Bacon.

Bringle, R. G., Games, R., & Malloy, E. A. (1999). Colleges and universities as citizens:
Reflections. In R. G. Bringle, R. Games, & E. A. Malloy (Eds.), Colleges and universities as
citizens (pp. 193-204). Needham Heights, MA: Allyn & Bacon.

Bringle, R. G., & Hatcher, J. A. (1999). Reflection in service learning: Making meaning of
experience. Educational Horizons, 77(4), 179-185. [Reprinted in Introduction service-
learning toolkit: Readings and resources for faculty (1 and 2™ eds.). Providence, RI:
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Campus Compact. Reprinted in A. Walton, & M. Gasman (Eds.). Philanthropy,
volunteerism & fundraising in higher education. Boston, MA: Pearson Custom Publishing.]

Bringle, R. G., Games, R., Ludlum, C., Osgood, R., & Osborne, R. (2000). Faculty Fellows
Program: Enhancing integrated professional development through community service.
American Behavioral Scientist, 43(5), 882-894. [Reprinted in Bellner, M., & Pomery, J
(Eds.) (2005). Service learning: Intercommunity and interdisciplinary explorations.
Indianapolis, IN: University of Indianapolis Press.]

Bringle, R. G., & Hatcher, J. A. (2000). Institutionalization of service learning in higher
education. Journal of Higher Education, 71(3), 273-290.

Bringle, R. G., & Hatcher, J. A. (2000). A formula for success [Review of Successful Service-
Learning Programs: New Models of Excellence in Higher Education]. Journal of Higher
Education, 71(4), 504-507.

Bringle, R. G., & Hatcher, J. A. (2000). Meaningful measurement of theory-based service-
learning outcomes: Making the case with quantitative research. Michigan Journal of
Community Service Learning, Fall, 68-75.

Bringle, R. G., Hatcher, J. A., Hamilton, S., & Young, P. (2001). Planning and assessing
campus/community engagement. Metropolitan Universities, 12(3), 89-99.

Bringle, R. G., & Hatcher, J. A. (2002). University-community partnerships: The terms of
engagement. Journal of Social Issues, 58, 503-516.

Hatcher, J. A., Bringle, R. G., & Muthiah, R. (2002). Institutional strategies to involve
freshmen in service. In E. Zlotkowski, (Ed.), Service learning and the first year experience
(pp. 79-90). Columbia, SC: National Resource Center for the First-Year Experience and
Students in Transition.

Laythe, B., Finkel, D., Bringle, R. G., & Kirkpatrick, L. A. (2002). Religious fundamentalism
as a predictor of prejudice: A two-component model. Journal for the Scientific Study of
Religion, 41, 623-635.

Bringle, R. G. (2003). Enhancing theory-based research on service-learning. In S. H. Billig &
J. Eyler (Eds.), Deconstructing service-learning: Research exploring context, participation,
and impacts (pp. 3-21). Greenwich, CN: Information Age Publishing.

Bringle, R. G. (2003). Reflection: Making meaning of experience. In D. P. Pinzon, M. Thullen,
& J. C. Seijo (Eds.), Aprender sirviendo [Service learning] (pp. 33-45). Delegacion
Cuauhtemoc: Mexico.
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Bringle, R. G., Phillips, M., & Hudson, M. (2004). The measure of service learning: Research
scales to assess student experiences. Washington, DC: American Psychological
Association.

Bringle, R. G. (2004). Teaching tips: Service learning and education on aging. Adult
Development and Aging News, 31(3), 12-14.

Bringle, R. G. (2004). Service learning. In D. F. Burlingame (Ed.), Philanthropy in America: A
comprehensive historical encyclopedia (pp. 433-435). Santa Barbara, CA: ABC Clio.

Bringle, R. G., & Hatcher, J. A. (2004). Advancing civic engagement through service learning.
In M. Langseth & W. M. Plater (Eds.), Public work and the academy: An academic
administrator’s guide to civic engagement and service-learning (pp. 125-145). Bolton, MA:
Anker Press.

Hatcher, J. A., Bringle, R. G., & Muthiah, R. (2004). Designing effective reflection: What
matters to service learning? Michigan Journal of Community Service Learning, 11(1), 38-
46.

Bringle, R. G., & Tonkin, H. (2004). International service-learning: A research agenda. In H.
Tonkin, S. J. Deeley, M. Pusch, D. Quiroga, M. J. Siegel, J. Whiteley, & R. G. Bringle,
Service-learning across cultures: Promise and achievement (pp. 365-374). New York:
International Partnership for Service-Learning and Leadership.

Bringle, R. G. (2005). Designing interventions to promote civic engagement. In A. Omoto
(Eds.), Processes of community change and social action (pp. 167-187). Mahwah, NJ:
Erlbaum.

Bringle, R. G., & Erasmus, M. (Guest Editors) (2005). Research and (community) service
learning in South African higher education institutions. Acta Academica Supplementum, 3.

Bringle, R. G., & Hatcher, J. A. (2005). Service learning as scholarship: Why theory-based
research is critical to service learning. Acta Academica Supplementum, 3, 24-44.

Hatcher, J. A., Bringle, R. G., Brown, L. A., & Fleischhacker, D. A. (2006). Indiana
University-Purdue University Indianapolis: Supporting student involvement through
service-based scholarships. In E. Zlotkowski, N. Longo, & J. Williams (Eds.), Students as
colleagues: Expanding the circle of service-learning leadership (pp. 35-48). Providence, RI:
Campus Compact.

Bringle, R. G., Hatcher, J. A., & MacIntosh, R. (2006). Analyzing Morton’s typology of
service paradigms and integrity. Michigan Journal of Community Service Learning, 13(1),
5-15.

Bringle, R. G., Hatcher, J. A., & Clayton, P. H. (2006). The scholarship of civic engagement:
Defining, documenting, and evaluating faculty work. To Improve the Academy, 25, 257-279.
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Bringle, R. G., Hatcher, J. A., Jones, S., & Plater, W. M. (2006). Sustaining civic engagement:
Faculty development, roles, and rewards. Metropolitan Universities, 17(1), 62-74.

Bringle, R. G., & Hatcher, J. A. (2007). Current trends in service learning and civic
engagement, and their implications for higher education. Education as Change, 11(3), 79-
89.

Bringle, R. G., Hatcher, J. A., & Holland, B. (2007). Conceptualizing civic engagement:
Orchestrating change at a metropolitan university. Metropolitan Universities, 18(3), 57-74.

Jameson, J. K., Clayton, P. H., & Bringle, R. G. (2008). Investigating student learning within
and across linked service-learning courses. In M. A. Bowdon, S. H. Billig, & B. A. Holland
(Eds.), Advances in service-learning research: Scholarship for sustaining service-learning
and civic engagement (pp. 3-27). Greenwich, CN: Information Age Publishing.

Bringle, R. G., & Plater, W. M. (2008). The public purposes of higher education: What does
the public think? Metropolitan Universities, 19(3), 25-40.

Bringle, R. G., Officer, S., Grim, J., & Hatcher, J. A. (2009). George Washington Community
High School: Analysis of a partnership network. In 1. Harkavy & M. Hartley (Eds.), New
directions in youth development (pp. 41-60). San Francisco, CA: Jossey-Bass.

Bringle, R. G., Jones, S. G., & Pike, G. (2009). Faculty perceptions of civic engagement and
service learning. In M. Moore & P. L. Lin (Eds.), Service-learning in higher education:
Paradigms and challenges (pp. 17-27). Indianapolis, IN: University of Indianapolis Press.

Bringle, R. G., & Hatcher, J. A. (2009). Innovative practices in service learning and curricular
engagement. In L. Sandmann, A. Jaeger, & C. Thornton (Eds.), New directions in
community engagement (pp. 37-46). San Francisco: Jossey-Bass.

Plater, W. M., Jones, S. G., Bringle, R. G., & Clayton, P. H. (2009). Educating globally
competent citizens through international service learning (pp. 485-505). In R. Lewin (Ed.),
The handbook of practice and research in study abroad: Higher education and the quest for
global citizenship (pp. 62-74). Florence, KY: Taylor and Francis Books.

Bringle, R. G., Clayton, P. H., & Price, M. F. (2009). Partnerships in service learning and
civic engagement. Partnerships: A Journal of Service Learning & Civic Engagement, 1(1),
1-20.

Clayton, P. H., Bringle, R. G., Senor, B., Hug, J., & Morrison, M. (2010). Differentiating and
assessing relationships in service-learning and civic engagement: Exploitive, transactional,
and transformational. Michigan Journal of Community Service Learning, 16(2), 5-21.
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Bringle, R. G., Hatcher, J. A., & Muthiah, R. (2010). The role of service-learning on retention
of first-year students to second year. Michigan Journal of Community Service Learning,
16(2), 38-49.

Hatcher, J. A., & Bringle, R. G. (2010). Developing your assessment plan: A key component
of reflective practice. In B. Jacoby & P. Mutascio (Eds.), Looking in, reaching out: A
reflective guide for community service-learning professionals (pp. 211-229). Boston, MA:
Campus Compact.

Steinberg, K. S., Bringle, R. G., & Williams, M. J. (2010). Service learning research primer.
Scotts Valley, CA: National Service-Learning Clearinghouse.

Bringle, R. G., Hatcher, J. A., & Jones, S. G. (Eds.). (2010). International service learning:
Conceptual frameworks and research. Sterling, VA: Stylus Publishing.

Bringle, R. G., & Hatcher, J. A. (2010). International service learning. In R. G. Bringle, J. A.
Hatcher, & S. G. Jones (Eds.), International service learning: Conceptual frameworks and
research (pp. 3-28). Sterling, VA: Stylus Publishing.

Bringle, R. G., & Hatcher, J. A. (2010). Quantitative approaches to research on international
service learning: Design, measurement, and theory. In R. G. Bringle, J. A. Hatcher, & S. G.
Jones (Eds.), International service learning: Conceptual frameworks and research (pp. 275-
290). Sterling, VA: Stylus Publishing.

Thomson, A. M., Smith-Tolken, A., Naidoo, A. V., & Bringle, R. G. (in press). Service
learning and civic engagement: A comparison of three national contexts. Voluntas.

Domegan, C., & Bringle, R. G. (in press). Charting social marketing’s implications for service
learning. Journal of Nonprofit and Public Sector Marketing.

Bringle, R. G., & Steinberg, K. (in press). Educating for informed community involvement.
American Journal of Community Psychology.

Bringle, R. G., & Hatcher, J. A. (in press). Student engagement trends over time. In H. E.
Fitzgerald, D. L. Zimmerman, C. Burack, & S. Seifer (Eds.), Handbook of engaged
scholarship: Contemporary landscapes, future directions: Volume 2: Campus-community
partnerships. E. Lansing, MI: Michigan State University Press.

Pike, G. R., Bringle, R. G., & Hatcher, J. A. (in press). Assessing civic engagement at Indiana
University-Purdue University Indianapolis. In D. G. Terkla & L. O. Shuler (Eds.), Assessing
community engagement in students. New directions for institutional research. San
Francisco, CA: Jossey-Bass.

Manuscripts in Preparation
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Service learning research: Conceptual models and assessment (with J. A. Hatcher & P. H.
Clayton)—under contract, Stylus Publishing.

Attributes of quality research (with K. Steinberg & L. McGuire)

The civic-minded graduate (with K. Steinberg & J. Hatcher)

Papers Presented at Professional Conferences

Bringle, R. G., Roach, S., Andler, C., & Evenbeck, S. E. (1977, May). Correlates of jealousy.
Paper presented at the meeting of the Midwestern Psychological Association, Chicago, IL.

Bringle, R. G., Evenbeck, S. E., & Schmedel, K. (1977, August). The role of jealousy in
marriage. In H. Sigall (Chair), Sexual jealousy. Symposium conducted at the meeting of the
American Psychological Association, San Francisco.

Bringle, R. G., & Williams, L. J. (1978, May). Familial continuity of jealousy and related
personality dimensions. Paper presented at the meeting of the Midwestern Psychological
Association, Chicago, IL.

Kremer, J. F., Cave, P., & Bringle, R. G. (1978, May). Assertiveness and level of provocation
as determinants of aggression and anxiety. Paper presented at the meeting of the Midwestern
Psychological Association, Chicago, IL.

Kremer, J. F., Bringle, R. G., & Evenbeck, S. (1978, May). Effectiveness of a self-control
program for academic counseling with and without peer counseling. Paper presented at the
meeting of the Midwestern Psychological Association, Chicago, IL.

Stafford, J. L., & Bringle, R. G. (1979, May). The influence of task success on elderly women's
interest in new activities. Paper presented at the meeting of the Midwestern Psychological
Association, Chicago, IL.

Bringle, R. G., & Kremer, J. F. (1979, October). The teaching of high school psychology: What
resources are available and what are needed. Workshop presented at the meeting of the
Indiana Psychological Association, Indianapolis, and co-sponsored by the Indiana State
Teacher's Association, Indianapolis, IN.

Bringle, R. G., Kremer, J. F., & Renner, P. (1983, May). The effects of an intensive research
experience on the careers of talented undergraduates. Paper presented at the meeting of the
Midwestern Psychological Association, Chicago, IL.

Bringle, R. G., & Kremer, J. F. (1984, February). An evaluation of an intergenerational

service-learning project for undergraduates. Paper presented at the Tenth Annual meeting of
the Association for Gerontology in Higher Education, Indianapolis, IN.

10
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Bringle, R. G. (1989, June). Ethical issues in student research. In V. L. Champion (Moderator),
Classroom research: When is it exempt; when is it not. Workshop conducted at the
conference on Protection from Research Risks: Whom Are We Protecting, Indianapolis, IN.

Wright, T. L., & Bringle, R. G. (1991, April). Psychological traits, stress, and eating disorder
symptomatology in females. Paper presented at the 10th Annual Mid-America Undergraduate
Psychology Research Conference, Indianapolis, IN.

Waldo, T., & Bringle, R. G. (1991, April). Beliefs in a just world and interpersonal trust
among female victims of child abuse. Paper presented at the 10th Annual Mid-American
Undergraduate Psychology Research Conference, Indianapolis, IN.

Creek, K. J., & Bringle, R. G. (1991, April). A look at Type A behavioral pattern and attitudes
towards violence in dating relationships. Paper presented at the 10th Annual Mid-American
Undergraduate Psychology Research Conference, Indianapolis, IN.

DeCoursey, C., & Bringle, R. G. (1992, April). Color coordination: Matching styles of love
with personality dimensions. Paper presented at the 11th Annual Mid-American
Undergraduate Psychology Research Conference, Franklin, IN.

Winnick, T. A., & Bringle, R. G. (1992, April). A comparison of unrequited love and
passionate love relationships. Paper presented at the 11th Annual Mid-American
Undergraduate Psychology Research Conference, Franklin, IN.

Watson, S., & Bringle, R. G. (1992, April). Sexual deception among college students. Paper
presented at the 11th Annual Mid-American Undergraduate Psychology Research
Conference, Franklin, IN.

Taylor, T. L., & Bringle, R. G. (1992, April). Social support and organizational stress in
relation to burnout among nurses. Paper presented at the 11th Annual Mid-American
Undergraduate Psychology Research Conference, Franklin, IN.

Byers, D. C., & Bringle, R. G. (1992, April). Seeking marriage counseling. Paper presented at
the 11th Annual Mid-American Undergraduate Psychology Research Conference, Franklin,
IN.

Bringle, R. G., & Winnick, T. A. (1992, October). The nature of unrequited love. Paper
presented at the First Asian Conference in Psychology, Singapore.

Bringle, R. G., & Bagby, G. J. (1992, October). Self-esteem and perceived quality of romantic
and family relationships in young adults. Paper presented at the First Asian Conference in
Psychology, Singapore.

Bringle, R. G., & Winnick, T. A. (1993, April). The topography of unrequited love. Paper
presented at the meeting of the Midwestern Psychological Association, Chicago, IL.
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Bringle, R. G., & Winnick, T. A. (1993, June). Is unrequited love a type of love? Paper
presented at the International Network on Personal Relationships, Milwaukee, WI.

Paetow, J. A., & Bringle, R. G. (1994, April). Prosocial behavior development as a predictor
of altruism. Paper presented at the 13th Annual Mid-America Undergraduate Psychology
Research Conference, Evansville, IN.

Velo, P. M., & Bringle, R. G. (1994, April). Matching empathy with concrete and abstract
reasons to promote volunteerism. Paper presented at the 13th Annual Mid-America
Undergraduate Psychology Research Conference, Evansville, IN.

Borden, V. M. H., Bringle, R. G., & Kremer, J. F. (May, 1994). Attitudinal dimensions of
college student performance in an introductory psychology course. Paper presented at the
66th annual meeting of the Midwestern Psychological Association, Chicago, IL.

Bringle, R. G., Kremer, J. F., & Borden, V. M. H. (1994, July). Beyond student satisfaction:
Measuring additional educational outcomes. Paper presented at the 1st Conference on
Teaching Psychology, American Psychological Society, Washington, DC.

Kremer, J. F., & Bringle, R. G. (1994, July). Enhancing the large, introductory (psychology)
course: Structure, instruction, evaluation. Paper presented at the 19th International
Conference on Improving University Teaching, College Park, MD.

Bringle, R. G., Hatcher, J. A., & Hunter, B. (1994, April). Generating campus commitment for
service learning. Workshop presented at the 2nd Annual Spring Conference on Indiana
Collegiate Volunteer Service, South Bend, IN.

Bringle, R. G., & Hatcher, J. A. (1995, January). Service, service learning, and admission
policy. Briefing conducted at the Colloquium on National and Community Service,
Washington, DC.

Bringle, R. G. (1995, January). Service learning and psychology. Paper presented at the
Colloquium on National and Community Service, Washington, DC.

Bringle, R. G., & Hatcher, J. A. (1995, April). Developing a strategic plan for implementing
service learning. In N. Rhodes (Chair), Planning, implementing, and evaluating service
learning. Panel presented at the National Conference of the American Association for Higher
Education, Washington, DC.

Bringle, R. G., & Hatcher, J. A. (1995, March & May). Comprehensive action plan for service
learning (CAPSL). Paper presented at the Campus Compact National Gathering, Providence,
RI.

Bringle, R. G. (1995, June). Models of effective service learning: Psychology. Paper presented
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at the North Central Cluster Conference, Detroit, MI.

Bringle, R. G. (1995, June). Faculty outreach strategies. Workshop presented at the North
Central Cluster Conference, Detroit, MI.

Bringle, R. G., & Hatcher, J. A. (1995, November). Service learning at a large, urban
university. Paper presented at the National Society for Experiential Education, New Orleans,
LA.

Bringle, R. G. (1995, November). Attributions about misery. Keynote address at the Ohio
Institute on Integrating Service and Academic Study, Deer Creek, OH.

Bringle, R. G. (1995, November). Comprehensive Action Plan for Service Learning (CAPSL).
Workshop presented at the Ohio Institute on Integrating Service and Academic Study, Deer
Creek, OH.

Bringle, R. G. (1996, January). Partnerships as mission: Implications for work and rewards of
institutions, faculty, and students. Paper presented at the Fourth AAHE Conference on
Faculty Roles and Rewards, Atlanta, GA.

Bringle, R. G. (1996, March). The Faculty Fellows Program: Integrating service into
professional activities. In D. Hirch (Chair), Research, teaching, and service: Bridging the
conceptual boundaries. Panel presented at the National Conference of the American
Association for Higher Education, Chicago, IL.

Thomas, M., & Bringle, R. G. (1996, April). A study of job satisfaction. Paper presented at the
15th Annual Mid-America Undergraduate Psychology Research Conference, Charlestown,
IL.

Bringle, R. G. (1996, April). Comparing service learning in K-12 and higher education: Tough
questions. Paper presented at the Partnerships Conference, Indianapolis, IN.

Bringle, R. G. (1996, April). Research and service learning. Paper presented at the Partnerships
Conference, Indianapolis, IN.

Bringle, R. G., & Velo, P.M. (1996, June). Attributions about misery. Paper presented at the
National Gathering, Indianapolis, IN.

Bringle, R. G. (1996, June). Faculty Fellows, professional development, and documentation.
Paper presented at the National Gathering, Indianapolis, IN.

Bringle, R. G., & Schreuders, M. (1996, July). Differentiating suspicious and reactive jealousy.
Paper presented at the International Network on Personal Relationships, Seattle, WA.

Bringle, R. G. (1996, October). Attributions about misery. Keynote address at the Colorado
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Institute on Service Learning, Denver, CO.

Bringle, R. G. (1996, October). Considering a Faculty Fellows Program. Colorado Institute on
Service Learning, Denver, CO.

Bringle, R. G., & Hatcher, J. A. (1996, October). Self-assessment and reflective practice:
Improving teaching and learning through portfolios. National Society of Experiential
Education, Snowbird, UT.

Bringle, R. G. (1996, October). Integrating service with research and teaching: Urban
universities in the lead. Fall Provosts’ Meeting of the Urban 13, Indianapolis, IN.

Bringle, R. G. (1996, November). Themes of service. In M. M. Feld (Chair), Engaging the
university across the disciplines in university-community school partnerships. National
Conference on University-Community School Partnerships in Action, Philadelphia, PA.

Bringle, R. G. (1997, January). Problems within the peer review of professional service. Paper
presented at the AAHE Roles and Rewards Forum, San Diego, CA.

Bringle, R. G. (1997, January). Community outreach and faculty development. Paper presented
at the AAHE Roles and Rewards Forum, San Diego, CA.

Bringle, R. G. (1997, February). The role of service. Paper presented at the Conference on the
Future of Faculty in Higher Education: A Meeting of Faculty Governance Leaders, Houston,
TX.

Bringle, J. R., & Bringle, R. G. (1997, April). An analysis of estrangement between parent
and adult child. Paper presented at the 16th Annual Mid-America Undergraduate Psychology
Research Conference, Evansville, IN.

Clark, H. J., & Bringle, R. G. (1997, April). Parent-child psychological estrangement. Paper
presented at the 16th Annual Mid-America Undergraduate Psychology Research Conference,
Evansville, IN.

Hudson, M. J., & Bringle, R. G. (1997, April). Behavioral intentions of dental students
regarding the implementation of smoking cessation interventions. Paper presented at the 16th
Annual Mid-America Undergraduate Psychology Research Conference, Evansville, IN.

Bringle, R. G. (1997, November). Service learning: K-12 and higher education. Presentation
to the Governor’s Caucus on Education, Indianapolis, IN.

Bringle, R. G. (1997, December). Institutionalizing service learning and faculty outreach.

Paper presented at the 26th Annual Conference of the Association for Research on Nonprofit
Organizations and Voluntary Action, Indianapolis, IN.
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Bringle, R. G., Clark, H. J., Padrick, M. D., & Bringle, J. R. (1997, December).
Estrangement between parents and adult children. Paper presented at the London Conference,
The British Psychological Society, London, England.

Zlotkowski, E., Bringle, R. G., & Duffy, D.A. (1998, March). Service-learning as institutional
strategy. Workshop presented at American Association for Higher Education, Atlanta, GA.

Bringle, R. G. (1998, March). Service learning: Quo vadis? Paper presented at American
Association for Higher Education, Atlanta, GA.

Bringle, R. G. (1998, March). Institutional assessment of community engagement. Paper
presented at American Association for Higher Education, Atlanta, GA.

Bringle, R. G. (1998, March). Successful transitions: Becoming a faculty member. Panel
presented at American Association for Higher Education, Atlanta, GA.

Bringle, R. G. (1998, June). Discussant for M. Nussbaum, Cultivating humanity. 1998 Midwest
Presidents’ Leadership Colloquium, Notre Dame, IN.

Bringle, R. G. (1998, November). Pedagogy or philanthropy: The impact of service learning
on learning. Workshop presented at the First Annual Indiana Faculty Development
Conference, Indianapolis, IN.

Bringle, R. G. (1998, November). Assessing service learning: Students, faculty, community,
and institutions. Workshop presented at the Assessment Institute, Indianapolis, IN.

Bringle, R. G. (1998, November). Defining, documenting, and evaluating professional service.
Workshop presented at the Assessment Institute, Indianapolis, IN.

Bringle, R. G. (1999, February). Service learning and higher education. Presentation to the
Board of Directors, Corporation for National Service, Indianapolis, IN.

Bringle, R. G., & Duffy, D. (1999, March). Service learning in psychology. Presentation at
Minnesota Campus Compact: Service Learning in Psychology, Minneapolis, MN.

Bringle, R. G. (1999, March). Conducting research on service learning. Presentation at
Minnesota Campus Compact: Service Learning in Psychology, Minneapolis, MN.

Bringle, R. G., & Hatcher, J. A. (1999, March). Comprehensive assessment of the scholarship
of engagement. Workshop presented for Indiana Campus Compact, Indianapolis, IN.

Bringle, R. G. (1999, March). Universities as citizens: Chief academic officers. Panel convened
at the American Association for Higher Education, Washington, DC.

Bringle, R. G. (1999, March). Service learning in higher education: Progress and implications.
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Presentation to the Corporation for National Service Board of Directors, Indianapolis, IN.

Bringle, R. G. (1999, June). Universities and colleges as citizens. Keynote address, Midwest
Summer Planning Institute, Kalamazoo, MI.

Bringle, R. G. (1999, June). Service learning and scholarship. Workshop presented at the
National Gathering, Amherst, MA.

Bringle, R. G. (1999, July). Designing service learning classes for student learning. Workshop
presented at the 1999 AAHE Summer Academy, Snowmass, CO.

Bringle, R. G. (1999, August). Models for assessing service learning. Paper presented at the
Urban Universities Portfolio Project, Portland, OR.

Hatcher, J. A., & Bringle, R. G. (1999, October). The effects of community service on students.
Paper presented at the National Society for Experiential Education, San Diego, CA.

Bringle, R. G., & Hatcher, J. A. (1999, October). Assessing campus engagement and impact.
Paper presented at Best Practices in Outreach and Public Service: The Scholarship of
Engagement conference, State College, PA.

Bringle, R. G., Hatcher, J. A., & Mclntosh, R. (1999, October). Student involvement in service
and service learning. Paper presented at the Association for Research on Nonprofit
Organizations and Voluntary Action, Washington, DC.

Bringle, R. G., Hatcher, J. A., & Mclntosh, R. (1999, October). Motives for service among
college students. Paper presented at the Association for Research on Nonprofit
Organizations and Voluntary Action, Washington, DC.

Plater, W. M., & Bringle, R. G. (1999, October). Challenges and successful strategies for
transforming faculty culture at IUPUI. Paper presented at Campus Compact’s Advanced
Institute on the Engaged Campus, Providence, RI.

Bringle, R. G., & Young, P. (1999, December). Service learning and retention. Paper presented
at the Retention Forum, Indianapolis, IN.

Bringle, R. G., & Cambridge, B. (2000, February). Defining, documenting, and evaluating
service. Paper presented at the AAHE Roles and Rewards Forum, New Orleans, LA.

Bringle, R. G. (2000, May). Defining, documenting, and evaluating service as a scholarly
activity. Paper presented at the Indiana Campus Compact ESTE 2000 Conference,
Indianapolis, IN.

Gelmon, S., & Bringle, R. G. (2000, June). Evaluating community-based faculty work. Paper
presented at the AAHE Assessment Conference, Charlotte, NC.
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Bringle, R. G., & Garcia, R. (2000, October). Creating a service learning office or center. Paper
presented at the Minnesota Campus Compact, Minneapolis, MN.

Bringle, R. G. (2000, October). Bridging service and learning through reflection and critical
analysis. Paper presented at the Minnesota Campus Compact, Minneapolis, MN.

Bringle, R. G. (2000, January). Designing service learning classes. Workshop, Vermont Campus
Compact, January, 2001.

Bringle, R. G., & Hatcher, J. A. (2001, February). Assessing and planning campus/community
engagement. Paper presented at the International Conference on the University as Citizen,
Tampa, FL.

Bringle, R. G., Hatcher, J. A., Plater, W. M., Cambridge, B. (2001, February). Interventions to
promote an engaged campus. Panel presented at the International Conference on the
University as Citizen, Tampa, FL.

Bringle, R. G. (2001, March). The state of service learning and civic engagement. Paper
presented at the American Association for Higher Education, Washington, DC.

Bringle, R. G. (2001, March). Civic engagement: Relationships and service learning. Paper
presented at the American Association for Higher Education, Washington, DC.

Bringle, R. G. (2001, March). Service learning research: Methods and measurement. Paper
presented at the American Association for Higher Education, Washington, DC.

Bringle, R. G., Clark, H., Padrick, M. D., & Bringle, J. R. (2001, August). Estrangement
between parents and adult children. Paper presented at the American Psychological
Association, San Francisco, CA.

Bringle, R. G. (2001, September). The role of reflection in service learning. Midwest Health
Professionals Service Learning Consortium, Dayton, OH.

Bringle, R. G. (2001, October). Service-learning research as a source of scholarship. Featured
paper presented at the First Annual International Conference on Service-Learning Research,
Berkeley, CA.

Bringle, R. G., Hatcher, J. A., Muthiah, R., & Mcintosh, R. (2001, October). The case for
required service in service-learning classes: A multi-campus study of service-learning.
Paper presented at the First Annual International Conference on Service-Learning Research,
Berkeley, CA.
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Muthiah, R., Hatcher, J. A., & Bringle, R. G. (2001, October). The role of service learning on
retention of students: A multi-campus study of service learning. Paper presented at the First
Annual International Conference on Service-Learning Research, Berkeley, CA.

Bringle, R. G. (2002, January). The IUPUI Center for Service and Learning. In D. Plater
(Chair), Structuring the work of the engaged campus: Exemplary centers. Panel presented at
the AAHE Faculty Roles and Rewards Forum, Phoenix, AZ.

Bringle, R. G. (2002, February). Required versus optional service. Paper presented at the 2"
Annual Indiana University Scholarship of Engagement Conference. Indianapolis, IN.

Bringle, R. G. (2002, March). Designing interventions to promote community involvement. Paper
presented at the 19" Annual Claremont Symposium on Applied Social Psychology,
Claremont, CA.

Bringle, R. G. (2002, April). Building campus-community partnerships: The view from here.
Keynote address at the Introductory Institute on Service Learning for Campus Teams.
Harrisburg, PA.

Bringle, R. G. (2002, April). Building capacity for partnerships. Workshop presented at the
Introductory Institute on Service Learning for Campus Teams, Harrisburg, PA.

Laythe, B. Finkel, D. Bringle, R., & Kirkpatrick, L. A. (2002, June). Religious fundamentalism
as a predictor of prejudice: A two component model. Paper presented at the Annual
Conference of the American Psychological Society, New Orleans, Louisiana.

Bringle, R. G. (2002, October). Enhancing theory-based research on service learning. Keynote
address presented at the 2™ International Conference on Service Learning Research,
Nashville, TN.

Bringle, R. G., & Hatcher, J. A. (2002, October). Identifying and evaluating quantitative scales
for service learning research. Paper presented at the 2" International Conference on Service
Learning Research, Nashville, TN.

Hatcher, J. A., & Bringle, R. G. (2002, October). Motives for service of entering college
students. Paper presented at the 2™ International Conference on Service Learning Research,
Nashville, TN.

Bringle, R. G., Hatcher, J. A., & Eyler, J. (2002, November). Assessing service learning and
student engagement. Panel presented at the Campus Compact 2002 National Summit,
Providence, RI.

Bringle, R. G. (2002, November). Reflections on strengths and challenges. In, J. Saltmarsh
(Chair), The future of service learning: Ehrlich Award recipients reflect on developments in
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the field and challenges ahead. Panel presented at the Campus Compact 2002 National
Summit, Providence, RI.

Bringle, R. G. (2002, November). Assessment of institutional civic engagement at IUPUI. In L.
Albert (Chair), Multiple institutional perspectives on service learning. Panel presented at the
Campus Compact 2002 National Summit, Providence, RI.

Bringle, R. G. (2003, March). Institutional portfolios: Civic engagement. Paper presented at the
American Association for Higher Education Conference, Washington, DC.

Bringle, R. G. (2003, April). Evaluations and lessons learned about partnerships. Paper
presented at Universities, Schools and Communities: Partners for Effective Education,
Community Building, and Democracy, Philadelphia, PA.

Bringle, R. G. (2003, November). Identifying and developing quantitative scales for service
learning research. Featured presentation at the International Conference on Service
Learning Research, Salt Lake City, UT.

Bringle, R. G. (2003, October) Developing an action plan for higher education. Paper presented
as the Governor’s Conference on Volunteering, Indianapolis, IN.

Tonkin, H., & Bringle, R. G. (2004, January). Research design and findings of service-learning
on students, institutions of higher education, and communities. Workshop presented at the
International Partnership for Service Learning Conference, Chiang Mai, Thailand.

Bringle, R. G. (2004, February). Reflection in service learning. Workshop presented at North
Carolina Campus Compact Institute, Raleigh, NC.

Bringle, R. G., & Duffy, D. (2004, May). Service learning in psychology: New directions.
Workshop present at Wisconsin Campus Compact, Oshkosh, WI.

Bringle, R. G. (2004, August). The scholarship of civic engagement. Keynote presentation at the
American Association of State Colleges and Universities, Albuquerque, NM.

Borden, V., Evenbeck, S., & Bringle, R. G. (2004, September). The university as a collaborative
partner in regional development. Paper presented at the European Association of
Institutional Research, Barcelona, Spain.

Bringle, R. G. & Hatcher, J. A. (2004, October). Identifying and developing quantitative scales.
Paper presented at the 4™ Annual International K-H Service-Learning Research
Conference, Greenville, SC.

Bringle, R. G., Tonkin, H., & Sutton, S. (2004, October). A research agenda for international

service-learning. Paper presented at the 4" Annual International K-H Service-Learning
Research Conference, Greenville, SC.
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Sutton, S. & Bringle. R. G. (2004, October). International service-learning. Workshop presented
at the Indiana Consortium for International Programs, Franklin, IN.

Perry, J., Kirlin, M., Jarjoura, R., & Bringle, R. G. (2004, October). Building a scholarship of
engagement. Panel presented at the annual meeting of the National Association of Public
Affairs and Administration, Indianapolis, IN.

Plater, W. M., Chism, N., & Bringle, R. G. (2005, February). Revising promotion and tenure
guidelines. Panel presented at the meeting of the American Association of State Colleges
and Universities, San Diego, CA.

Bringle. R. G. (2005, March). Professional service and civic engagement as scholarly activities.
Presentation at the AASCU Civic Engagement Institute, Indianapolis, IN.

Bringle. R. G. (2005, March). Focusing on department/unit review of dossiers. Presentation at
the AASCU Civic Engagement Institute, Indianapolis, IN.

Kahn, S., & Bringle. R. G. (2005, March). Civic engagement: An emerging emphasis in
accreditation. Presentation at the AASCU Civic Engagement Institute, Indianapolis, IN.

Bringle, R. G. (2005, March). International trends in service learning and civic engagement.
Invited keynote address at Exploring Community Service Learning in Higher Education:
Learning in, from, and for the field, Johannesburg, South Africa.

Bringle, R. G. (2005, October). A look back; and a look forward. Keynote address at the Indiana
Campus Compact conference, Richmond, IN.

Gelmon, S., Furco, A., Holland, B., & Bringle, R. G. (2005, November). Beyond anecdote:
Challenges in bringing rigor to service-learning research. Paper presented at the 5™ Annual
International K-H Service-Learning Research Conference, East Lansing, Ml.

Bringle, R. G., & Hatcher, J. A. (2005, November). Institutional assessment of civic
engagement. Panel presented at American Association of Universities and Colleges,
Providence, RI.

Bringle, R. G., & Hatcher, J. A. (2005, November). The terms of engagement: Building
institutional support for campus-community partnerships locally and globally. Panel
presented at American Association of Universities and Colleges, Providence, RI.

Bringle, R. G. (2006, March). Introduction to service learning. Paper presented at the
International Service-Learning Workshop, Indianapolis, IN.

Tonkin, H., & Bringle, R. G. (2006, March). Research on international service-learning. Paper
presented at the International Service-Learning Workshop, Indianapolis, IN.
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Bringle, R. G. (2006, April). Service learning research. Paper presented at conference on How
Do Civic Engagement Efforts Impact Students? Creating a Nexus between Research Scholars
and Practitioners, Madison, WI.

Bringle, R. G. (2006, May). Discussant: Personal and collective efficacy constructs in
community action research. Panel presented at the meeting of the Midwestern Psychological
Association, Chicago.

Ash, S., Clayton, P., Moses, M., Bringle, R. G., Hatcher, J. A., Jones, S. (2006, October).
Integrating reflection and assessment to enhance student learning and advance service-
learning scholarship. Workshop presented at 6™ Annual International Conference on Service-
Learning Research, Portland, OR.

Bringle, R. G., & Hatcher, J. A. (2006, October). Evaluating Morton’s model of types of service
and integrity. Paper presented at 6™ Annual International Conference on Service-Learning
Research, Portland, OR.

Bringle, R. G., Hatcher, J. A., Sandy, M., Holland, B., & Mitchell, C. (2006, October). Where’s
the community impact in service-learning research. Panel presented at 6" Annual
International Conference on Service-Learning Research, Portland, OR.

Bringle, R. G. (2006, October). Respondent to Synergy between service-learning research
pedagogy and indigenous knowledge: A critical reflection. Paper presented at 6™ Annual
International Conference on Service-Learning Research, Portland, OR.

Bringle, R. G., Hatcher, J. A., & Clayton, P. (2006, October). Institutional assessment of civic
engagement for accreditation and Carnegie. Pre-institute workshop presented at the
Assessment Institute, Indianapolis, IN.

Bringle, R. G. (2006, November). Service learning research. Paper presentation at the North
Carolina Campus Compact, Raleigh, NC.

Bringle, R. G. (2007, February). Learning about and from service learning. Keynote
presentation at the Conference on Applied Learning in Higher Education, St. Joseph, MO.

Bringle, R. G., Hatcher, J. A., & Erasmus, M. (2007, May). Institutional assessment of service
learning and civic engagement. 2" International Symposium on Service Learning,
Indianapolis, IN.

Bringle, R. G. (2007, May). Faculty perceptions of service learning and civic engagement. 2"
International Symposium on Service Learning, Indianapolis, IN.

Bringle, R. G., & Steinberg, K. (2007, May). Designing research on service learning. 2™
International Symposium on Service Learning, Indianapolis, IN.
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Clayton, P., Ash, S., Jones, S. G., Bringle, R. G., & Moses, M. (2007, October). Integrating
reflection and assessment to enhance student Iearnin% and advance service-learning
scholarship. Pre-conference workshop presented at 7" Annual International Conference on
Service-Learning Research and Community Engagement, Tampa, FL.

Bringle, R. G., & Hatcher, J. A. (2007, October). Service learning research: Quantitative
perspective. Paper presented at 7" Annual International Conference on Service-Learning
Research and Community Engagement, Tampa, FL.

Bringle, R. G. (2007, October). Investigating student learning within and across linked service
learning courses. Master class respondent, 7" Annual International Conference on Service-
Learning Research and Community Engagement, Tampa, FL.

Bringle, R. G. (2007, October). Institutional assessment and documentation for the Carnegie
Classification for Community Engagement. Paper presented at the Assessment Institute,
Indianapolis, IN.

Bringle, R G. (2008, January). Strengthening institutional support for service learning and civic
engagement. Invited keynote address at Oklahoma Campus Compact, Strategies for
Institutional Engagement Conference, Oklahoma City, OK.

Bringle, R. G. (2008, April). International service learning. Invited keynote address at the
Institute on Global Service Learning, Ithaca, NY.

Holland, B., Bringle, R. G., & Sandmann, L. (2008, June). Leading engagement. Presentation at
the Engagement Academy for University Leaders, Roanoke, VA.

Bringle, R. G. (2008, October). Civic engagement and student success: Making the impact we
intend. Invited keynote address at Minnesota Campus Compact, Minneapolis, MN.

Bringle, R. G. (2008, October). Finding a north star to guide civic engagement programs.
Invited keynote address at Indiana Student Affairs Association, Indianapolis, IN.

Bringle, R. G., & Howard, J. (2008, October). Getting community engaged work published.
Preconference workshop at the 8" Annual Conference of the International Association for
Research on Service-Learning and Community Engagement, New Orleans, LA.

Hatcher, J. A., Bringle, R. G., Smith, L., & Holland, B. (2008, October). Resource development
to improve the quality of service-learning research: Gaining input from practitioners and
scholars. Paper presented at the 8" Annual Conference of the International Association for
Research on Service-Learning and Community Engagement, New Orleans, LA.

Bringle, R. G. (2008, October). Structuring research on partnerships in civic engagement and
service learning. Paper presented at the 8™ Annual Conference of the International
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Association for Research on Service-Learning and Community Engagement, New Orleans,
LA.

Clayton, P., Bringle, R. G., Huq, J., & Cobb, T. (2008, October). Beyond reciprocity:
Investigating transactional vs. transformative dimensions of service-learning partnerships.
Presented at the 8" Annual Conference of the International Association for Research on
Service-Learning and Community Engagement, New Orleans, LA.

Bringle, R. G. International service learning. (2008, May). Invited keynote presentation at the
Institute on Global Service-Learning, Cornell University, Ithaca, NY.

Bringle, R. G., Hatcher, J. A., & Mathison, P. (2008, November). Identifying common learning
outcomes across student and academic affairs. Paper presented at conference of the Region
IV-East NASPA, Indianapolis, IN.

Bringle, R. G. Civic engagement: What, how, and why? (2009, June). Keynote presentation at
the Campus Engage Conference: Higher Education and Civic Engagement Partnerships,
Dublin, Ireland.

Bender, G., & Bringle, R. G. (2009, June). Institutional approaches to supporting faculty for
civic engagement: South Africa and America. Presentation at the Campus Engage Conference:
Higher Education and Civic Engagement Partnerships, Dublin, Ireland.

Brown, L., & Bringle, R. G. (2009, June). Common learning goals for curricular and co-
curricular community service. Presentation at the Campus Engage Conference: Higher
Education and Civic Engagement Partnerships, Dublin, Ireland.

Bringle, R. G. (2010, March). Social justice through civic engagement. Invited keynote speaker
at the 6™ Annual J. Paul Taylor Social Justice Symposium, New Mexico State University.

Holland, B., Bringle, R. G., & Sandmann, L. (2010, June). Leading engagement. Presentation at
the Engagement Academy for University Leaders, Roanoke, VA.

Grim, J., Bringle, R. G., & Officer, S. (2010, September). IUPUI and GWCHS: Educating our

community together. Invited presentation at the National Outreach Scholarship Conference,
Raleigh, NC.

Invited Papers and Workshops Presented at Universities

Learning from service. Faculty Convocation, Salisbury State University, 1995.

Implementing service learning at metropolitan universities. Faculty convocation, Virginia
Commonwealth University, 1996.

Service learning in the context of higher education. Faculty Development Workshop, Marian
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College, 1996.
Service learning as a pedagogy. Faculty Development Workshop, Marian College, 1996.

Service learning: Pedagogical issues. Faculty Development Workshop, Purdue University,
1996.

Assessment and research. Faculty Development Workshop, Miami University, 1997.
Reflection. Faculty Development Workshop, Miami University, 1997.
Reflection. Faculty Development Workshop, Miami University, 1998.

Developing and document scholarship on service learning. Faculty Development Workshop,
Calvin College, 1998.

Service learning: Reflection, community partnerships, and assessment and research. Faculty
Development Workshop, Ohio University, 1998.

Service learning and retention. Civic Education Convocation Series, Hartman Center for Civic
Education and Leadership, DePauw University, 1999.

The social psychology of jealousy. Marian College, 1999.
Service learning and faculty roles and rewards. Colloquium, Millikin University, 1999.
Integrating service into courses. Faculty Development Workshop, Millikin University, 1999.

Service learning and scholarship: Bringing the two together. Colloquium, Millikin University,
1999.

Integrating service into the curriculum. Faculty Development Workshop, Indiana University,
2000.

Trends in higher education. Colloquium, Central Michigan University, 2000.

Serving our communities: Connections and impact. Colloquium, Indiana University Northwest,
2000.

Integrating service into courses. Faculty Development Workshop, Ohio University, 2000.

Service learning and civic engagement: The CHESP project. Curriculum Development
Workshop, The University of the Free State, Bloemfontein, South Africa, 2001.
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Meaningful measurement of theory-based service learning outcomes. First Annual Indiana
University Conference on the Scholarship of Engagement, Bloomington, IN. 2001,

The scholarship of engagement. Colloquium, Ohio State University, 2001.
Integrating service into courses. Faculty Development Workshop, Ohio State University, 2001.

Institutionalizing service learning. Workshop, National Gathering, Butler University, June,
2001.

Integrating service into the curriculum. Faculty Development Workshop, University of
Wisconsin-Milwaukee, 2001.

Integrating service into the curriculum. Lafayette College, 2002.

Reflection in service learning: Making meaning of experience. Marista University, Merida,
Mexico, 2002.

Designing interventions to promote civic engagement. Western Illinois University, 2003.

Designing service learning courses. Workshop presented at Indiana University-Purdue
University Fort Wayne, 2003.

The role of service learning in higher education. Colloquium presented at North Georgia College
and State University, Dahlonega, GA, 2003.

Integrating service learning into the curriculum. Workshops presented at South Eastern
European University, Tetovo, Macedonia, 2003.

Research on service learning and civic engagement. Paper presented at the Community Service
Conference, University of the Free State, Bloemfontein, South Africa, 2003.

Designing interventions to promote civic engagement. Psychology Department Colloquium.
Miami University of Ohio, 2004.

The nature of service learning. Workshop presented at SUNY Potsdam, 2004.

The role of service learning in civic engagement. Workshop presented at The Ohio State
University, 2004.

Tenure, promotion and academic roles at the beginning of the 21 century. Colloquium
presented at Western Missouri State College. 2004

International trends in service learning and civic engagement. Colloquium presented at the
University of the Free State, South Africa, 2004.
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Civic engagement in higher education. Colloquium presented at the University of Stellenbosch,
South Africa, 2004.

Designing effective service learning classes. Workshop presented at the University of
Stellenbosch, South Africa, 2004.

International trends in service learning and civic engagement. Colloguium presented at the
University of Johannesburg, South Africa, 2005.

Evaluating service learning programs. Colloquium presented at Marista University, Merida,
Mexico, 2004.

Service learning and civic engagement. Workshop presented at Mt. Union College, 2005.
Service learning in higher education. Workshop presented at Sam Houston University, 2005.

Service learning in higher education. Workshop presented at University of Texas for the
Permian Basin, Odessa, TX, 2005.

Service learning and civic engagement in higher education. Workshop presented at the
University of Johannesburg, South Africa, 2005.

Service learning. Workshops presented at Northern Michigan University, 2006.

Civic engagement as scholarly activities. Colloquium presented at Western Kentucky University,
2006.

Universities as citizens. Colloquium presented at North Carolina State University, 2006.

Service learning and civic engagement: Institutionalization, reflection, documentation, and
research. Western Carolina Service-Learning Symposium, 2006.

Service learning and retention. Lumina Retention Conference, Indiana University-Purdue
University Indianapolis, 2006.

Service learning. Purdue University-West Lafayette, 2006.

Service learning: Creating supportive campus cultures. Paper presentation at the Shelton
Leadership Forum, North Carolina State University, Raleigh, NC, 2006.

Service learning and student learning. Paper presented at Kent State University, 2007.

Assessing service learning projects. Paper presented at Kent State University, 2007.
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Engaging the world: A campus-wide approach. Paper presented at Minot State University, 2007.

The terms of engagement: Service learning. Lecture presentation at Saint Louis University, Saint
Louis, MO, 2007.

How to make a difference: Civic engagement at Millersville University. Keynote address at
Millersville University, Millersville, PA, 2008.

The role of civic engagement in professional growth of faculty. Workshop at Millersville
University, Millersville, PA, 2008.

Developing the scholarship of teaching and (service) learning. Lecture presentation at Missouri
State University, Springfield, MO, 2008.

Community-engaged learning: Principles, practices, and progress. Workshop at Xavier
University, OH, 2009.

Service learning. Lecture presentation at Northeastern Illinois University, Chicago, IL, 2009.

Professional service and civic engagement in the faculty portfolio. Lecture presentation at Miami
University, Hamilton and Miami University, Middletown, OH, 2009.

Professional service and civic engagement in the faculty portfolio. Lecture presentation at
Tulane University, New Orleans, LA, 2009.

Community-engaged learning: Principles, practices, and progress. Workshop at Xavier
University, OH, 2009.

Service learning. Lecture presentation at Northeastern Illinois University, Chicago, IL, 2009

Professional service and civic engagement in the faculty portfolio. Lecture presentation at Miami
University, Hamilton and Miami University, Middletown, OH, 20009.

Professional service and civic engagement in the faculty portfolio. Lecture presentation at
Tulane University, New Orleans, LA, 2009.

The role of civic engagement in contemporary higher education. Campus presentation, National
University of Ireland, Galway, Ireland, 2009.

Service learning and civic engagement. Faculty workshop at Trinity College Dublin, Ireland,
20009.

Civic engagement: Why? Faculty workshop at National University of Ireland, Maynooth,
Ireland, 2009.
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Service learning as a component of civic engagement. Campus presentation, University of
Limerick, Limerick, Ireland, 2009.

Civic engagement and service learning. Faculty workshop at Waterford Institute of Technology,
Waterford, Ireland, 2009.

Civic engagement: How and Why? Faculty lecture at Tralee Institute of Technology, Tralee,
Ireland, 2009.

The role of civic engagement in contemporary higher education. Campus lecture at Dublin
Institute of Technology, Dublin, Ireland, 2009.

Civic engagement and service learning. Faculty workshop at Dublin Institute of Technology,
Dublin, Ireland, 2009.

Civic engagement and service learning. Faculty workshop at Dublin City University, Dublin,
Ireland, 20009.

Social justice through service learning: What, how, and why. Faculty workshop at New Mexico
State University, 2010.

Consultant for Articles and Grants

Journal of Higher Education

Michigan Journal of Community Service Learning

Nonprofit and VVoluntary Sector Quarterly

National Science Foundation, Pre-College Teacher Development in Science

Service

University: Science, Engineering, and Technology Graduate Committee (1975-1978). IU
Center on Aging and Aged (1979-1980). IUPUI Committee on Protection of IUPUI Human
Subjects (1980-present). Research Project Review Panel (1980-1986). Dean's Administrative
Advisory Committee (1984-1985, 1989-1991). School of Science Library Committee (1988-
1989). Search and Screen Committee, Director of Financial Aid (1990-1991). School of Science
Educational Policies Committee (1993-1994). Service Learning Advisory Committee (1994-
1997). Coordinating Committee for Service Programs (1994-1995). Task Force on Service
(1994-1996). Academic Affairs (1995-present). Metropolitan Affairs Committee (1994-1998).
Housing Advisory Committee (1997-1998). External Affairs Coordinating Committee (1996-
present). General Education Advisory Committee (1996-1998). Student Placement and
Assessment Committee (1996-1998). 1.U. Strategic Directions Initiative, Professional Service
(1996-2000). Kellogg Peer Review of Professional Service (1996-1998). General Education
Advisory Committee (1997-1998). Financial Aid Ad Hoc Committee (1997). Community
Outreach Partnership Center: Executive Council, Steering Committee (1997-present). University
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College (1997-present). Day of Caring (1997-present). Honors Advisory Committee (1998-
present). United Way Steering Committee (1998-present). Financial Aid and Scholarship Policy
Advisory Committee (1998-present). Dean’s Committee on Community Partnerships (1998-
1999). IUPUI Pew Self-Study Committee (1998-2000). Urban Universities Portfolio Project
(1998-2000). External Affairs Coordinating Committee (1997-2004). IUPUI United Way
Steering Committee (1998-2003). Search and Screen, Vice-Chancellor for Student Life and
Diversity (1999). Undergraduate Research Opportunities Program Advisory Committee (1999-
2000). President Brand’s Faculty Advisory Group (1999-2002). Brain Gain Task Force (2000-
2001). Civic Engagement Task Force, chair (2000-2003). Task Force on Work (2002-2003).
Office of Professional Development Advisory Committee (2001-present). Search & Screen, SLD
Coordinator for Community Programs (2001). Conflict of Interest/Commitment Task Force
(2002-2004). NCA Accreditation Steering Committee (2001-2003). Futures Group (2001-2003).
Eiteljorg Partnership Committee (2001-2006). Financial Aid and Scholarships Policy Advisory
Committee (1999-2005). Council on Civic Engagement (Chair, 2004-2005). American
Democracy Project Advisory Committee (2004-2006). Council on Graduation and Retention
(2005-present). Center on Philanthropy, Doctoral Committee (2005-7). Lilly Solution Center
Program Committee (2005-6). Academic Affairs Action Team on Service Learning and Civic
Engagement (2006-7).

Department: Coordinator, Introductory Psychology; Director of Graduate Studies; Coordinator,
M.S. in Applied Social Psychology; Executive Committee; Graduate Committee (Chairperson);
Promotion and Tenure Committees; Applied Social Psychology (Chairperson); Curriculum
Committee; Student Affairs Committee; Industrial Committee; Honors Committee; Psychology
Club Co-Advisor; Center for Applied Research and Evaluation-Executive Committee; Search &
Screen Committees.

Professional: Editorial Board, Journal of Applied Learning in Higher Education, (2008-present).
Editorial Board, Michigan Journal of Community Service Learning (2004-present). Engagement
Academy Faculty member (2008-present). Board of Directors, International Partnership for
Service-Learning and Leadership (2007-present). National Review Board for the Scholarship of
Engagement (2000-present). AAHE/Campus Compact National Service Learning Consulting
Corps (2000-present). Indiana Campus Compact, Search & Screen, Ex. Director (1999).
Research Advisory Council, Campus Compact (1997-1998). Indiana Campus Compact, program
design and evaluation consultant (1996- 2000). Campus Compact, conference coordinator for the
National Gathering (1996). AAHE Research Forum (1995). International Network on Personal
Relationships: Outreach Committee (1992-1993); Conference Program Committee (1997-1998).
Indiana Psychological Association: President, Division for Academic Psychology (1976-1978;
1984-1985); Co-Editor, Indiana Psychologist (1976-1977); Ethics Committee (1977; 1980-
1983); Public Relations Committee (1975-1977; 1980-1983); Continuing Education-Executive
Committee.

Community: South East European University, Tetovo, Macedonia (2001-2003). Community-
Higher Education-Service Partnership Initiative, Joint Educational Trust, South Africa (1999-
2007). Washington Community School Community Advisory Council (2000-2002). WESCO
Educational Task Force (1998-present). Member, American Youth Foundation/Miniwanca
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Advisory Council, (1993-1996Faculty Member, American Youth Foundation, Leadership
Conference (1980).
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DEPARTMENT OF
PSYCHOLOGICAL AND
BRAIN SCIENCES

INDIANA UNIVERSITY

January 12, 2011

In this brief statement | would like to explain my experiences working, as an undergraduate
student conducting research, with Dr. Robert Bringle. To set a contextual background for my
work with Dr. Bringle, I think it would be helpful to let you know why | wanted to conduct
research with him. He was my instructor for a capstone class in social psychology. During that
class, | was impressed with the way he carried himself and his knowledge of the field. During
our face to face meetings he showed that he cared about my development as a researcher and it
was clear that he was willing to teach me how to conduct basic social psychological research. It
turns out that these initial impressions were correct.

Although he is best known for his work on service learning, in this letter | will briefly outline
what is like to work closely with Dr. Bringle as an undergraduate student conducting
psychological research. Dr. Bringle is frank and honest, but at the same time very helpful and
patient in developing students’ research ideas. He is meticulous and also timely in critiquing
theoretical and methodological ideas (a quality that | found very helpful). However, there is more
to his mentoring style than just a timely and thoughtful response. He also has the rare ability to
understand students’ research ideas and give constructive feedback on how to make those ideas
more interesting, both conceptually and methodologically, and to lead students to those research
revelations in a way that allows them to feel ownership over the ideas. This is subtly, but very
importantly, different, making students’ experience conducting research more fulfilling, than just
telling students how they can improve their ideas. This being said, Dr. Bringle also has high
expectations for his students. He will let you know if he feels that you are lagging behind or your
ideas are sub par. It is my contention that high expectations are essential to a successful career in
research. If research ideas or methods are not at or near their pinnacle of importance to theory,
conducting research is bound to be frustrating and unfulfilling. Research that has not reached its
potential is also uninteresting to the scientific community; and this has several negative
consequences in its own right (i.e., inability to publish the work). I believe Dr. Bringle’s
mentoring style, and approach towards students, to be well thought out and exceptionally
implemented.

In summary, | am very pleased with the relationship that Dr. Bringle and I have forged with each
other. | graduated in 1999 and Dr. Bringle and I still correspond regularly and meet up for lunch
as much as possible. He is patient, funny, interesting, and considerate. | think that he will
continue to make major contributions as an educator and as a research mentor, and attract
intelligent and competent students to IUPUI, and mold these students into professionals.
Considering Dr. Bringle’s record and my first hand knowledge of his mentoring style, I think
that he is more than deserving of the Chancellor’s award for Excellence in Teaching.





I would be happy to talk to your committee more extensively about Dr. Bringle’s mentoring and
teaching style. If you have any questions or need more information please contact me via email
(rirydell@indiana.edu) or over the phone (812-855-7608).

Sincerely,

Robert J. Rydell

Assistant Professor

Department of Psychological and Brain Sciences
Indiana University
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INDIANA UNIVERSITY

(JFFICE OF INTERNATIONAL
COMMUNITY DEVELOPMENT

334 North Senate Avenue
Suite 300
Indianapolis, Indiana
46204

317-261-3000
Fax: 317-261-3050
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MEMORANDUM

TO: Selection Committee
Chancellor’s Award for Excellence in Teaching

FROM:" William M. Plater, Executive Vice Chancellor, a
Dean of the Faculties Emeritus

SUBJECT:  Nomination of ROBERT BRINGLE
DATE: January 3, 2011

I am pleased to write in support of the nomination of Robert Bringle for the 2011
Chanceller’s Award for Excellence in Teaching. | am pleased to join in this nomination
both because Bob is highly deserving of the recognition and because it allows me to
help address an oversight since | thought he had been recognized with this award
some time ago. He has certainly been deserving of the honor for some time.

he case for his nomination is well supported by a résumé replete with
scholarship, professional service, and classroom teaching that span decades and that
reflect innovation, leadership, and commitment to the highest standards of student
achievement. Bob has expected much of his students, and he has been rewarded -
with outstanding performance from students during the entire period of IUPUI's
transformation from an open-admission de facto community college (at the lower
division) to a TO nationally-recognized university of quality. Throughout the
transformation of the university, Bob has been constant in his commitment to the
students he is teaching and to the belief that teaching does, in fact, enhance learning.

It is fitting that IUPUI recognize Bob Bringle with one more honor as he nears the
end of his professional career here because he has done as much as anyone in the
United States—and arguably the world—to advance the concept and practice of
service learning—a pedagogy that now tops every expert’s list of effective practices.
There are others who have contributed, but few have done so through both their own
teaching and scholarship with such impact. Moreover, no one of whom | am aware
has also led in the creation of an exemplary campus-based program. Bob has not
only practiced what he preached, but he has created a campus-wide program and
culture of teaching and learning based on service that has won IUPUI international
recognition and engaged dozens of his colleagues in adopting service learning for
their own departments. Through his publications, workshop at other universities, and
conference presentatigns, he has influenced hundreds of faculty around the country
to investigate and adopt service learning as well. In every instance, it is Bob Bringle
from IUPUI who is noted as the person of influence. He has done a great deal to
enhance our reputation as a university committed to student success, and it is fitting
that we honor him with this award.

I strongly support this nomination and hope the committee will conclude that
this is the time to celebrate Bob Bringle’s lifetime of excellence in teaching.

4 joint program. of the Center on Philanthropy and the Center on Urban Policy and the Environment

on the campus of Indiana University Purdue University-Indianapolis

Advancing Indiana Through Global Leadership







TUPUI
Department of Psychology

SCHOOL OF SCIENCE
A Purdue University School
Indianapolis

January 4, 2011

Chancellor’s Award for Excellence in Teaching Selection Committee
Faculty Appointments and Advancement

Office of Academic Affairs

Administration Building, Room 126

Dear Selection Committee Members:

| am pleased to write a letter in support of Dr. Robert Bringle’s candidacy for the 2011
Chancellor’s Award for Excellence in Teaching. Although Dr. Bringle has taught Introductory
Psychology and the Capstone Laboratory in Social Psychology consistently during my tenure at
IUPUI, | have not directly observed or engaged in a peer review of Dr. Bringle’s teaching.
However, | can certainly comment on the pivotal role that Dr. Bringle has played in devising and
implementing improvements to our undergraduate curricula during the past two decades. | can
also attest to the effects of his leadership in the domain of service learning on course offerings in
my department.

Dr. Bringle clearly has demonstrated excellence in teaching in accordance with the typical metrics
— a sustained track record of very positive student satisfaction ratings and evidence of good
mentoring, an internationally-recognized program of funded research and published scholarship
related to teaching and to service learning (including a book published by the American
Psychological Association) and a distinguished legacy of administrative leadership that has
culminated in IUPUI being widely recognized for its excellence in the domains of service learning
and civic engagement. Within my department, Dr. Bringle was a key partner (in collaboration with
Dr. John Kremer) in restructuring the way that Introductory Psychology was taught in the 1990s.
Under his leadership, the course evolved from a format in which students were lectured to in very
large groups, to the current ‘hybrid” model whereby students meet in relatively small recitation
sections facilitated by an instructor well-versed in active learning pedagogies, along with
videotape and computer-supported enhancements that facilitate content mastery and
assessment. This model is still in place nearly 20 years later. It is noteworthy that although we are
in the midst of a curricular review and revision, there are no plans to alter these fundamental
pedagogical elements that Dr. Bringle helped to shape. It is also significant that Dr. Bringle
continues to teach Introductory Psychology and to provide input to textbook revisions through
the Course Coordinator, despite his heavy administrative load.

Dr. Bringle and Dr. John Kremer also collaborated on a project (funded through the National

Science Foundation) to transform advanced research training within the Psychology major. In the

SPUR (Social Psychological Undergraduate Research) project, students worked throughout the

summer to complete an independent research project in psychology —a process that is essentially
LD 124 402 N. Blackford Street Indianapolis, IN 46202-3275 (317) 274-4930 fax (317) 274-6756
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prerequisite to graduate-level training in any subdiscipline of Psychology. Dr. Bringle’s program
predated campus-level programming related to summer research opportunities for
undergraduate students and clearly provided a model for subsequent initiatives in my own
department. Indeed | currently teach the Capstone Honors Seminar in psychology to 12-15
students per year who work in the laboratories of faculty mentors from the summer before the
senior year through their final two semesters. The basic elements of this research experience
were present in the model conceived by Dr. Bringle, and | believe that it is quite significant that
his efforts in the area of undergraduate research training have persisted for nearly 30 years.

| believe that Dr. Bringle's work on service learning represents the most salient example of how
his professional efforts in teaching have built upon his experience in other educational endeavors
and ultimately transformed the instructional climate at IUPUI. Dr. Bringle has published
extensively in this area, been recognized internationally, and helped to mentor emerging leaders
in this field (including doctoral students on our own campus). As an IUPUI instructor who has
developed two service learning courses (B340, Cognitive Psychology; B310, Life-span
Development) and participated as a Faculty Fellow in Service Learning, | can personally attest to
how impactful Dr. Bringle’s leadership efforts have been in my department. Participating in these
initiatives has helped me to develop partnerships with community members that have helped
spawn subsequent research collaborations. | have become connected to colleagues from across
campus that share my enthusiasm for helping students to enhance their mastery of course
objectives through applications to real-world problems encountered through service, and my
students have been deeply appreciative of the opportunities to develop skills as well as
connections with community partners. IUPUI’s diverse portfolio of opportunities to engage in
service learning — from typical service learning courses, to trips abroad to engage in international
service, to one-time service learning experiences in learning communities and campus ‘days of
service’ -reflects Dr. Bringle’s creativity as a leader. He has been adept at creating institutional
mechanisms that have systematically transformed the culture of the campus and enhanced its
connections to the metropolitan Indianapolis region. For these many reasons, | sincerely hope
that you will consider very seriously Dr. Bringle’s candidacy for the Chancellor’s Excellence in
Teaching Award.

Sincerely,

Kathy E. Johnson, Ph.D.

Professor and Chair
Department of Psychology
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Kristine Grefsheim
Director of Programs
Chancellor’s Professors
IUPUI

12 January 2011

To whom it concerns.

It is my great pleasure to support the nomination of Professor Robert Bringle for the award
of Chancellor’s Professor for his service to Ireland as an exemplary IUPUI university citizen.

Professor Bringle and | first met at the IARSLCE conference in Portland, Oregon in 2006
when | was greatly impressed by his ability to effect curricular change through his strong
communication and scholarly skills. | had previously had the pleasure of reading and
interrogating his scholarly work, and was delighted to meet him in person. Leading from
this initial meeting, we, in Ireland, devised a strategy to attain his leadership and expertise
though a semester long engagement as part of an evolving national network to support civic
engagement within higher education, Campus Engage.

Professor Bringle in 2009 spent a semester in Ireland with Campus Engage and | cannot
overplay his role in helping us arrive at the present moment in time when the Irish
government has now placed civic engagement and service learning as a core pillar for the
higher education community moving forward. Yesterday (11/0102001) the Higher
Education Authority (HEA) released the National Strategy for Higher Education to 2030 that
not only references service learning and civic engagement but refers to Professor Bringle
scholarly work.

While in Ireland, Professor Bringle was based at the National University of Ireland, Galway
but travelled across the island of Ireland teaching his knowledge of civic engagement and
practice of service learning through a range of seminars, keynotes addresses and workshops
hosted by various colleges and universities. In that time he engaged with over 400
colleagues across the island and higher education community bringing an understanding on
this new terrain within the context of Ireland. He engaged with a diverse range of





stakeholders key to the evolution of this work including government representatives,
Presidents of university and colleges, academics, administrators and students. He pitched
his teaching and communication at individualised levels and was flexible in terms of his
approach so that effective understanding could be attained. In addition, he devoted time to
writing scholarly publications in partnership with colleagues in Ireland to showcase the
extent of theoretical understandings through peer reviewed publications.

| continue to work with Professor Bringle having attended an international conference with
him in Turkey in July 2010 and hope to publish a book later in 2011 where his writings will
also feature.

| would like to frontload that Professor Bringle’s engagement with us in Ireland underpins
teaching, research through creative works, and service. He is not only a leader of the civic
engagement and service learning movement within the US but he is also a global leader with
his teaching and scholarly pursuits recognised and used widely from afar. When | now think
of IUPUI, | now think of Professor Bringle and his creative leadership, and the north star of
civic engagement that is [UPUI.

Professor Bringle has been a critical and supportive friend to the evolution of civic
engagement within higher education in Ireland and | think on this basis alone he deserves
this important award.

Yours sincerely,

Coordihator, Community Knowledge Initiative, NUI Galway
Principal Investigator, Campus Engage

T 091 495234

W: www.nuigalwaycki.ie

E: lorraine.mcilrath@nuigalway.ie
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UNIVERSITEIT VAN DIE VRYSTAAT
UNIVERSITY OF THE FREE STATE
YUNIVESITHI YA FREISTATA

Afdeling: Diensleer
Division: Service Learning

11 January 2011

Dear Sir/Madam
LETTER OF SUPPORT: ROBERT G. BRINGLE

With this letter I would like to provide reasons, from a personal and a broader South African
perspective, for wishing to support Professor Robert G. Bringle’s nomination for the Chancellor’s
Teaching Award at IUPUI.

The idea of integrating service learning courses in the academic learning programs of students
studying at South African higher education institutions was introduced via a national initiative,
referred to as CHESP (i.e. the Community-Higher Education-Service Partnerships initiative) since
2000. This initiative was funded by the Ford and Kellogg Foundations, via the Joint Education Trust in
South Africa. Prof. Bringle was one of the US experts in the field of service-learning who visited South
Africa on a regular basis in order to guide and assist those universities and community organizations
who participated in the pilot program. He was specifically assigned to the University of the Free State
(UFS) where we received the tremendous benefits of his wealth of experience, knowledge and
scholarly approach to the work over a number of years. To this I attribute the fact that the UFS soon
become a South African leader in the field.

Since his involvement in the CHESP initiative Prof. Bringle collaborated with the UFS in an exceptional
manner. Since 2000, he has visited South Africa annually for several years, presenting workshops and
having in-depth discussions on community engagement and service learning with staff and
community members. He was a keynote speaker at the second Community Service Conference of the
UFS in 2004. He assisted me as co-editor of the first volume of academic articles on service learning
to be published in South Africa, entitled Research and (community) service learning in South African
higher education institutions (Acta Academica Supplementum 3, 2005). Prof. Bringle also supervised
one of the first South African PhD studies on service learning, that of my colleague Dr Luzelle Naudé
of the Department of Psychology (UFS).

The notion of higher education community engagement is deeply embedded in the transformation
agenda of the South African Department of Education. Service learning, as a curricular form of such
engagement, has played a major role in shaping this positioning. During the development of the
UFS’s Policy on Community Service and Service Learning, Prof. Bringle played a decisive role in
shaping the thinking of UFS management and faculty. His long-standing commitment to scholarly-
based community involvement in the US helped the UFS to utilize available, reliable and well-

X Sentrum vir Hoéronderwysstudies en —Ontwikkeling / Centre for Higher Education Studies and Development, Universiteit van die
Vrystaat / University of the Free State, 9300, @ +27(0)51 401 3732, +27 (0)51 444 6346, B erasmusm@ufs.ac.za; RSA.






considered resources of a person who has an unshakable passion for students, faculty and the
community. It was, therefore, no surprise that the decision-making structures of the UFS voted
unanimously to bestow an honorary doctorate on him in the year of the University’s centenary
celebrations in 2004.

Since 2004 Prof. Bringle has been invited as presenter at several South African workshops, training
session and conferences. In addition, he has involved South African faculty (myself included) in
collaborative international conference presentations, and has provided support and guidance to many.

I wish to commend Prof. Bringle for his academic and personal contribution and exceptional service to
the UFS and South Africa in general. Largely as a result of his commitment, and that of a small
number of other US colleagues such as Prof. Julie A. Hatcher, community engagement and service
learning have grown tremendously in stature in the country. We look forward to many more years of
his active involvement in the further development of these new academic fields in South Africa.

I consider Prof. Bringle a most worthy candidate for this prestigious award and know that many of my
South African colleagues would agree.

Sincerely

M‘Q\/ ﬁ/(afb MO

Mabel Erasmus

(Associate Professor)

Head of Division: Service Learning

Centre for Higher Education Studies and Development

University of the Free State
Bloemfontein
South Africa

X Sentrum vir Hoéronderwysstudies en —Ontwikkeling / Centre for Higher Education Studies and Development, Universiteit van die
Vrystaat / University of the Free State, 9300, @ +27(0)51 401 3732, +27 (0)51 444 6346, B erasmusm@ufs.ac.za; RSA.







January 12, 2011
To Whom It May Concern:

I am writing a letter of support for Dr. Robert R. Bringle’s nomination for the IUPUI Chancellor's
Award for Excellence in Teaching. Dr. Bringle is deserving of this great honor from the University for his
excellent and unparalleled teaching ability. I have known Dr. Bringle for approximately five years, and
have worked with him in several different capacities: as a student; as a teaching/research assistant, as a
graduate assistant; and as a mentee.

In 2006, I was a student of his in the Capstone Laboratory in Social Psychology. The Capstone
course allows the student to draft and implement his/her own social psychological research study, from
start to finish. This task of conducting original research is no easy task for an undergraduate, but Dr.
Bringle conducts the course in such a way as allow the student to grasp otherwise foreign concepts, and
works with students on a one-on-one basis to successfully complete their projects. I had never
experienced a class during my undergraduate career at IUPUI that allowed the student to chart their own
course, and Dr. Bringle was there to facilitate the individualized learning that occurred.

After I graduated with my Bachelor’s Degree, Dr. Bringle asked me to be a teaching assistant for
the capstone course, which I did for three consecutive years. Working with Dr. Bringle as an instructor
was a wonderful experience. It was during this time that I fully witnessed the process of transforming
senior undergraduate students into competent social researchers.

While working on my Master’s Degree, I was hired as a Graduate Assistant by Dr. Bringle for the
newly created Center for Service & Learning Research Collaborative. During this time, | was mentored
by Dr. Bringle in social research in service learning scholarship, and was granted the opportunity to plan
and implement several national meetings and conferences. I am a co-author with Dr. Bringle on several
publications, including a chapter on quantitative research methods in the edited volume, International
service learning: Conceptual frameworks and research (Stylus Publishing). T also co-presented a session
on statistical analyses in service learning research at the ITUPUI Research Academy in May 2009.

In closing, Dr. Bringle is a wonderful and well-respected professor and mentor, and was an
integral part of my college career as an undergraduate and graduate student. I have gained many skills in
research and scholarship as a direct result of working alongside Dr. Bringle. I do not feel as though I can
truly express how grateful I am to have been mentored by Dr. Bringle, but I deeply believe that he is
deserving of the TUPUI Chancellor's Award for Excellence in Teaching.

Best regards,

M=

Matthew J. Williams, M.A.

Research Assistant, Indiana University Center for Health Policy

J.D. Candidate *14, Indiana University School of Law — Indianapolis
Phone: 317-902-2380

E-mail: mjwl@iupui.edu
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List of courses/Student satisfaction/Diversity and variety of teaching

The School of Sciences began using a standardized form for evaluating courses in 1998. A
“Global Score” is calculated across all items on the form. Percentiles for the Global Score
are provided for all Psychology courses and for all School of Science courses.

B104 Introductory Psychology (3 credit hours/lecture, undergraduate)

Sp/82
Fa/82
Fa/85

Su/88
Su/88
Sp/89
Sp/89
Sp/89
Su/89
Su/89
Su/90
Sp/91
Sp/91
Fa/9l
Sp/92
Sp/94
Sp/94
Fa/94
Fa/94

School of Science
%-tile
80
80
45
53
65
67
57
90
60
80
75

teaching load reduced to 50% for administrative role

220
150
257 Psych.
Global %-tile
44 4.24 65
42 424 65
40  3.78 25
80 384 30
60  4.02 43
20 4.07 50
30 391 35
38 4.36 80
132 3.98 40
82 424 65
27 4.19 60
800  Team taught course
31 4.10
32 3.87
38 3.81
45 3.83
22 437 80
21  4.24 65
50 4.00 40
27 4.47 85
20 4.04 45
45 4.34 75
44 4.24*
25 4.07*
25 3.77*
48
50 4.14*
4.20*
40 4.37*
40 4.46*
15 4.68* (overload)
40

40

90
80
60
90
65
85

[subsequent reports not available]
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Fa/03 40(overload)
Fa/04 15
Fa/05 sabbatical leave
Fa/06 41
Fa/06 45
Fa/06 15 (overload)
Fa/07 39
Fa/07 44
Fa/07 15 (overload)
Fa/08 40
Fa/08 43
Fa/08 15 (overload)
Fa/09 sabbatical leave

*Total student satisfaction on a 5-point scale for recitations—no percentiles available

B252 Interpersonal Relationships (1 credit hour/video lecture course)
Fa/94 63 3.36
Sp/95 73 3.42

B370 Social Psychology (3 credit hours/lecture, undergraduate)

Sp/80 23

Fa/81 30

Sp/82 10

Fa/82 10

Sp/85 40

Sp/86 40

Su/88 26 4.30 75 87
Su/89 33 4.37 80 90
Sp/90 95 4.15 60 75
Sp/90 28 3.99 40 65
Su/90 40 4.28 70 85
Fa/90 30 4.25 70 80
Su/92 55 4.23 65 80
B471 Laboratory in Social Psychology (3 cr. hrs., lecture/laboratory, undergraduate)
Sp/80 12

Fa/80 6

Fa/8l 2

Sp/85 5

Fa/86 25 4.30 75 87
Fa/88 40 3.52 18 30
Fa/89 13 3.79 27 47

Fa/90 18 4.27 70 85





Fa/91
Fa/92
Fa/93
Sp/95
Fa/95
Sp/97
Fa/98
Sp/02
Sp/03
Sp/o4
Sp/06
Sp/07
Sp/08
Sp/09

PSY 640 Survey of Social and Personality Psychology (3 cr. hrs./lecture, graduate)

Fa/85
Fa/86
Fa/88
Fa/89
Fa/90
Fa/91
Fa/93

15
18

7
20
21
20
23
15
20
22
15
33
25
25

~N O O 00 O

8
10

4.35
4.42
4.62
4.61
3.76
431
4.54
3.78

3.73

4.53

4.53
431
4.42
441

80
85
95
95
25
75
90

[subsequent reports not available]

90

89
75
78
84

*evaluation not conducted

90
92
97
97
45
85
95

95

94
87
92
92
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Philosophy of Teaching

Most faculty my age did not receive education on pedagogy during their graduate
education in their discipline. | was somewhat of an anomaly in that regard. Because of an
occupational draft deferment based on being a teaching assistant in graduate school, unlike most
of my fellow graduate students, | spent five years devoted entirely to being a teaching assistant,
having full responsibility for recitation sections in introductory psychology, and eventually
having full responsibility for teaching my own courses. Most of the recitations I conducted for
introductory psychology were centered on the theme of innovative educational approaches.
Several of these recitations used A.S. Neill’s Summerhill (which emphasized choice as an
important basis for student motivation) as a text; in subsequent recitations | used Postman and
Weingarten’s Teaching as a Subversive Activity (an approach that emphasized inquiry as a basis
for learning). These texts were pivotal in having me consider alternative learning strategies to the
traditions in the academy. These teaching experiences also convinced me that | wanted a career
in academia that balanced teaching and research.

Kolb’s learning theory posits a cycle that includes four interactive dimensions (i.e.,
abstract conceptualization, active experimentation, concrete experience, reflective observation).
Although I cannot claim that my philosophy of education was informed by Kolb’s learning
theory from the start, | suspect that, whenever it was that | encountered it initially, it was easy for
me to (a) understand it and its implications, (b) interpret and understand much of my prior
teaching experiences in terms of its principles, and (c) implicitly or explicitly to have it shape my
approach to subsequent teaching.

My colleague in the Psychology Department, John Kremer, and | shared an early interest
in studying instruction, experimenting with strategies to help students succeed, developing
innovative educational programs, and assessing the results of those interventions. We did this
work as junior faculty at the same time that we were developing our programs of research and
being promoted on those research accomplishments. We designed and implemented an M.S.
degree program in Applied Social Psychology, which was focused on program evaluation. We
developed SPUR, a summer research program that brought psychology majors from across the
state to IUPUI each of four summers to work one-on-one with IUPUI psychology faculty. We
developed interventions on study strategies for improving student success, including peer
mentoring. We worked with high school psychology teachers, developed resources for them and
wrote chapters for a high psychology textbook. We embarked on a major revision of the
introductory psychology course that focused increased attention of learning aids, the use of class
time for engaged and active learning (instructors were told “no lecturing”), clarified the learning
objectives, incorporated peer mentoring, and increased retention. When offered the opportunity
to try service learning in the early 1980s (long before the term was widely know or used), we
jumped at the opportunity to incorporate it in Dr. Kremer’s Psychology of Aging course and
evaluate the outcomes. In different ways, for each of these projects, we were reflective
practitioners as we invoked each of Kolb’s elements in his learning theory. Writing grants to
support this work involved innovative thinking, a curiosity to experiment, and developing
concrete plans for implementing the programs and assessing their outcomes. In many cases, we
disseminated the results of these experiences.

These various projects were also useful because we faced the challenges of working with
different types of students. For SPUR, they were elite psychology majors which complemented
interventions for struggling IUPUI students in introductory psychology. Helping high school
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psychology teachers presented a different context, a different curriculum, and a different
approach to helping them with pedagogy. The M.S. program in Applied Social Psychology used
a mix of didactic courses, practica, and research. Each of these examples created a challenge of
thinking through different pedagogical strategies that matched the learning objectives and the
means of assessing them.

Each of these projects also influenced my approach to classroom teaching. My role as a
designer of learning opportunities for my students (versus being only a lecturer) became clearer
and significantly influenced my classroom teaching strategies across my career. | would
experiment with my instruction, and found or developed ways to provide students with engaging
activities (e.g., field trips, service learning, administering psychological scales for constructs in
the course). As a founding faculty member of University College, | had additional opportunities
to shape different pedagogical challenges (e.g., increasing retention, teaching a first-year
seminar).

However, service learning as a pedagogy had the biggest influence on my classroom
teaching. The pedagogy in so many ways reflected (a) Kolb’s learning theory, which was a basis
for much of my teaching until then, and (b) my growing interest in civic issues. The pedagogy of
service learning is the best example we have in higher education of engaging students in all
phases of Kolb’s model. They face novel circumstances that call on innovative solutions to
concrete challenges and that provide quick feedback on results; furthermore, service activities
are intentionally related to course content (abstract conceptualization). In addition, service
learning stresses the role of the student as an active learner. Service learning also expands the set
of learning outcomes to include not only academic outcomes but also civic learning outcomes
and personal growth of students.

Although I do service learning regularly in Introductory Psychology, the nature of service
learning has influenced my teaching behavior in all of my courses. In my most recent teaching,
much more class time is devoted to activities that draw on the student’s experiences, that provide
opportunities for active learning projects, and that have students collaborate with one another.

In addition, not only have the basics of Kolb’s model been explicit and implicit in my
classroom teaching, my mentoring of undergraduates, and the development of educational
programs, but it has also been the basis for how Dr. Hatcher and | approached the challenge of
faculty development associated with service learning. The faculty are now our students and we
have used Kolb’s model for designing activities to support faculty as they develop service
learning courses.

Abstract Conceptualization. Faculty are predisposed to favor abstract thinking. Therefore,
many faculty development activities at IUPUI have been directed at increasing the understanding
that faculty have of pedagogies and practices associated with service learning and civic
engagement. Each year, CSL offers workshops and seminars to assist faculty in developing an
understanding of service learning and civic engagement.

Active Experimentation. CSL has sponsored Engaged Department Institutes in which
teams of faculty and staff discuss and plan for civic engagement at the unit level. Internal grants
have supported either (a) a department to develop new curricula that supports civic engagement
through service learning, or (b) interdisciplinary teams to develop civic engagement activities
around a community issue (e.g., environment, obesity, community development). These
proposals require teams of faculty to work on implementing, expanding, and sustaining service
learning within departments and schools.
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Concrete Experiences. Many faculty lack knowledge and direct experience with service
learning and many fail to appreciate how community service can enrich the learning of their
students. Providing faculty with community service experiences can produce increased
understanding of the potential for service learning. CSL sponsors numerous campus-wide
community services activities for faculty, students, and staff (e.g., United Way Day of Caring,
Dr. Martin Luther King, Jr. Day-On of Service) that provide opportunities for faculty to become
more familiar with community agencies, community issues, and the educational benefits of
community service. An annual “Showcase of Civic Engagement” provides an opportunity for
faculty to share their successes with each other and deans, chairs, and administrators.

Reflective Observation. Practitioners who systematically reflect on their activities are
better positioned to improve their work over time. CSL looks for opportunities to include
civically engaged faculty in workshop presentations and presentations at professional
conferences as a means for having them reflect on their civic engagement activities and share
their experience with others. CSL also contributes to faculty conducting research and scholarship
on service learning through CSL’s Signature Center activities.

Two publications on faculty development at IUPUI have explicitly used Kolb’s theory as
the basis for presenting an analysis of the design of the experiences. The first is a description of a
Faculty Fellows program that | helped Indiana Campus Compact design in 1995 (and has been
running since then) and was published in the American Behavioral Scientist. The second is a
journal article on faculty development published in Metropolitan Universities.

Professional Development as a Teacher: Reflection

Self-analysis and critical reflection that promote professional development during a career
occur in many forms. One that distinguishes my teaching career is systematically planning,
implementing, and evaluating educational programs, courses, and curriculum reform. | have
done that consistently across my career, from activities and projects as an Assistant Professor to
my current activities associated with service learning and civic engagement. To design,
implement, or change an educational program requires one to examine theories of learning,
pedagogy, and variables that are known to be educationally effective. To evaluate and conduct
research on educational programs requires one to specify a connection between (a) a theory of
learning, (b) educational objectives, and (c) appropriate outcome measures. This approach
provides an intense, systematic, integrative, and comprehensive reflective exercise. Developing
innovative educational programs has involved not only developing designs for instruction, but
also effectively managing the logistics of funding, implementing the program, developing
research and evaluation procedures, developing measures of impact, data collection, and writing
reports, and publications associated with teaching. This approach affirms my role as the designer
and assessor of learning opportunities and represents an enormous investment when compared to
nonempirical, armchair approaches to teaching. It also represents an integration of my teaching
endeavors with my research skills (e.g., measurement, program evaluation) and administrative
service as Executive Director of CSL. The range of empirical research on teaching programs
illustrates some of the results of this process. In addition, | have developed resources for other
faculty and published a wide range of scholarly articles on topics related to developing good
practice in teaching service learning. Through my own classroom and all of my work at IUPUI
on service learning, | am promoting a pedagogical agenda that encourages using educationally-
meaningful service to produce civic-minded graduates of IUPUI. | have also been privileged to
do this across the nation on other campuses and in international settings.
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Chancellor’s Award for Excellence in Teaching Review Committee
Faculty Appointments and Advancement

Office of Academic Affairs

Administrative Building, Room 126

Indiana University-Purdue University Indianapolis

RE: Nomination of Robert G. Bringle

I am writing in support of the nomination of Robert Bringle for the Chancellor’s Award for Excellence
in Teaching. | have worked closely with Dr. Bringle since he joined the ITUPUI faculty in Psychology in
1974. He is one of the “founders” of IUPUI as we know it today, and his leadership has helped ensure
the incredible improvements in student academic achievement and persistence that we have
experienced. Many IUPUI faculty, have made it their life’s work to be “institution builders” Dr. Bringle
is at the forefront of that group.

Dr. Bringle’s work has always centered on teaching. He has been a pioneer in linking instruction to
research and to community engagement and public service. He has taught the social psychology
capstone laboratory for his entire career, and the list of publications and presentations from his students
(some of them now faculty) is a tribute to his careful attention to each student. In the mid-1970s he
developed a new master’s program on Applied Social Psychology that existed for twenty years. Dr.
Bringle has also been a leader for undergraduate research. For four years, he coordinated the
Psychology Department’s participation in programs from the National Science Foundation for funding
undergraduate research. His ongoing focuses on teaching and research have helped set the stage for
IUPUTI’s international leadership role in program planning and improvement.

Dr. Bringle was one of 40 senior faculty recruited as the founding faculty of University College. His
leadership at the monthly faculty assembly meetings, at the retreats each semester, and on key
committees has been significant in developing, implementing, and assessing UC’s policies and practices,
which have resulted in unprecedented increases in IUPUT’s retention and graduation rates (half of
which, according to Victor Borden and Gary Pike’s research, is attributable to programs, with the other
half resulting from changes in admissions standards). Dr. Bringle regularly taught a first-year success
seminar until 2005. His personal involvement with the students and the material in this key course has
allowed him to be him particularly influential in the continuous improvement with both the content and
the pedagogy of that course.

When the IUPUI Chancellor called for doubling civic engagement, the primary index was participation
in service learning. Thanks to Dr. Bringle’s leadership, the campus met that challenge in half the
targeted time. In addition, Dr. Bringle played a key role in [IUPUI becoming classified by Carnegie
Foundation as a community engaged campus, which included being recognized for community engaged
teaching.

815 W. Michigan Street, UC 3156, Indianapolis, IN 46202-5164  (317) 2742237  fax (317) 274-4016  uc.iupui.edu
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The awards bestowed on IUPUI as a function of its reputation in service learning and community
engagement attest to Dr. Bringle’s leadership and to his ability to effectively represent the campus on
national and international platforms. In fact, Dr. Bringle is among the top five leaders in service learning
in the world. Along, with Julie Hatcher, he has played a significant role in articulating what has become
a widely accepted definition of service learning, a definition that centers service learning on its
relationship to the classroom and to learning. Dr. Bringle has also provided leadership to students
simultaneously studying abroad and participating in service learning. He recently co-edited a book on
International Service Learning, which will provide significant contributions to this emerging

pedagogy.

Dr. Bringle, probably more than any other faculty member, built the foundation for [UPUI’s RISE
initiative through his participation in the working group on experiential education, which was part of
developing IUPUTI’s current academic plan. He advocated for the expectation that each student will
participate in multiple experiential education experiences and for articulating the institutional criteria for
all experiential education. The Association of American Colleges and Universities, working with the
leaders of the National Survey of Student Engagement, has actively promoted student participation in
experiential education as a function of the strong relationship found nationally between such
participation and student success. Students who are engaged learn more and are more likely to be
academically successful. They are also more likely to persist and graduate. Furthermore, there is a
disproportionately positive impact on minority students. Dr. Bringle has, therefore, played a key role in
ensuring that IUPUI students have the opportunity to become engaged learners through the Rise
initiative and for them to reap the benefits from their participation.

I am pleased to write in support of Dr. Bringle’s nomination for this prestigious award. His
distinguished contributions merit careful and thorough consideration. Sometimes awards are “polished”
by their recipients. Dr. Bringle is, | believe, such a potential recipient. He has gone the “extra mile”
every day for many years at IUPUI to help make our institution a stronger place for teaching and
learning. He has made a difference. Thank you for your consideration.

Sincerely,

Cottloenit

Scott E. Evenbeck
Dean Emeritus
Professor of Psychology Emeritus
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January 18, 2011

Chancellor’'s Award for Excellence in Teaching Review Committee
Faculty Appointments and Advancement

Office of Academic Affairs

Administrative Building, Room 126

Indiana University-Purdue University Indianapolis

Dear Review Committee,

It is a pleasure to provide a letter of support for the nomination of Dr. Robert Bringle for
the Chancellor’'s Award for Excellence in Teaching at IUPUI. While | can’t speak to Dr.
Bringle’s teaching practice, | can speak to the enormous contribution that his scholarship
on teaching and learning has made on the field of service learning and civic engagement
nationally and internationally.

His single authored and co-authored articles and chapters on service learning pedagogy
and associated assessment of learning is perhaps the most cited in the field. His
scholarship has set the standard for establishing quality service-learning practice and for
valid measures of assessment. This body of scholarship has been produced over
decades of committed study to improving teaching and learning, and most recently, Dr.
Bringle and his colleagues have put IUPUI in the forefront of designing service learning
courses for achieving civic learning outcomes and assessing those outcomes. Again,
his scholarship is leading the field and deepening the reputation of IUPUI as a leader in
civic engagement in higher education.

| can think of few individuals more deserving of an excellence in teaching award than Dr.
Bringle. His scholarship has made a wide and lasting impact on improving teaching and
learning.

e Wa

Director
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Chancellor’s Award for Excellence in Teaching Review Committee
Faculty Appointments and Advancement

Office of Academic Affairs

Administrative Building, Room 126

Indiana University-Purdue University Indianapolis

Indianapolis, IN 46202

To the Review Committee:

I am writing in support of the application of Bob Bringle for the Chancellor’s Award for
Excellence in Teaching.

I have enormous respect for Bob and the work that he has done on the national level to
engage the higher education community in discussions of teaching and learning around
issues of civic engagement. His work has contributed to our understanding of the critical
role of service learning in student engagement, learning outcomes, and civic
participation. One of the many contributions he has made to the civic engagement
movement is the development of an assessment tool for universities to use in measuring
civic outcomes, the Civic Minded Graduate scale.

Until I reviewed his file, I was less familiar with his teaching record. What I am struck
by, in reviewing his work, is the centrality of teaching to all that he has done. It begins
with his statement on his philosophy of teaching, which I found to be thoughtful and
informed. I loved the reference to theoretical ideas from individuals like Postman,
Weingarten, Neill, and Kolb but I was also impressed with the way that was translated
into practice. For me, the crucial line in that statement of teaching was this: “My role as
a designer of learning opportunities for my students (versus being only a lecturer) became
clearer and significantly influenced my classroom teaching strategies across my career.”
| have been arguing lately that in this age of technology, where we are immersed in
content, the faculty role cannot simply be that of delivering content but instead, faculty
must be designers of learning environments. Bob simply came to that conclusion a lot
sooner than I did.

His commitment to teaching, and its centrality to everything else in his professional life,
is also found in his account of the students he has mentored, in the work that he has done





in other parts of the world, and in his administrative roles at the university. In each of his
activities, there always seems to be an element of teaching involved. Notably, Bob has
been involved in a substantial amount of sponsored research, virtually all involving
teaching. If you review his notable record of publications, again you find the focus on
teaching. He has also organized national and international conferences; virtually all of
them address issues of teaching and learning.

Bob’s career is also marked consistently by recognition of his teaching excellence. His
narrative notes the following awards: four departmental Teaching Excellence
Recognition Awards, SOS Teaching Award, the John A. Whitsel Award for Professional
Staff from IUPUI Student Affairs, and the W. George Pinnell Award For Outstanding
Service from Indiana University. He has earned an impressive number of other awards
and recognitions over his career, most of them focused on teaching.

It is hard to imagine how many people Bob has influenced through his career, both those
who had the good fortune to work directly with him, and those whose lives were shaped
by his ideas. I do know this. The field of civic engagement, and [UPUI, have been
immeasurably enriched by Bob’s work, his vision, and his passion. I can think of few
others who are as deserving as Bob Bringle for this prestigious award. I enthusiastically
endorse him. I hope that upon the occasion of his retirement, he will receive this final
recognition of a life of generous service and substantial contribution.

Sincerely yours,

Pt

George L. Mehaffy
Vice President for Academic Leadership and Change
American Association of State Colleges and Universities (AASCU)
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Chancellor’s Award for Excellence in Teaching Review Committee
Faculty Appointments and Advancement

Office of Academic Affairs

Administrative Building, Room 126

Indiana University-Purdue University Indianapolis

Dear Academic Affairs Representative:

| am writing to support the nomination of Robert G. Bringle for the IUPUI Chancellor’s Award for
Excellence in Teaching. Bob is most deserving of this recognition, not only for his contributions at [UPUI
but for the tremendous influence he has had on instructional practices in higher education in the United
States and internationally. His research on aspects of service learning and community engagement has
shaped thinking about pedagogy, student learning processes, and campus-community partnerships. His
conference presentations and workshops have had a major influence on faculty development efforts
and other initiatives undertaken by service-learning/outreach practitioners and K-12 service-learning
educators. Symposia on aspects of assessment and practice in service-learning, organized by UIPUI's
Center for Service and Learning, which Bob directs, have stimulated new research initiatives and
collaborations for scholars from throughout the U.S.

Bob’s research and writings have addressed a wide range of important issues in service learning and
community engagement. Some that | have found to be particularly useful are the following:

Assessment of student learning: Bob has been concerned with high-quality assessment,
addressing issues through quantitative research and in an important book, The Measure of Service
Learning, published by the American Psychological Association.

Effective pedagogy: In collaboration with Julie Hatcher, Bob has provided models for faculty
development and has written articles on the importance of reflection as a central aspect of instruction in
service learning.

Students’ motives: Bob has published research on students’ motivation for service and
individual differences affecting their reactions to service that have powerful implications for how
service-learning courses are structured and implemented.

Retention issues: Bob’s research has demonstrated that students’ service-learning experiences
influence both their plans for continuing their studies at the university level and their actual re-
enrollment.

Partnerships: With Patti Clayton, Bob has developed models and used them to guide research
on how members of campus-community partnerships interact with and influence each other.

Institutional change: Bob has written articles and made presentations on the importance of
building stable, enduring programs to support service-learning and community engagement efforts.





In all of this work, Bob has demonstrated a high level of scholarship and concern for quality in research,
theory, and practice. His presentations are always solid and substantial, demonstrating broad
knowledge, a deep level of thinking, and good judgment.

In summary, Bob’s contributions, through research, presentations, and workshops have been very
influential in shaping and pushing forward instruction and research in service learning and community
engagement, throughout the U.S. and internationally. He is very deserving of the recognition offered by
this award.

Sincerely,

Barbara E. Moely

Professor Emerita, Psychology

Research Affiliate, Center for Public Service
Tulane University
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Chancellor’s Award for Excellence in Teaching Review Committee
Faculty Appointments and Advancement

Indiana University-Purdue University Indianapolis

Office of Academic Affairs

Administrative Building, Room 126

Indianapolis, IN 46202-3272

Dear Review Committee:

It gives me great pleasure to submit this letter of evaluation for Robert G. Bringle for the IUPUI
Chancellor’s Award for Excellence in Teaching. | am a professor with over 35 years of teaching,
research, and administration experience related to community and civic engagement in campus,
national and global contexts. Currently I am a faculty member in the graduate program in adult
education, in the Department of Lifelong Education, Administration, and Policy at the University
of Georgia. Additionally I serve in national leadership roles within the engagement movement.
When identifying an elite corps of faculty members from across the world for the National
Review Board for the Scholarship of Engagement (http://www.scholarshipofengagement.org/)
and several years later for the national Engagement Academy for University Leaders
(http://www?2.cota.vt.edu/ea/), I sought Dr. Bringle. Since he accepted both of these
commitments, 1’ve had the opportunity to observe and to recognize Dr. Bringle’s excellence in
teaching. On all occasions, he exceeded my and the learners’ expectations. Let me elaborate.

First, Dr. Bringle is not only knowledgeable about the practice of service and community-
engaged learning, he is one of the leading scholars on the topic. Therefore, he always brings the
latest research to timely, informed teaching. Second, he becomes totally involved in the
planning of the initiatives. His insights and perspectives have been critical to developing and
implementing relevant, learner/student-focused programs. Third, his energetic, passionate
presentations fully engage the program participants, be they students, faculty, administrators or
community leaders. In the Engagement Academy for University Leaders, | have seen program
participants often seek him out after his formal instruction, requesting further time with him. He
is most giving of this time. Fourth, he has excellent, often-utilized assessment skills. Finally, he
is an outstanding professor who brings integrity, experience, and the ability to work
collaboratively toward the accomplishment of the program goals. You can see why | continue to
invite Dr. Bringle to be a key player in these high-profile, national programs.

850 College Station Road. 317 River's Crossing. Athens, Georgia 30602-4811
Telephone (706) 542-2214 .Fax (706) 542-5873
An Equal Opportunity/Affirmative Action Institution
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I enthusiastically recommend Bob Bringle without reservation for this award. He has
demonstrated outstanding achievement in and out of the classroom, nationally and globally, and,
given the opportunity, will be a most worthy recipient of the IUPUI Chancellor’s Award for
Excellence in Teaching

Sincerely yours,

Lorilee R. Sandmann, Ph.D.
Professor
Program in Adult Education

Department of Lifelong Education, Administration, & Policy

706.542.4014 (w) 706.340.3746 (m)
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Chancellor’s Award for Excellence in Teaching Review Committee
Faculty Appointments and Advancement

Office of Academic Affairs

Administrative Building, Room 126

Indiana University-Purdue University Indianapolis

Indianapolis, Indiana 46202

Dear Members of the Review Committee,

It is with great honor that | submit this letter in support of Dr. Robert “Bob” Bringle for the IUPUI
Chancellor’s Award for Excellence in Teaching. In Bob’s nomination packet are documents that describe
his teaching content and pedagogy. While | have not been a student in one of Dr. Bringle’s “traditional
classes” —one that has a university course and section number assigned to it-as a professional working
to advance the fields of service learning and civic engagement | have had the opportunity to be a
student of Bob’s many times. Based on my experiences with Dr. Bringle and upon reviewing the
documents that he has submitted, | have no doubt that his classroom teaching is just as engaging and
thought-provoking as the formal and informal opportunities that | have had to learn with Bob.

The first workshop that | attended with Dr. Bringle was at Mount Union College in January 2005. | was a
doctoral candidate, unhappy with the path | had started down for my dissertation and attended this
workshop on First Year Students and Service Learning. The questions that he asked and the promise
that he showed for combining two powerful pedagogies—intentional first year experience courses and
service learning—inspired me to study this for my dissertation. Bob was more than willing to share
research tools with me and gave me carte blanche to use his tools in my own research.

Three years later, | moved into my current position as Executive Director of Indiana Campus Compact.
Bob was instrumental in starting this organization in 1993 and his influence is seen not only in the work
we continue to do with campuses in Indiana, but with faculty and on campuses around the world. In this
new role, | have been fortunate to be a student of Bob’s as he once again shared a research tool with
Indiana Campus Compact and provided consultation to us as we updated it and used the tool with
campuses across the state. Additionally, he has made himself available to present workshops and
plenary sessions at statewide gatherings of faculty and staff on Indiana Campus Compact member
campuses. This spring the IUPUI Center for Service and Learning and Indiana Campus Compact will host
the third IUPUI Research Academy where Bob will once again help teach and mentor faculty as he
pushes them to strengthen their research questions and methods in service learning and community
based research projects.

Dr. Robert Bringle has pushed me to be a better practitioner and researcher in the field of service
learning as a student in the field. He lives Kolb’s Learning Theory not only in his classroom, but in any





experience where he has the opportunity to share and create ideas and knowledge. Through this he has
pushed me, and many others, to be reflective practitioners in the work that we engage in every day.
More than anything though, Dr. Bringle’s most impressive attribute is that he not concerned about
getting credit for what he does, he does it because he believes in it and feels that it is the right thing to
do. Bob is most concerned in what learning is taking place and how he may “pay it forward” by helping
students, faculty and staff that have embraced the work that he holds so close to his heart.

| cannot think of a faculty member that is more deserving of the Chancellor’s Award for Excellence in
Teaching and hope that you will give serious consideration to his nomination. Please do not hesitate to
contact me with any questions or for more information.

Sincerely,

Maggie Stevens, EdD
Executive Director






Evaluators for Bob Bringle’s Nomination for Chancellor’s Excellence in Teaching Award

John Saltmarsh (PhD, Boston University) is the Director of the New England Resource Center
for Higher Education (NERCHE) at the University of Massachusetts, Boston as well as a faculty
member in the Higher Education Administration Doctorial Program in the Department of
Leadership in Education in the College of Education and Human Development. He serves as past
chair and current member of the board of the International Association for Research on Service
Learning and Community Engagement (IARSLCE), as a member of the Board of The
Democracy Imperative, as well as on the editorial board of the Michigan Journal of Community
Service-Learning, the editorial board of the Journal of Higher Education Outreach and
Engagement, and on the board of the Association of American Colleges and Universities
(AACU) Core Commitments Project.

Lorilee Sandmann, Ph.D., is professor in the Adult Education Program, Department of Lifelong
Education, Administration, & Policy at the University of Georgia. Previously, she served as
Associate Vice President for Public Service and Outreach at UGA and Executive Director of the
Georgia Center for Continuing Education. In addition she was Vice Provost for Institutional
Effectiveness and Strategic Partnerships at Cleveland State University, Director of University
Outreach at Michigan State University, and held faculty, administrative and extension and
outreach positions at Michigan State University and the University of Minnesota.

Scott Evenbeck (Ph.D., Psychology), is the founding president of The New Community College
at City University of New York. At IUPUI, he had served as Professor of Psychology and Dean
of University College at IUPUI since it was founded in 1997. He also served as Associate
Director of Administrative Affairs and as Associate Dean of the Faculties.

Barbara Moely (Ph.D., Psychology) is Professor Emerita of Psychology and Research Affiliate
of the Center for Public Service. Barbara was the founding Director of the Office of Service
Learning at Tulane and has been Principal Investigator for several grants, including a consortium
grant from Learn and Serve America involving a collaboration of seven colleges and universities
to enhance capacity and expertise in service-learning. She is a member of the Editorial Board of
the Michigan Journal of Community Service Learning.

Maggie Stevens (doctorate in curriculum and instruction, University of Cincinnati) is Executive
Director of Indiana Campus Compact. Prior to joining ICC, she held administrative positions in
both student and academic affairs on three different university campuses, including the
University of Charleston (WV), the University of Cincinnati (OH) and Northern Kentucky
University where she served as the Director of Service Learning.

George L Mehaffy is Vice President, Academic Leadership and Change at the American
Association of State Colleges and Universities (AASCU). His division is responsible for a
number of special programs and projects for AASCU presidents and chief academic officers in
the areas of leadership and organizational change in higher education, focusing on issues such as
technology, teacher education, international education, and civic engagement. He organizes and
directs two national conferences annually for AASCU chief academic officers and manages a
variety of leadership programs and special projects.





Explanation of how evaluations were solicited

As nominator for Dr. Bringle, I invited ten colleagues from inside and outside of the university to
evaluate the materials that he submitted to document his teaching. Emails were sent along with
an explanation of the award and the necessary timeline. From these invitations, a number of
colleagues evaluated his materials. These colleagues have been familiar with Bob’s teaching
primarily through working with faculty on the pedagogy of service learning, teaching faculty
workshops, or convening scholars on the scholarship of teaching.

Julie Hatcher






Bringle 1

Summaries of Research or Publications Related to Teaching

Italics = graduate student co-author bold = undergraduate co-author

High School Textbook Chapters: Psychology

Bringle, R. G., & Kremer, J. F. (1981). Adulthood and old age. In Understanding psychology
(3rd ed.) (pp. 243-263). New York: Random House.

Kremer, J. F., & Bringle, R. G. (1981). Stress and conflict. In Understanding psychology (3rd
ed.) (pp. 317-339). New York: Random House.

Science Education

Kremer, J. F., & Bringle, R. G. (1990). The effects of an intensive research experience on the
careers of talented undergraduates. Journal of Research and Development in Education,
24, 1-5.

Service Learning Course Design

Hatcher, J. A., & Bringle, R. G. (1997). Reflections: Bridging the gap between service and
learning. Journal of College Teaching, 45, 153-158. [Reprinted in NSEE Quarterly, 1999,
24(3), 12-16.]

Bringle, R. G., & Velo, P. M. (1998). Attributions about misery. In R. G. Bringle & D. K. Duffy
(Eds.), With service in mind: Concepts and models for service-learning in psychology
(pp. 51-67). Washington, DC: American Association for Higher Education.

Duffy, D. K., & Bringle, R. G. (1998). Collaborating with the community: Psychology and
service-learning. In R. G. Bringle & D. K. Duffy (Eds.), With service in mind: Concepts
and models for service-learning in psychology (pp. 1-17). Washington, DC: American
Association for Higher Education.

Duffy, D. K., & Bringle, R. G. (1998). Professor McKenna teaches introductory psychology. In
R. G. Bringle & D. K. Duffy (Eds.), With service in mind: Concepts and models for
service- learning in psychology (pp. 111-118). Washington, DC: American Association
for Higher Education.

Bringle, R. G., & Duffy, D. K. (Eds.) (1998). With service in mind: Concepts and models for
service-learning in psychology. Washington, DC: American Association for Higher
Education.

Bringle, R. G., & Hatcher, J. A. (1999). Reflection in service learning: Making meaning of
experience. Educational Horizons, 77(4), 179-185. [Reprinted in Introduction service-
learning toolkit: Readings and resources for faculty (1% and 2" eds.). Providence, RI:
Campus Compact. Reprinted in A. Walton, & M. Gasman (Eds.). Philanthropy,
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volunteerism & fundraising in higher education. Boston, MA: Pearson Custom
Publishing.]

Service learning integrates community service activities with educational objectives.
Reflection activities are a critical component of effective service learning because they
connect the service activities to the course content. Appropriately selected and designed
reflection activities confront perplexing issues in the service activities, promote an
exploration of values, and extend the educational agenda beyond rote learning of the
course content. The philosophical basis for reflection is examined, types of reflection
activities are reviewed, guidelines for assessing reflection are provided, and some
outcomes of reflection are presented.

Hatcher, J. A., Bringle, R. G., & Muthiah, R. (2002). Institutional strategies to involve freshmen
in service. In E. Zlotkowski, (Ed.), Service learning and the first year experience (pp. 79-
90). Columbia, SC: National Resource Center for the First-Year Experience and Students
in Transition.

Faculty and campus administrators are increasingly aware of providing entering students with
an educational culture that promotes academic success and improves retention. Multiple
strategies must be used to support the academic and social integration of freshmen students in
higher education. This article is a case study of Indiana University-Purdue University
Indianapolis (IUPUI), a commuter campus that has made a concerted effort to improve the
educational climate for freshman. An important campus strategy is to integrate service into the
culture of University College by involving freshmen in service learning as part of the Learning
Communities class, supporting one-time group service activities as a developing campus
tradition, and providing Freshman Service Scholarships to attract and retain students committed
to community service.

Bringle, R. G. (2004). Teaching tips: Service learning and education on aging. Adult
Development and Aging News, 31(3), 12-14.

Bringle, R. G. (2004). Service learning. In D. F. Burlingame (Ed.), Philanthropy in America: A
comprehensive historical encyclopedia (pp. 433-435). Santa Barbara, CA: ABC Clio.

Bringle, R. G., & Hatcher, J. A. (2009). Innovative practices in service learning and curricular
engagement. In L. Sandmann, A. Jaeger, & C. Thornton (Eds.), New directions in
community engagement (pp. 37-46). San Francisco: Jossey-Bass.

What do the Carnegie applications reveal about service-learning and other curricular
initiatives that engage students in community-based learning? What are innovative
curricular practices that merit recognition, discussion and future research? How can
service learning contribute to institutional change in higher education?

Domegan, C., & Bringle, R. G. (in press). Charting social marketing’s implications for service
learning. Journal of Nonprofit and Public Sector Marketing.
Service Learning, as a pedagogical tool, provides a means of connecting students’
academic study to community with the explicit intention of promoting active and
responsible citizenship. Business education can benefit from service learning in
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mainstreaming socially responsible knowledge, skills, and experiences. More surprising
are the revelations service learning can discover from business through social marketing.
Social marketing recognises that neither government nor education can solve the growing
range of complex and multifaceted social policy issues facing societies around the world.
Social marketing is about voluntary behavioural change for the good of the individual
and society, combining individual factors with institutional, organisational and policy
variables. Social marketing is, potentially, extremely compatible with and beneficial to
service learning, embracing social change. This paper presents ways in which social
marketing can improve service learning as a means for preparing individuals, including
business, commerce, and marketing graduates, to be life-long active citizens.

Bringle, R. G., & Steinberg, K. (in press). Educating for informed community involvement.
American Journal of Community Psychology.
Service learning, which integrates community service into coursework, provides a
pedagogical intervention that can promote the civic growth of students in unique and
powerful ways. Research is reviewed that documents the capacity of service learning to
meet learning objectives associated with a conceptual framework that focuses on the
knowledge, skills, and dispositions of a civic-minded college graduate. The outcomes of
service learning should facilitate these students assuming influential roles in helping
others become empowered, and thereby are important for enhancing the quality of life in
communities. We also review research that focuses on the impact of service learning for
community outcomes. Finally, we present implications for teaching community
psychology, and recommendations for future research on service learning and community
engagement.

Bringle, R. G., & Hatcher, J. A. (in press). Student engagement trends over time. In H. E.
Fitzgerald, D. L. Zimmerman, C. Burack, & S. Seifer (Eds.), Handbook of engaged
scholarship: Contemporary landscapes, future directions: Volume 2: Campus-community
partnerships. E. Lansing, MI: Michigan State University Press.

International Service Learning

Bringle, R. G. (2003). Reflection: Making meaning of experience. In D. P. Pinzon, M. Thullen,
& J. C. Seijo (Eds.), Aprender sirviendo [Service learning] (pp. 33-45). Delegacion
Cuauhtemoc: Mexico.

Service learning courses integrate community service activities with educational
objectives. Reflection activities are a critical component of effective service learning
because they help students connect the service activities to the course content, confront
perplexing issues in the service activities, promote an exploration of values, and extend
the educational agenda beyond rote learning of the course content. The psychological and
philosophical bases for reflection are examined, types of reflection activities are
reviewed, guidelines for assessing reflection are presented, and some outcomes of
reflection are identified.
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Bringle, R. G., & Tonkin, H. (2004). International service-learning: A research agenda. In H.
Tonkin, S. J. Deeley, M. Pusch, D. Quiroga, M. J. Siegel, J. Whiteley, & R. G. Bringle,
Service-learning across cultures: Promise and achievement (pp. 365-374). New York:
International Partnership for Service-Learning and Leadership.

Plater, W. M., Jones, S. G., Bringle, R. G., & Clayton, P. H. (2009). Educating globally
competent citizens through international service learning (pp. 485-505). In R. Lewin
(Ed.), The handbook of practice and research in study abroad: Higher education and the
quest for global citizenship (pp. 62-74). Florence, KY: Taylor and Francis Books.

Bringle, R. G., Hatcher, J. A., & Jones, S. G. (Eds.). (2011). International service learning:
Conceptual frameworks and research. Sterling, VA: Stylus Publishing.

Bringle, R. G., & Hatcher, J. A. (2011). International service learning. In R. G. Bringle, J. A.
Hatcher, & S. G. Jones (Eds.), International service learning: Conceptual frameworks
and research (pp. 3-28). Sterling, VA: Stylus Publishing.

Bringle, R. G., Hatcher, J. A., & Williams, M. J. (2011). Quantitative approaches to research on
international service learning: Design, measurement, and theory In R. G. Bringle, J. A.
Hatcher, & S. G. Jones (Eds.), International service learning: Conceptual frameworks
and research (pp. 275-290). Sterling, VA: Stylus Publishing.

Thomson, A. M., Smith-Tolken, A., Naidoo, A. V., & Bringle, R. G. (in press). Service learning
and civic engagement: A comparison of three national contexts. Voluntas.
One of the presumptions of a well-functioning, viable democracy is that citizens
participate in the life of their communities and nation. The role of higher education in
forming actively engaged citizens has long been the focus of scholarly research but
recently an active debate has emerged concerning the role of service as a third core
function of institutions of higher learning. and the introduction of service learning as a
vehicle to realize this potential. Although research on service learning is increasing, a
significant gap exists in the literature about what this pedagogical approach seeks to
achieve (in nature and in outcomes) and how it is construed in non-western contexts.
Using a comparative analysis across three widely different contexts, this paper explores
the extent to which these differences are merely differences in degree or whether the
differences are substantive enough to demand qualitatively different models for
strengthening the relationship between higher education and civil society.

Resources for Research on Service Learning

Bringle, R. G., & Hatcher, J. A. (2000). Meaningful measurement of theory-based service-
learning outcomes: Making the case with quantitative research. Michigan Journal of
Community Service Learning, Fall, 68-75.
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Research is most beneficial when the design of research is guided by a theory and when
the information that is gained through data collection is relevant to supporting,
developing, refining, and revising a theory. The practice of service-learning will be
improved when information is collected that enhances the understanding of the
conditions that increase the likelihood of service-learning classes reaching intended
educational outcomes. This article provides recommendations for generating meaningful
information about service-learning that include evaluating hypotheses derived from
theory, using multiple-item measures of theoretical constructs, using designs that allow
causal inferences to be made, and making appropriate theoretical and practical
generalizations from research.

Bringle, R. G. (2003). Enhancing theory-based research on service-learning. In S. H. Billig & J.

Eyler (Eds.), Deconstructing service-learning: Research exploring context, participation,
and impacts (pp. 3-21). Greenwich, CN: Information Age Publishing.
The relationship between theory and research is critical to improving the knowledge base
of service-learning. The nature of theory and how theory enhances the development of
research projects are discussed. Psychological theories illustrate how theories from
cognate areas can enhance research on service-learning, better inform teaching in general,
and contribute to the knowledge base in disciplines.

Bringle, R. G., Phillips, M., & Hudson, M. (2004). The measure of service learning: Research
scales to assess student experiences. Washington, DC: American Psychological
Association.

Bringle, R. G. (2005). Designing interventions to promote civic engagement. In A. Omoto
(Eds.), Processes of community change and social action (pp. 167-187). Mahwah, NJ:
Erlbaum.

Bringle, R. G., & Erasmus, M. (Guest Editors) (2005). Research and (community) service
learning in South African higher education institutions. Acta Academica Supplementum,
3.

Bringle, R. G., & Hatcher, J. A. (2005). Service learning as scholarship: Why theory-based
research is critical to service learning. Acta Academica Supplementum, 3, 24-44.

Hatcher, J. A., Bringle, R. G., Brown, L. A., & Fleischhacker, D. A. (2006). Indiana University-
Purdue University Indianapolis: Supporting student involvement through service-based
scholarships. In E. Zlotkowski, N. Longo, & J. Williams (Eds.), Students as colleagues:
Expanding the circle of service-learning leadership (pp. 35-48). Providence, RI: Campus
Compact.

Hatcher, J. A., & Bringle, R. G. (2010). Developing your assessment plan: A key component of
reflective practice. In B. Jacoby & P. Mutascio (Eds.), Looking in, reaching out: A
reflective guide for community service-learning professionals (pp. 211-229). Boston,
MA: Campus Compact.
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Steinberg, K. S., Bringle, R. G., & Williams, M. J. (2010). Service learning research primer.
Scotts Valley, CA: National Service-Learning Clearinghouse.

Empirical Research on Service Learning

Bringle, R. G., & Kremer, J. F. (1993). An evaluation of an intergenerational service-learning
project for undergraduates. Educational Gerontology, 19, 407-416.

Bringle, R. G., & Hatcher, J. A. (2000). Institutionalization of service learning in higher
education. Journal of Higher Education, 71(3), 273-290.

Hatcher, J. A., Bringle, R. G., & Muthiah, R. (2004). Designing effective reflection: What
matters to service learning? Michigan Journal of Community Service Learning, 11(1), 38-
46.

A multi-campus research survey of undergraduate students enrolled in service-learning
courses asked students to describe how the service-learning course was designed in terms
of the degree of integration of the learning and service component, the nature of the
reflection activities, and the quality of the learning experience. Results indicated that the
degree of integration of academic content with the service experience and the nature of
the reflection activities were significant correlates of course quality. Three characteristics
of reflection that each independently predicted course quality were (a) reflection
activities that clarified personal values, (b) reflection activities that were a regular part of
the course, and (c) reflection activities that were structured with clear guidelines and
directions. Implications for service-learning educators are discussed.

Bringle, R. G., Hatcher, J. A., & Maclntosh, R. (2006). Analyzing Morton’s typology of service
paradigms and integrity. Michigan Journal of Community Service Learning, 13(1), 5-15.
Research on college students found limited support for Morton’s (1995) hypothesis that
students have a preference for one distinct type of service orientation (i.e., charity,
project, social change). The findings did replicate previous findings that college students
prefer the charity paradigm. A measure of integrity was developed and two dimensions
were identified that possessed distinct correlates. As Morton predicted, as the degree of
integrity increased the preference for a distinct type of service became blurred,
suggesting the developing integrity should be an intentional educational goal and it might
be aided by exposing students to all three approaches to community service. Implications
for service-learning educators are discussed.

Jameson, J. K., Clayton, P. H., & Bringle, R. G. (2008). Investigating student learning within and
across linked service-learning courses. In M. A. Bowdon, S. H. Billig, & B. A. Holland
(Eds.), Advances in service-learning research: Scholarship for sustaining service-
learning and civic engagement (pp. 3-27). Greenwich, CN: Information Age Publishing.
This chapter summarizes the design, preliminary results, and primary challenges of a multi-year
investigation of student learning that assesses written student reflection products that are
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guided by specific prompts designed to facilitate higher order reasoning in the context of
specific learning objectives across courses in a nonprofit studies minor. The results of the
research, based on independent assessment of students’ written products and in line with the
intent of the minor’s developmental design, demonstrate that student learning in later courses
is more advanced in terms of Bloom’s Taxonomy than student learning in earlier courses. This
represents the first evidence that we are aware of in the research literature demonstrating that
instructional methods intentionally designed to build upon earlier service-learning enhanced
courses do lead to higher order thinking and more sophisticated understanding of course
material.

Bringle, R. G., Jones, S. G., & Pike, G. (2009). Faculty perceptions of civic engagement and
service learning. In M. Moore & P. L. Lin (Eds.), Service-learning in higher education:
Paradigms and challenges (pp. 17-27). Indianapolis, IN: University of Indianapolis
Press.

Bringle, R. G., Hatcher, J. A., & Muthiah, R. (2010). The role of service-learning on retention of
first-year students to second year. Michigan Journal of Community Service Learning,
16(2), 38-49.

Retention of college students is a priority of all colleges and universities. This research
investigated whether or not student enrollment in a service-learning course in the first
semester of college was related to (a) intentions to stay on that campus, based on self-
reports at the end of the first semester, and (b) re-enrollment the following fall on that
campus, based on reports from campus registrars the following fall. Enroliment in a
service-learning course was related to intentions to continue at the same campus and this
relationship was mediated by the higher quality of service-learning courses (vs. non-
service-learning courses). This relationship between service learning and intentions to re-
enroll at the same campus held even when pre-course intentions were covaried out. Re-
enrollment at the same campus the following year was found to be related to enrollment
in a service-learning course. This relationship was mediated by the higher quality of the
service-learning courses (vs. non-service-learning courses) and greater intention to
continue education at the campus, but these relationships did not persist after controlling
for pre-course intentions.

Pike, G. R., Bringle, R. G., & Hatcher, J. A. (in press). Assessing civic engagement at Indiana
University-Purdue University Indianapolis. In D. G. Terkla & L. O. Shuler (Eds.),
Assessing community engagement in students. New directions for institutional research.
San Francisco, CA: Jossey-Bass.

Service Learning and Faculty Roles and Rewards

Bringle, R. G., & Hatcher, J. A. (1995). A service-learning curriculum for faculty. Michigan
Journal of Community Service Learning, 2, 112-122.

Bringle, R. G., & Hatcher, J. A. (1996). Implementing service learning in higher education.
Journal of Higher Education, 67, 221-239.
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Bringle, R. G., Hatcher, J. A., & Games R. (1997). Engaging and supporting faculty in service
learning. Journal of Public Service and Outreach, 2, 43-51.

Bringle, R. G., Hatcher, J. A., & Clayton, P. H. (2006). The scholarship of civic engagement:
Defining, documenting, and evaluating faculty work. To Improve the Academy, 25, 257-
279.
Civic engagement, which is presented as teaching, research, and service in and with the
community, presents new challenges for evaluating faculty work as part of the reappointment,
promotion, and tenure process. The nature of service learning, professional service, and
participatory action research are examined as faculty work that can be scholarly (i.e., well-
informed) and the basis of scholarship (i.e., contributing to a knowledge base). As such,
examples of evidence for documenting the work and issues associated with evaluating dossiers
are presented.

Bringle, R. G., Hatcher, J. A., Jones, S., & Plater, W. M. (2006). Sustaining civic engagement:
Faculty development, roles, and rewards. Metropolitan Universities, 17(1), 62-74.
This article is a case study of Indiana University-Purdue University Indianapolis (IUPUI),
the campus that is designated as the metropolitan and urban research campus of the state.
Civic engagement of students, faculty, and staff is identified as central to the IUPUI’s
mission. Although nearly all of the Campus Compact Indicators of Engagement could be
cited as mechanisms through which IUPUI’s civic engagement mission is supported (see
Bringle & Hatcher, 2004), this article will focus on faculty roles and rewards. Following
an introduction that describes the university’s core mission and values with respect to
civic engagement, the discussion will focus on specific policies, procedures, and
programs to support faculty roles and rewards for civic engagement. A conceptual
framework for faculty development, based on experiential learning theory (Kolb, 1984) is
used to organize a description of faculty development activities to promote civic
engagement.

Bringle, R. G., Games, R., Ludlum, C., Osgood, R., & Osborne, R. (2000). Faculty Fellows
Program: Enhancing integrated professional development through community service.
American Behavioral Scientist, 43(5), 882-894. [Reprinted in Bellner, M., & Pomery, J
(Eds.) (2005). Service learning: Intercommunity and interdisciplinary explorations.
Indianapolis, IN: University of Indianapolis Press.]

Service Learning and Civic Engagement

Bringle, R. G., Games, R., & Malloy, E. A. (Eds.) (1999). Colleges and universities as citizens.
Needham Heights, MA: Allyn & Bacon.

Bringle, R. G., Games, R., & Malloy, E. A. (1999). Colleges and universities as citizens: Issues
and perspectives. In R. G. Bringle, R. Games, & E. A. Malloy (Eds.), Colleges and
universities as citizens (pp. 1-16). Needham Heights, MA: Allyn & Bacon.
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Bringle, R. G., Games, R., & Malloy, E. A. (1999). Colleges and universities as citizens:
Reflections. In R. G. Bringle, R. Games, & E. A. Malloy (Eds.), Colleges and universities
as citizens (pp. 193-204). Needham Heights, MA: Allyn & Bacon.

Bringle, R. G., Hatcher, J. A., Hamilton, S., & Young, P. (2001). Planning and assessing
campus/community engagement. Metropolitan Universities, 12(3), 89-99.

Two methods for assessing the scholarship of engagement at the institutional level are
presented: (a) the Comprehensive Assessment of the Scholarship of Engagement
(CASE), a systematic method that compiles information about service learning and
community engagement, identifies campus strengths, and prioritizes planning areas, and
(b) an institutional portfolio that provides a rich data base of descriptive and evaluative
information.

Bringle, R. G., & Hatcher, J. A. (2004). Advancing civic engagement through service learning.
In M. Langseth & W. M. Plater (Eds.), Public work and the academy: An academic
administrator’s guide to civic engagement and service-learning (pp. 125-145). Bolton,
MA: Anker Press.

This chapter is a case study of the development of service learning and civic engagement
at Indiana University-Purdue University Indianapolis (IUPUI) and specifically focuses on
the leadership role of the Dean of the Faculties. Holland (1997, 1999, 2000) identifies
seven key organizational factors that support the development of service, service
learning, and civic engagement in higher education (i.e., mission, organizational
structure, faculty involvement, promotion and tenure, student involvement, community
involvement, publications and university relations). Each of these is explored by
describing the strategies used at IUPUI and by identifying implications for Chief
Academic Officers (CAO) to further advance service learning and civic engagement.

Bringle, R. G., & Hatcher, J. A. (2007). Current trends in service learning and civic engagement,
and their implications for higher education. Education as Change, 11(3), 79-89.

Bringle, R. G., Hatcher, J. A., & Holland, B. (2007). Conceptualizing civic engagement:
Orchestrating change at a metropolitan university. Metropolitan Universities, 18(3), 57-
74.
Indiana University-Purdue University Indianapolis (IUPUI) has undertaken numerous
initiatives over the past fifteen years that have contributed to the development,
clarification, and increased understanding of civic engagement and its related
components. This case study demonstrates how advancing the public purposes of higher
education requires the commitment, persistence, vision, and good judgment of many, but
in particular the Chief Academic Officer, who assumes pivotal responsibility for civic
engagement as a fundamental aspect of faculty work and student learning.

Bringle, R. G., & Plater, W. M. (2008). The public purposes of higher education: What does the
public think? Metropolitan Universities, 19(3), 25-40.





Bringle 10

A telephone interview of 821 residents of a Midwestern state found endorsement for higher
education’s role in career preparation, future leaders, and citizens. In addition, almost 80% of
residents supported community service as part of the curriculum (i.e., service learning). This
suggests that higher education can improve the understanding of the general public for how
service learning contributes to these three objectives, which, in turn, can build greater support
for civic engagement and community-based learning.
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Service Learning and Community Partnerships

Bringle, R. G., & Hatcher, J. A. (2002). University-community partnerships: The terms of
engagement. Journal of Social Issues, 58, 503-516.

The emergence of service learning in higher education and the renewed emphasis on
community involvement presents colleges and universities with opportunities to develop
campus-community partnerships for the common good. These partnerships can leverage both
campus and community resources to address critical issues in local communities. Campus-
community partnerships are a series of interpersonal relationships between (a) campus
administrators, faculty, staff, students and (b) community leaders, agency personnel, and
members of communities. The phases of relationships (i.e., initiation, development,
maintenance, dissolution) and the dynamics of relationships (i.e., exchanges, equity, distribution
of power) are explored to provide service learning instructors and campus personnel with a
clearer idea of how to develop healthy campus-community partnerships.

Bringle, R. G., Officer, S., Grim, J., & Hatcher, J. A. (2009). George Washington Community
High School: Analysis of a partnership network. In I. Harkavy & M. Hartley (Eds.), New
directions in youth development (pp. 41-60). San Francisco, CA: Jossey-Bass.

After five years with no public schools in their community, residents and neighborhood
organizations of the Near Westside of Indianapolis advocated for the opening of George
Washington Community High School (GWCHS). As a neighborhood in close proximity to the
campus of Indiana University-Purdue University Indianapolis (IUPUI), the Near Westside and
campus worked together to form a Westside Education Task Force to address this issue and
improve the educational success of youth. In fall 2000, GWCHS opened as a community school
and now thrives as a national model due in part to its network of community relationships.
Here, we analyze the development of the school by focusing on the relationships between
IUPUI, GWCHS, community organizations, and the residents of the Near Westside and highlight
the unique partnership between the campus and school by defining the relational qualities and
describing the network created to make sustainable changes with the high school.

Bringle, R. G., Clayton, P. H., & Price, M. F. (2009). Partnerships in service learning and civic
engagement. Partnerships: A Journal of Service Learning & Civic Engagement, 1(1), 1-
20.

Developing campus-community partnerships is a core element of well-designed and
effective civic engagement, including service learning and participatory action research.
A structural model, SOFAR, is presented that differentiates campus into administrators,
faculty, and students, and that differentiates community into organizational staff and
residents (or clients, consumers, advocates). Partnerships are presented as being a subset
of relationships between persons. The quality of these dyadic relationships is analyzed in
terms of the degree to which the interactions possess closeness, equity, and integrity, and
the degree to which the outcomes of those interactions are exploitive, transactional, or
transformational. Implications are then offered for how this analysis can improve practice
and research.
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Clayton, P. H., Bringle, R. G., Senor, B., Hug, J., & Morrison, M. (2010). Differentiating and
assessing relationships in service-learning and civic engagement: Exploitive,
transactional, and transformational. Michigan Journal of Community Service Learning,
16(2), 5-21.

As a defining aspect of service-learning and civic engagement, relationships can exist among
faculty members, students, community organizations, community members, and administrators
on campus. This research developed procedures to measure several aspects of these
relationships. Investigators collected information from faculty members about their
relationships with representatives of community organizations using the newly-developed
Transformational Relationship Evaluation Scale (TRES). Results indicate that transactional and
transformational qualities can be differentiated using TRES and are related to other
characteristics of relationships (e.g., closeness). Conceptual work underlying this study aims to
advance practitioner-scholars’ understanding of partnerships as one type of relationship,
offering a refinement on and an expansion of the terminology associated with service-learning
and civic engagement.

Reviews of Books Related to Teaching and Service Learning

Bringle, R. G. (1997). A blueprint for action [Review of Service-learning in higher education:
Concepts and practices]. Journal of Higher Education, 68, 715-717.

Bringle, R. G., & Hatcher, J. A. (2000). A formula for success [Review of Successful Service-
Learning Programs: New Models of Excellence in Higher Education]. Journal of Higher
Education, 71(4), 504-507.
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Evidence of Activities and Leadership Roles in Teaching
And
Evidence of Course and Program Development

Teaching Research Skills to Undergraduate Psychology Majors

With Dr. Kremer, Dr. Bringle conducted an NSF-funded Social Psychology
Undergraduate Research (SPUR) research program that brought six talented undergraduate
psychology majors from across the state to IUPUI for each of four summers to work one-on-one
with a Psychology faculty member on research.
Support: Four National Science Foundation grants.
Products: SPUR provided the model for an undergraduate research program that has run for 20+
years in the Psychology Department. Based on this program, Drs. Kremer and Bringle published
research on the consequences of engaging undergraduates in research (Journal of Research and
Development in Education).

High School Psychology

A National Science Foundation grant proposal was based on a needs assessment ques-
tionnaire Drs. Bringle and Kremer sent to high school psychology teachers within a 2-hour drive
of Indianapolis. In addition, they convened an advisory board of six area high school psychology
teachers who identified specific content areas and requested an exchange of resources. After
receiving the NSF grant, Drs. Bringle and Kremer designed the curriculum and conducted an
academic-year program for up-dating high school psychology teachers on psychology content. In
addition, the project identified classroom resources for the teachers. Teachers who participated in
the project and completed assignments could earn graduate credit.
Support: National Science Foundation grant.
Products: Drs. Bringle and Kremer offered a workshop for high school psychology teachers
that was jointly sponsored by the Indiana Psychological Association and the Indiana State
Teacher's Association. They also revised part of a high school psychology textbook for Random
House. This book was widely adopted in high school courses.

Introductory Psychology

Introductory psychology is a popular course and is typically taken in the first year.
The semester enrollment in B104 at IUPUI exceeds 1,000 in the fall semester. Introductory
psychology is also an unexpectedly challenging course for new students. The course is highly
verbal, but introduces quantitative topics. It requires students to learn a large number of glossary
items, but also demands higher-level cognitive skills such as application. It presents conclusions
of numerous studies, but requires the flexibility to entertain diverse theoretical perspectives and
areas of research for which the conclusions are not settled. In many ways, the introductory
psychology course previews for entering students the intellectual demands of college.

Dr. Bringle has taught sections of B104 virtually every year and intensively taught it
for 1 1/2 years in the IU/MUCIA Cooperative project in Malaysia. At IUPUI, prior to 1992, 41%
of students did not pass (D or F) each test, student satisfaction scores were in the lowest quartile,
the GPA for different sections ranged from 1.9 (which was also the mode) to 3.6 (with
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differences in learning not accounting for the variance in grades), and 40% of the students did
not enroll the next year.

For three years, Dr. Bringle worked with Dr. Kremer on restructuring B104 from a
lecture-only format in the following ways: (a) video-taped lectures which are available on cable
TV, through libraries, and rental; (b) small (N < 40) recitations in which lecturing is discouraged
and collaborative learning is encouraged; (c) faculty development activities to support the
transition; (d) out-of-class computer-based examinations; (e) constructing examinations based on
course objectives detailed in the syllabus (exams were not constructed by the recitation instructor
in order to change the role of the instructor from evaluator to student ally); (f) expanded
instructional strategies for higher-order cognitive skills; (g) developing or implementing
numerous out-of-class supplements, including a mentoring option, a computerized study guide, a
service learning option, and learning communities; (h) expanding course evaluations from exams
and student satisfaction to a computer-based pre-test, post-test measure of self-esteem,
engagement, social support, and attitudes toward technology; (i) organizing a poster display of
student and faculty research; and (j) writing the syllabus for the course. He also made four video-
taped lectures for the course. In addition, he assisted Brooks/Cole to design and then beta test an
integrated computer-based package that includes an integrated server-based examination, study
guide, and grade book. Examination performance has improved in the course and student
satisfaction scores are up. This work involved collaboration with Integrated Technologies, the
Undergraduate Research Center, the Office of Planning and Institutional Research, Special
Media Projects, the Department of English, Faculty Development, Service Learning, and the
School of Education.

Support: His work on B104 was supported by 3 internal grants, including a NETwork for
Excellence in Teaching grant.

Products: Although Dr. Bringle redirected his attention from the B104 course to service
learning in 1994, the structural revisions in the course have been maintained for two decades.
Presentations based on the curriculum reform in B104 were made at one international
conference, and two national conferences. Two of these presentations detailed the work on the
evaluation measure. A presentation was also made on "Restructuring the Introductory
Psychology Course™ to the Indiana Commission on Higher Education. Integrating service
learning into the course resulted in one national presentation and being appointed co-editor of a
monograph on integrating service into the psychology curriculum.

Evaluation: The majority of Dr. Bringle's global scores are at or greater than the 65th percentile
for the School of Science. A portfolio of Dr. Bringle's contributions to the B104 course
(including video-taped lectures) was assembled in Spring, 1995, and evaluated by the School of
Science (SOS) Teaching Evaluation Committee and two outside reviewers. Professor McGovern,
Arizona State University, concluded, "this is an exemplary course. It could be a national model
for its integration of the research findings on teaching and learning into IUPUI's students’ first
experience of our discipline. This course (objectives, teaching approaches, learning materials,
exams) could be used also as an ideal illustration of how to implement the recommendations of
the recent, APA national conference on undergraduate psychology" (emphasis in original).
Professor Appleby, then at Marian College, noted, "Overall, the materials for this course are
impressive. Given the admitted problems that the course suffered in the past, this new format
must be a welcomed change. The fact that Dr. Bringle has also devised the “Thoughts About
School’ questionnaire to gather self-report data from students about their academic experience at
IUPUI is commendable. It never ceases to amaze me how many ways there are to teach this
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course. It appears that Dr. Bringle has found a way to do so at IUPUI that will bring honor to
himself and enlightenment to his students.” The SOS Teaching Evaluation Committee also
reviewed the documents and the video tapes. Ratings by the seven SOS faculty on 14 categories
ranged from 4.0 to 4.9 (on a 5-point scale), with 9 of the 14 ratings 4.5 or higher. They con-
cluded, "there is general agreement that the course content developed by Professor Bringle is
outstanding.”

Mentoring
The best evidence of Dr. Bringle's ability to motivate students to excellence is found

in his success in mentoring undergraduate students in research. Two of his students have won
the departmental research award and several have completed Ph.D. degrees. He mentored Laura
Pennybaker and Heather Clark as Senior Science Scholars. The School of Science exit survey of
mentorship provides the following data:

Level 1 (remarkable
positive impact) 2

Level 2 (one of top 3) 0

Level 3 (Influenced
courseoflifefy 0O 1 0 0 0 1 1 0000 41 01000

Support: Two students have been awarded IUPUI grants to support undergraduate research.
Products: Of the five NSF SPUR students with whom Dr. Bringle worked, one earned Ph.D.
degrees, one earned a M.S. in psychology and a J.D. degree, one earned an M.S.W. degree, and
one is unknown. Overall, his efforts have resulted in 12 undergraduate co-authors on papers
published in professional journals and 32 instances of undergraduates as co-authors on papers at
professional conferences.

Evaluation: See letters that reflect the level of impact that he has had mentoring IUPUI
undergraduate students.

Dr. Bringle has also mentored graduate students. Two Psychology graduate students
are co-authors on The Measure of Service Learning (published by the American Psychological
Association). Until Julie Hatcher received her Ph.D. in Philanthropic Studies 2008, she was a
graduate student taking higher education and philanthropic studies courses. During that time Dr.
Bringle mentored her development, particularly in the areas of scholarship and research
associated with the pedagogy of service learning. In addition, he supervised her dissertation in
Philanthropic Studies. While she was a graduate student, he co-authored 17 journal publications,
and two book chapters with her. In addition, he has involved seven other graduate students as co-
authors on journal publications, two as co-authors on book chapters, and three as co-editors on a
book and one as a co-author on a monograph on research on service learning.

Director, Office of Service Learning (1994-1997; 25% FTE)
Executive Director, Center for Service and Learning (1997-present; 50% FTE)

Dr. Bringle’s first service learning course (1981), which paired college students with
Senior Companions to visit home-bound elderly, was associated with Professor Kremer's
Psychology of Aging course and funded by a National Council on Aging grant. A formal
evaluation of that course was conducted (published in Educational Gerontology), but they knew
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that the service experience had engaged students in unique and dramatic ways that do not

typically occur in a traditional classroom. Because of this positive experience, Dr. Bringle began

to integrate service learning into the PSY B104 Introductory Psychology course in 1993. He also
applied for the position as Director of the Office of Service Learning because he wanted to share
this powerful pedagogy with other faculty. As a result, since 1994, he has been teaching
educators on the IUPUI campus about service learning.

In 1993, the Office of Service Learning was organized within Academic Affairs to work
with faculty on service learning. In 1994, the Office of Community Service was created in
Student Affairs to promote co-curricular community service and campus-wide service events
(e.g. United Way Day of Caring, Dr. MLK Day-On of Service). In 1997, the Office of
Neighborhood Resources was established by the Chancellor to strengthen interaction between
IUPUI and neighborhoods in close proximity to campus. In 2000, these three offices were
integrated to create the Center for Service and Learning (CSL), to which an Office of
Community Workstudy was added. With Julie Hatcher, Associate Director of CSL, Dr. Bringle
provided campus leadership for the expansion of service learning, which is widely recognized as
a powerful pedagogy.

CSL has provided many faculty development programs related to service learning and
civic engagement to increase the number of service learning courses, including workshops and
lectures, the Boyer Scholars Program (faculty research projects), Faculty Community Fellows
(community-based projects), Service Learning Faculty Fellows (curriculum design for first-year
courses), Themed Learning Community Institute (focus on linked first-year courses), Faculty
Liaisons in Service Learning (leaders and change agents in schools on campus), and Engaged
Department grants (vertical and horizontal curriculum development of service learning in
academic units).

Support: See Grants Related to Teaching.

Products: Dr. Bringle and Julie Hatcher, in their early work, crafted IUPUI’s definition of

service learning:

a course-based educational experience in which students participate in organized service

that meets community needs, and reflect on the service to gain further understanding of

course content, a broader appreciation of the discipline, and an enhanced sense of civic
responsibility.

This definition is widely used in the field. They also developed IUPUI’s definition of civic

engagement as part of the institutional self-study for the 2002 NCA re-accreditation.

With 1U Strategic Directions Initiative funding, Drs. Bringle and Cambridge conducted
campus-based and system-based activities that resulted in the book Service@ Indiana University:
Defining, Documenting, and Evaluating, which provided a basis for faculty involved in service,
including service learning, to document their academic work.

Infrastructure:

. In 1993, the Office of Service Learning was organized within Academic Affairs to work
with faculty on service learning. When Dr. Bringle became Director in 1994, there were
two part-time staff and a budget of $50,000.

. Currently, the Center for Service and Learning with 12 staff, five graduate assistants, and
four Senior Scholars and a cumulative budget of over $1,600,000.

Dr. Bringle has also produced scholarship about developing campus infrastructure,
including publications focused on organizing a unit to develop service learning, assessment and
research resources, faculty development programs, and collaborating with other units on campus.
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Service Learning Courses:

In 1993-1994, a survey identified four service learning courses on the IUPUI. That is
probably an underestimate; although there were many community-based courses being taught at
IUPUI (e.qg., internships, pre-professional courses, field research, clinicals), the number of
courses meeting the definition of service learning (clear educational goals, reflection, service,
civic education) was probably small.

The Chancellor’s “Doubling Initiative” set the goal within Civic Engagement to double
the number of service learning courses. This goal was reached in half the targeted time.

During 2009-10, 138 faculty members from 16 schools offered 309 service learning
courses/sections involving 6,211 students at IUPUI. It is estimated that students provided over
118,000 hours of service to approximately 230 community partners.

Evaluation: For his work and leadership on service learning, he has received:
Four departmental Teaching Excellence Recognition Awards

SOS Teaching Award

John A. Whitsel Award for Professional Staff from IUPUI Student Affairs
W. George Pinnell Award For Outstanding Service from Indiana University

Largely associated with his leadership focused on service learning as a pedagogy, the
IUPUI CSL has received the following recognitions related to service learning and civic
engagement:

. Since 2003, IUPUI’s service learning program has annually been recognized each year as
one of the top programs in the country by U.S. News and World Report.
. IUPUI was selected as one of three universities in the country, out of 510 that applied, for

the President’s Higher Education Community Service Honor Roll Award in 2006, and
was designated “With Distinction” in 2008, and “With Distinction” in 20009.

. Designated as a “College with a Conscience”, 2005, from Princeton Review, for
outstanding commitment to community involvement.
. IUPUI was in the first group of campuses to receive the "Community Engagement”

classification from the Carnegie Foundation for the Advancement of Teaching in 2006; it
was designated for both Curricular Engagement and Community Partnerships.

. Recognized by the National Consortium for Continuous Improvement in its 2008
inaugural "Leveraging Excellence™ competition, which honors "initiatives that have
resulted in significant impact on quality, efficiency, service, or learning."

o IUPUI’s Democracy Plaza was the 2008 Gold Award Winner of the NASPA Excellence
Award in the category of "Careers, Academic Support, Service Learning, Community
Service, and related."

o IUPUI was the highest ranked public institution in the 2006 list of “Saviors of our Cities”
and also in the 2009 list of “Best Neighbor” universities.
. The Center for Service and Learning was designated in 2006 as one of the first IUPUI

Signature Centers. The activities of the Center for Service and Learning Research
Collaborative (CSLRC) established IUPUI’s prominence nationally and internationally
for research on service learning and civic engagement. CSL received the distinction as an
IUPUI Signature Center again in 2010.

. In May 2010, IUPUI was selected by the Association of Public and Land-Grant
Universities as the North Central regional winner for the W.K. Kellogg Outreach
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Scholarship Award, in recognition of the partnership between IUPUI and the George
Washington Community School

Regional and National Leadership

Dr. Bringle is regularly invited to share his expertise with other campuses through
workshops, lectures, and colloquia conducted on campuses. He has also presented invited
keynote addresses on service learning at national and international conferences. He has consulted
with Indiana Campus Compact, including developing their Faculty Fellows program (American
Behavioral Scientist). He has been a member of Campus Compact’s Consulting Corps, the
National Review Board for the Scholarship of Engagement, and a faculty member for the
Engagement Academy. With Julie Hatcher, IUPUI was a member of the group of 12 institutions
that was invited to pilot the Carnegie Elective classification for Community Engagement.

Through Dr. Bringle’s leadership, IUPUI has hosted symposia, institutes, and
conferences focused on various aspects of service learning:

National Gathering

Two conferences on International Service Learning

Two symposia on international service learning

Two IUPUI Research Institutes

Symposium on Assessing Students’ Civic Outcomes

Most noteworthy, the 10™ Annual Conference for the International Association for
Research on Service Learning and Civic Engagement was hosted by the IUPUI Center for
Service and Learning and Indiana Campus Compact (ICC). The conference attracted 404
attendees from 44 states and 13 different countries (43 international attendees). The conference
included 94 session presentations and 26 poster presentations, totaling 360 presenters. IUPUI’s
participation in the conference included 49 IUPUI faculty and staff who attended the conference,
and 41 of these presented on their research. Nine IUPUI faculty members assisted as track
directors and 14 faculty members served as reviewers during the proposal review process. In
addition 35 IUPUI faculty and staff with five student scholars led breakfast roundtable
discussions, called Civic Engagement Conversations. A volume in the Advances in Service-
Learning Research series will be edited by Julie A. Hatcher and Robert G. Bringle, who were
co-chairs of the conference.

Evaluation: Dr. Bringle has received the following external recognitions for his work on service
learning:

. Thomas Ehrlich Faculty Award for Service Learning, a national faculty award that
was designated a “Prestigious External Recognition Award” by IUPUI

. Brian Hiltunen Faculty Award from Indiana Campus Compact

. Outstanding Contributions to the Service-Learning Research Field from the International

Association for Research on Service-Learning and Community Engagement

International Leadership

Dr. Bringle has provided leadership by hosting many international visitors at IUPUI who
are interested in IUPUI’s service learning, which is indicative of his international reputation for
his work on service learning. In addition, he has worked directly with the following international
initiatives related to service learning:
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. Marista University, Merida, Mexico: Two campuses visits that included participating in a
conference and consulting with faculty and staff on service learning courses and
institutional infrastructure.

. Community-Higher Education-Service Partnership, South Africa: From 1999 until 2006,
Dr. Bringle was involved in the CHESP project in South Africa. IUPUI was paired with
the University of the Free State and he and Julie Hatcher conducted workshops to help
with the development of service learning courses. Subsequently, Dr. Bringle was part of
an advisory group focused on the monitoring, evaluation, and research associated with
CHESP. He consulted on evaluation strategies, presented at conferences and meetings,
reviewed grant proposals, and assisted faculty with research projects on several visits to
South Africa. He has been part of meetings and conferences with all universities and
Technicons that are developing service learning.

. South-East European University, Macedonia: One campus visit to SEEU focused on
introducing service learning to the faculty. IUPUI also hosted a visit by faculty and staff
from SEEU at IUPUI.

o Campus Engage, Ireland: Hosted by the National University of Ireland, Galway, Dr.
Bringle worked on NUIG’s service learning program, the national Campus Engage
organization, and visited eight campuses to help with developing service learning during
a three month sabbatical leave (See letter from Lorraine Mcllrath).

. American University of Cairo, Egypt: Dr. Bringle has consulted with AUC faculty and
staff in Cairo and on their visits to IUPUI. He has assisted with course development,
institutional infrastructure, and with programming for Ma’an, an alliance of Arab
universities focused on service learning.

o Four universities, Turkey: Dr. Bringle visited four campuses and offered information on
service learning as a pedagogy.

Products: Dr. Bringle co-edited a special issue of Acta Academica Supplementum, a South

Africa journal, that was focused on research on service learning and he published an article in

that journal issue. He has co-presented with South African colleagues (from Free State, Pretoria,

Stellenbosch) at international conferences, and published a comparative study on service learning

in three countries (Congo, South Africa, USA) in Voluntas. He organized a panel at the meeting

of the International Society for the Study of the Third-Sector with representatives from Egypt,

South Africa, Ireland, and the USA. He has published one article with an NUIG colleague

(Journal of Nonprofit and Public Sector Marketing) and has an invitation to contribute a

chapter on civic outcomes in service learning courses to an edited book from his work in Ireland.

He supervised the dissertation research on service learning for L. Naude at the University of the

Free State and was an external reader for A. Smith-Tolken.

Evaluation: Dr. Bringle received the Philosophiae Doctor (honoris causa), University of the

Free State, South Africa, 2004, which was designated a “Prestigious External Award

Recognition” by IUPUI, in recognition of his work on service learning and civic engagement.






Bringle 1

Grants Related to Teaching

Kit and Computer Program for Academic Consultation. Spencer Foundation. Total Funds: $4,970.
Assistant Project Director.

Undergraduate Research Participation. National Science Foundation, 1977. Total Funds: $15,620.
Co-Project Director.

Systematic Use of Self-Motivating Procedures for Academic Counseling. Faculty Grant Program for
Instructional Development and Innovation-Purdue University, 1977. Total Funds: $2,500.
Assistant Project Director.

Minimizing Academic Failure in Universities. Learning Resources, Indiana University, 1978. Total
Funds: $890. Co-Project Director.

Undergraduate Research Participation. National Science Foundation, 1978. Total Funds: $14,400.
Co-Project Director.

Undergraduate Research Participation, National Science Foundation, 1979. Total Funds: $15,990.
Co-Project Director.

Pre-College Teacher Development in Science Program, National Science Foundation, 1979-1980.
Total Funds: $23,115. Co-Project Director.

Intergenerational Service-Learning Project. National Council on Aging, 1980. Total Funds: $3,024.
Co-Project Director.

Undergraduate Research Participation, National Science Foundation, 1981. Total Funds: $17,180.
Co-Project Director.

Travel to "Improving University Teaching." Project Development Program, Indiana University,
1985. Total funds: $1,000.

Travel to "First Asian Conference in Psychology.” 1U Office of International Programs, Overseas
Conference Funds, 1992. Total funds: $600

Production of B104 Lectures for Broadcast over Cable Television. IUPUI Faculty Development
Office, 1992. Total funds: $3,000.

Assessment of Student Performance in Psychology B104. IUPUI Faculty Development Office, 1993.
Total funds: $3,000.

Expanding Educational Objectives and Assessment of Psychology B104. NETwork for Excellence
in Teaching, 1993. Total funds: $6,000.

Implementation Grant. Campus Compact, 1994. Total funds: $5,000. Co-project Director.
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Faculty Course Development Grant. Indiana Campus Compact, 1994. Total funds: $1,250. Co-
project Director

Faculty Fellows Program: Senior Faculty Fellow. Indiana Campus Compact, 1995. Total funds:
$3,400.

Preconference workshop on “Developing Portfolios.” Campus Compact, 1996. Total funds: $900.

Publishing “Measurement Instruments in Service Learning: Student Outcomes.” Indiana
Campus Compact, 1997. Total funds: $14,500.

Universities as Citizens Institutional Development Grant. Indiana Campus Compact, 1997.
Total funds: $10,000.

Developing Philanthropic Motives and Behavior in Higher Education. 1.U. Center on
Philanthropy, 1998. Total funds: $20,000.

Study of Service Learning and Student Persistence. Indiana Campus Compact. Total
funds: 1999 ($13,500), 2000 ($10,888) 2001 ($20,000).

Westside CHESP Project. University of Pennsylvania. Total funds: 2001 ($29,167), 2002 ($15,000),
2004 ($7,000)

Publishing “Measurement Instruments in Service Learning: Student Outcomes.” Indiana
Campus Compact, 2002. Total funds: $5,000.

Community Literacy Project. Indianapolis Foundation, 2003. Total funds: $30,594.

Community Outreach Partnership Center New Directions. US Department of HUD, 2003-2008.
Total funds: $150,000.

Family Literacy Program. Hoover Family Foundation, 2004. Total funds: $6,000.
America Counts. Pacers Foundation. Total funds: 2005 ($7,000), 2006 ($6,000).
Student to Student. Students for Action in Literacy. Total funds: 2006 ($7,481), 2007 ($5,000).

Developing Civic-Minded Graduates. Association of American Colleges and Universities, 2007.
Total funds: $10,000.

Partnership with National Service Learning Clearinghouse. Education Training & Research, 2008.
Total funds: $20,000.

Educational Enhancement Program. Old National Bank Foundation, 2009. Total funds: $6,000.
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Partnership with National Service Learning Clearinghouse. Education Training & Research, 2010.
Total funds: $15,000.





